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Chapter	I:	Student/Community	Profile	and	Supporting	Data	and	Findings 
The	Community 
Santa	Cruz	is	located	on	the	Monterey	Bay	coast	in	Santa	Cruz	County.	The	enrollment	area	includes	
the	north	coast	town	of	Davenport	as	well	as	the	majority	of	Santa	Cruz	City.	Santa	Cruz	is	a	small	
suburban	 community	 that	 is	 supported	 by	 tourism,	 its	 proximity	 to	 San	 Jose	 and	 San	 Francisco	
technical	 industries	 and	 the	University	 of	 California	 Santa	 Cruz.	 Our	 high	 local	 cost	 of	 living	 and	
increased	availability	 of	 private	 and	 charter	 schools	 resulted	 in	declining	 enrollment	 in	 the	 early	
2000’s.	During	this	time	we	saw	a	reduction	in	the	number	of	white	students	and	African-American	
students	 and	 an	 increase	 in	 the	 number	 of	 students	 claiming	 multiple	 ethnic	 categories.	 	 Other	
subgroups	have	remained	relatively	stable.	 
Santa	 Cruz	 High	 has	 a	 strong	 connection	 with	 the	 community.	 The	 school	 has	 a	 longstanding	
relationship	with	Barrios	Unidos,	who	provides	a	safe	space	on	our	campus	for	students.	The	Santa	
Cruz	 Educational	 Foundation	 is	 a	 community	 foundation	 that	 supports	 local	 schools	 through	
advocacy,	 outreach	 and	 fundraising.	 	 The	 “Friends	 of	 Santa	 Cruz	 City	 Schools”	 is	 a	 community	
organization	who	helped	support	the	passing	of	Measure	P	which	has	ensured	funding	for	the	ROP	
Career	Tech	Education	pathway,	athletics,	after-school	activities	and	visual	and	performing	arts.		 
Santa	 Cruz	 High	 benefits	 greatly	 from	 the	 support	 and	 contribution	 of	 parents.	 Santa	 Cruz	 High	
School	parents	can	join	our	School	Site	Council	(SSC),	English	Learner	Advisory	Committee	(ELAC),	
Parents	 of	 African	 American	 Students,	 (PAAS),	 Cardinal	 Club	 (Athletic	 Boosters),	 SCHS	 Band	
Boosters,	 and	 the	 SCHS	 Parent	 Teacher	 Association	 (PTA).	 Parent	 organizations	 participate	 in	
campus	beautification	days	and	various	other	events,	including	fundraising	and	volunteering	at	the	
site.	 As	 a	 result	 of	 PTA	 fundraising	 efforts,	 the	 staff	 and	 students	 have	 benefitted	 from	 the	
installation	of	a	new	computer	lab	in	the	Santa	Cruz	HS	Library,	a	new	sound	system	for	the	gym,	
classroom	and	instructional	supplies	for	teachers,	and	other	technology	equipment	and	support	for	
student	organizations	such	as	Mock	Trial	and	Leadership.	 In	 the	 fall	of	each	year,	our	Counseling	
Department	sponsors	Academic	Planning	Workshops	for	ninth	grade	students	and	their	parents	to	
map	out	 the	students’	academic	pathways.	The	pathways	are	 then	used	 for	 reference	as	students	
schedule	 their	 classes	 for	upcoming	years.	 Parents	 attend	Back-to-School	Night	 in	 the	 fall,	where	
they	follow	shortened	schedules	of	 their	student's	classes	and	hear	 from	teachers	about	curricula	
and	expectations	 for	 their	 student's	academic	success	classes.	 In	 the	spring,	eighth	grade	parents	
are	 invited	 to	 visit	 department	presentations	of	 our	 academic	 and	elective	programs,	 in	 a	 festive	
atmosphere.	The	Santa	Cruz	High	School	Safety	Committee,	convened	in	the	fall	of	2014,	consists	of	
faculty,	staff,	district	administration,	parents,	trustees,	and	community	members.	The	charge	for	the	
Safety	 Committee	 is	 to	 ensure	 that	 students	 and	 the	 overall	 SCHS	 community	 is	 safe,	 clean,	 and	
protected	from	outside	threat.	The	committee	meets	quarterly,	and	has	advised	the	district	about	
critical	needs	around	the	campus.	 
The	School 
Santa	Cruz	High	School	is	a	comprehensive	high	school	of	approximately	1,000	students.	Santa	Cruz	
High	 School	 uses	 the	 Excel	 Block	 Schedule.	 Under	 this	model,	 students	 take	 three	 ninety-minute	
classes	each	day	for	eighteen	weeks	in	the	fall,	and	three	different	classes	for	eighteen	weeks	in	the	
spring.	 The	 ninety-minute	 classes,	 which	 meet	 daily	 over	 the	 eighteen	 weeks,	 are	 equivalent	 to	
year-long	 classes	 in	 the	 more	 traditional	 two-semester	 system.	 This	 system	 allows	 students	 to	
concentrate	 on	 three	 courses	 instead	 of	 six,	 providing	more	 time	 for	 concentrated	 study	 in	 any	
given	 subject.	 RSP	 students	 are	 generally	 scheduled	 into	 a	 daily	 tutorial	 as	 a	 fourth	 class.	 EL	
students	and	students	behind	in	units	are	also	scheduled	into	four	classes	to	provide	remediation.	
Any	student	may	request	a	fourth	class	and	these	requests	are	honored	based	on	space	availability.	 
 


Despite	declining	enrollment	we	are	committed	to	providing	a	comprehensive	program	that	meets	
the	 needs	 and	 challenges	 of	 all	 students.	 The	 majority	 of	 our	 classes	 are	 designed	 to	 meet	 A-G	
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standards.	 In	 addition,	 we	 provide	 significant	 resources	 to	 provide	 appropriate	 courses	 for	 the	
range	of	students’	needs.	 
We	offer	ELD	classes	 for	our	small	population	of	 recent	 immigrant	students;	Transitional	English	
classes	 for	 students	with	 intermediate	 and	 early	 advance	 English	 development.	 	 In	 addition,	 our	
AVID	program	has	 grown	and	 is	 now	 linked	with	 Intensive,	Honors	 and	AP	English	 classes.	 	Our	
AVID	 team,	 including	one	of	 the	Assistant	Principals,	attended	 the	AVID	Summer	 Institute,	where	
they	participated	in	professional	development	about	accessing	information	from	the	AVID	program,	
including	new	strategies	for	delivery	of	AVID	elements. 
Santa	 Cruz	 High	 offers	 a	 range	 of	 service	 options	 for	 eligible	 students	 in	 our	 Special	 Education	
department.	 	We	have	RSP	tutorial	classes	to	support	students	with	IEPs.	The	IEP	emphasizes	the	
student's	 participation	 in	 the	 general	 education	 curriculum	 and	 the	 IEP	 team	 includes	 general	
education	 teachers.	 In	Spring	of	2016,	 the	school	 is	piloting	a	co-teaching	experience	between	an	
Algebra	 teacher	and	a	Resource	Specialist.	The	school	offers	a	variety	of	SDC	classes	and	the	SDC	
students	benefit	from	regular	field	trip	opportunities	in	the	community.	 
In	2015-16,	SCHS	has	hired	a	Response	to	Intervention	(RTI)	Coordinator	to	help	struggling	Algebra	
students,	ROP	classes	to	provide	vocational	skills;	and	intensive,	honors	and	AP	courses.	Currently	
we	 offer	 AP	 courses	 in	 Calculus	A/B	 and	B/C,	 Statistics,	 English	 Literature,	 English	 Composition,	
Chemistry,	 Physics	 1	 and	 2,	 Spanish,	 French,	 US	 History,	 and	 Studio	 Art,	 and	 AP	 Environmental	
Science.	Santa	Cruz	High	is	also	a	strong	advocate	of	arts	in	education.	We	continue	to	provide	an	
exceptional	 fine	 and	 performing	 arts	 program	 with	 courses	 in	 painting,	 ceramics,	 jewelry,	
photography,	video	production,	music	and	 theater.	Our	Cardinal	Regiment	 continues	 to	earn	 first	
place	awards	in	Marching	Band	and	Color	Guard	band	reviews.	In	addition	to	our	robust	academic	
program,	 Santa	 Cruz	 High	 supports	 a	 wide	 range	 of	 extra-curricular	 activities.	 A	 strong	 athletic	
program	 frequently	 reaches	 CCS	 level	 competitions	 while	 several	 teams	 have	won	 the	 CIF	 State	
Academic	Award	each	year.	The	drama	department	has	presented	two	student-run	productions	a	
year	 for	 several	 years,	 and	 beginning	 in	 2015-16,	 a	 third	 production	 has	 been	 added.	 The	 Santa	
Cruz	Mock	Trial	team	has	been	county	champion	for	eight	out	of	the	last	ten	years.	 	Students	also	
participate	 in	a	variety	of	extra-curricular	clubs	ranging	 from	the	Rainbow	Alliance	 to	 the	Debate	
Club	to	Model	UN.	The	Rainbow	Alliance,	SCHS’s	Gay-Straight	Alliance	Club	is	very	active	at	school	
and	 in	 the	 community.	 	 They	 have	 hosted	 some	 very	well-received	 events	 such	 as	 the	 “Diversity	
Dance”	 and	 the	 Dialogue	 Conference	 at	 which	 students	 had	 the	 opportunity	 to	 dialogue	 with	
teachers	and	other	guest	speakers	regarding	gender	identity,	sexuality	and	other	LGBT	issues.		The	
Black	 Student	 Union	 attends	 regional	 and	 state	 leadership	 conferences	 every	 year.	 	 The	 Global	
Student	Embassy	has	organized	community	based	eco	action	programs	in	Ecuador	and	Nicaragua.	 
In	addition	to	the	graduation	requirements	in	units	and	courses	and	the	California	High	School	Exit	
Exam,	 (CAHSEE),	which	 has	 been	 suspended	 as	 of	 January,	 2016,	 between	 2007	 and	 2013	 Santa	
Cruz	High	School	graduates	were		required	to	satisfactorily	complete	a	Language	Arts	portfolio	for	
graduation.	 At	 the	 time	 students	were	 required	 to	 complete	 four	 entries	with	 an	 average	 rubric	
score	of	3.5	(out	of	5).	The	entries	included:	expository	reading,	reading	depth	and	breadth,	writing	
conventions,	persuasive	essay,	response	to	literature	and	a	report	or	narrative.	With	the	suspension	
of	the	CAHSEE	and	the	elimination	of	the	Language	Arts	portfolio,	students	must	now	only	meet	the	
graduation	requirements	in	units	and	courses.	 
Santa	Cruz	High	offers	a	variety	of	opportunities	for	our	non-college	bound	students	in	our	Regional	
Occupation	Program.	The	ROP	offers	career	pathway	programs	in	Digital	Media	Arts	Design	as	well	
as	Engineering.		Students	who	elect	either	of	these	pathways	follow	a	particular	course	sequence.	In	
addition,	ROP	offers	several	individual	classes	that	help	prepare	students	for	life	after	high	school. 
Santa	Cruz	High	School	uses	 student	performance	data	 to	 assess	our	 students	 and	programs	and	
presents	this	data	to	the	school	community	in	a	number	of	venues.	The	data	is	shared	annually	with	
staff.	 Data	 is	 shared	 at	 parent	 nights	 including:	 Back	 to	 School,	 Open	 House,	 and	 Eighth	 Grade	
Parent	 Night;	 Gateway	 and	 Holy	 Cross	 High	 School	 Preview	 Nights;	 English	 Language	 Advisory	
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Committee,	 (ELAC),	Parents	of	African-American	Students,	 (PAAS),	 and	PTA	meetings;	 and	Board	
Meetings.	 
The	 Santa	 Cruz	 Instructional	 Leadership	 (SCIL)	 team	 consists	 of	 a	 teacher	 leader	 from	 each	
department	who	 facilitates	 department	 professional	 development	 focusing	 on	 on	 analyzing	 local	
data	 to	 enhance	 student	 performance.	 Departments	 meet	 semi-monthly	 to	 share	 and	 analyze	
student	work,	develop	common	assessments	and	to	use	data	cycles	to	determine	the	effectiveness	
of	 a	 variety	 of	 formative	 assessments.	 	 District-led	 professional	 development	 opportunities	 have	
been	 offered	 and	 our	 teachers	 have	 participated	 in	 PD	 in	 the	 areas	 of	 Read	 180,	 Response	 to	
Intervention	(RTI)	Implementation,	New	Generation	Science	Standards,	Math	Teacher	Leaders	and	
district	SCIL	 leader	workshops.	 In	addition,	 through	attending	 job-alike	professional	development	
meetings	 twice	 monthly	 provided	 by	 the	 district	 Special	 Education	 Department,	 our	 Special	
Education	 teachers	 have	 had	 the	 opportunity	 to	 share	 best	 practices	 and	 to	 participate	 in	 IEP	
Compliance	 Trainings.	 The	 trainings	 have	 been	 devised	 to	 train	 teachers	 how	 to	 align	 IEPs	with	
compliance	requirements	as	well	as	to	revise	and	fix	errors	found	in	a	state	compliance	audit.		 
 


 


Expenditures: 
Our	total	amount	for	unrestricted	funding	amounted	to	$55,000.	The	additional	funds	we	received	
the	FRL	and	non-FRL	were	 limited	 to	spending	 for	classroom	supplies.	With	 the	assistance	of	 the	
Department	Reps,	spending	needs	were	prioritized,	through	a	collaborative	process.	SCHS	does	not	
qualify	for	Title	I	funding.	 
LCAP	 funding	supports	our	Homework	Club	staffing,	 the	RTI	Coordinator,	Read	180,	and	support	
for	our	small	English	Language	Development	class,	 
Santa	Cruz	High	School	is	fortunate	to	benefit	from	the	generosity	of	our	community	who	recently	
approved	Measures	O	and	P.		Measure	O	supports	the	secondary	district's	athletic	and	after	school	
programs,	visual	and	performing	arts,	the	ROP	and	Career	Technical	Ed	initiatives.	At	our	site,	the	
SCHS	PTA	has	generously	 supported	 the	Math	Academy	 teachers,	 installed	a	 computer	 lab	 in	 the	
school's	 library,	 installed	 new	 audio	 system	 in	 our	 gym,	 contributed	 to	 the	 purchase	 of	 a	
Chromebook	cart,	to	name	a	few,	and	has	facilitated	other	projects	for	the	school	community. 
 


Facilities	and	Safety	Conditions: 
Santa	Cruz	High	School	is	the	oldest	comprehensive	high	school	in	the	district.	The	facade	of	the	
school’s	main	building	reflects	the	era	(1895)	in	which	it	was	built.	The	campus	incorporates	
various	structures,	including	the	gymnasium,	pool,	shops,	music,	science,	home	economics,	and	
math	buildings,	and	the	cafeteria	and	library.	The	Trident	Building,	which	holds	the	physics	lab,	and	
a	ceramics	studio,	is	our	second-oldest	structure.	Students	as	far	back	as	the	Class	of	1945	recall	
journalism	classes	in	the	Trident	Building.	Santa	Cruz	High's	campus	also	includes	multiple	shop	
buildings,	where	auto,	wood	shop,	bicycle	technology,	digital	photography,	and	computer	
technology	classes	are	held.	SCHS	continues	to	work	with	the	District	Facilities	and	Maintenance	
Departments	to	identify	needed	maintenance	and	facility	repairs. 
 
Two	campus	supervisors	monitor	school	grounds	before	and	after	school	and	throughout	the	
school	day.	A	Santa	Cruz	Police	Department	School	Resource	Officer	(SRO)	visits	the	campus	daily.	
Visitors	to	the	campus	must	register	in	the	main	office.	Santa	Cruz	High	School	is	an	open	campus,	
and	students	are	allowed	to	leave	the	site	at	lunch	and	at	breaks.	We	hold	regular	fire	drills	and	
have	earthquake,	disaster	and	lockdown	(Intruder	on	Site)	drills	at	least	twice	a	year.	Our	Safety	
Plan	includes	exit	routes,	evacuation	sites,	procedures	for	emergencies,	and	inventories	of	
emergency	supplies.	The	Santa	Cruz	High	School	Safety	Committee,	convened	in	the	fall	of	2014,	
consists	of	faculty,	staff,	district	administration,	parents,	trustees,	and	community	members.	The	
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charge	for	the	Safety	Committee	is	to	ensure	that	students	and	the	overall	SCHS	community	is	safe,	
clean,	and	protected	from	outside	threat.	The	committee	meets	quarterly,	and	has	advised	the	
district	about	critical	needs	around	the	campus.	The	School	Safety	Plan	is	reviewed	and	revised	
annually.	During	School	Year	2014-15,	the	School	Safety	Plan	was	reviewed	by	the	district's	
Director	of	Student	Services	and	updated	and	discussed	with	the	faculty	during	May,	2015.		The	
Safety	Plan	was	approved	by	the	School	Site	Council	at	its	May	meeting.	The	Science	Facilities	meet	
a-g	requirements	except	that	since	we	increased	the	number	of	Biology	classes,	we	no	longer	have	
the	required	amount	of	labs	for	Biology. 
 
WASC	Accreditation 
Our	last	full	WASC	visit	was	in	2010,	at	which	time	we	received	a	6-year	accreditation	with	a	three-
year	review.			
	
Teacher	Information:	
In	2014-15,	all	but	one	of	Santa	Cruz	High’s	53	certificated	faculty	were	fully	credentialed,	and	96.3	
of	the	school’s	core	academic	subjects	were	taught	by	Highly	Qualified	Teachers.		Sixteen	
certificated	faculty	hold	a	Masters	degree	and	one	a	PhD.		42	are	White,	one	is	Asian	and	two	are	
Hispanic.		The	average	number	of	years	service	of	SCHS	certificated	staff	is	18. 


 


Year Total Hispanic Asian White No 
Response 


PhD MA + 30 MA BA  
+30 


BA Avg 
Yr 


Svc 
Avg 
Yr  


Dist 
1st 
Yr 


Staff 
2nd 
Yr 


Staff 


2012-13 53 2 1 43 7 1 6 15 30 1 18 12 2 1 


2013-14 53 3 1 45 4 1 4 16 29 3 18 12 2 2 


2014-15 53 2 1 42 8 1 5 16 27 4 18 13 2 1 


 
 


LCAP	Identified	Needs	and	Description	of	Goals	
 


From	 January-May	 2015	 a	 group	 of	 classified	 and	 certificated	 employees,	 administrators,	 and	
parents	met	 once	 a	month	 to	 discuss	 and	 update	 the	 district’s	 Local	 Control	 Accountability	 Plan	
(LCAP).	 	Participants	were	advised	that	the	goals	for	the	LCAP	were	the	Strategic	Goals	shared	by	
the	district	as	a	whole	and	are	as	follows: 


• All	 SCCS	 students	 will	 be	 prepared	 to	 successfully	 access	 post-secondary	 college	 and	 career	
opportunities.	


• SCCS	 will	 create	 positive,	 engaging	 school	 environments	 that	 promote	 the	 development	 of	
cognitive	skills	and	the	social	emotional	well-being	of	all	students.	


• We	 will	 eliminate	 the	 achievement	 gaps	 that	 currently	 exist	 between	 demographic	 groups	
within	the	SCCS	student	community.	


• We	 will	 develop	 a	 highly	 collaborative,	 professional	 culture	 focused	 on	 supporting	 effective	
teaching.	


• SCCS	will	maintain	a	balanced	budget	and	efficient	and	effective	management.	


• SCCS	will	maintain	strong	communication	and	partnerships	with	its	diverse	community.	







Santa Cruz High School ACS WASC/CDE Self-Study Report 


 


	 	







 8 


Places	of	need	were	determined	by	the	committee	using	fifteen	progress	indicators: 
1. Highly	qualified	teachers	
2. Highly	qualified	staff	
3. Good	facilities	
4. Instructional	Materials	
5. Implementation	of	standards	
6. College	ready	
7. Math	Proficiency	
8. ELA	proficiency	
9. Passing	the	CAHSEE	
10. AP	classes	
11. Site	based	programs	
12. Climate	and	Culture	
13. Parent	Involvement	
14. Foster	Youth	
	
Distribution	 of	 funds	 to	 sites	 from	 the	 LCAP	 is	 determined	 by	 these	 indicators	 as	well	 as	 by	 the	
numbers	of	foster	youth,	low-income	students	and	English	language	learners.		 
The	identified	needs	that	apply	to	the	school	and	informed	the	school	goals	were	Highly	qualified	
teachers,	Math	Proficiency,	 implementation	of	 standards,	 college	 ready,	and	ELA	proficiency.	 	 	To	
this	 end,	 The	 2015	 district	 LCAP	 funding	 has	 led	 	 to	 the	 implementation	 of	 	 the	 Response	 to	
Intervention	 program	 and	 the	Math	 Plus	 intervention	 class,	 staffing	 for	Homework	 Club	 and	 the	
Read	 180	 program.	 	 LCAP	 has	 also	 funded	 instructional	 coaches	 to	 support	 teachers	 in	 their	
implementation	 of	 the	 new	 state	 standards	 in	 Math,	 Science,	 ELD	 and	 Special	 Ed.	 Professional	
Development	 seminars	have	been	offered	as	a	 result	of	LCAP	 identified	needs.	 	These	 include	PD	
focusing	on	formative	assessment	and	Equity	Training	with	Enid	Lee. 
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Santa	Cruz	High	School	Vision	and	School-wide	Learner	Outcomes	 
Vision: 
Santa	 Cruz	 High	 School	 is	 a	 learning	 community	 that	 fosters	 intellectual	 curiosity	 and	 growth,	
creativity,	 respect,	 integrity	and	 responsibility.	As	a	 school	 community	we	embrace	diversity	and	
take	action	to	ensure	successful	futures	for	ALL	students. 
School-wide	Learner	Outcomes	: 
We	challenge	students	to	be:		 
Solution	seekers	who	 


• define	problems	
• propose,	try	out	and	analyze	options	
• collect	and	analyze	data	and	information	
• draw	conclusions.		
Communicators	who	 


• listen	to	understand	
• comprehend	what	they	read	
• speak	with	clarity	of	meaning	
• convey	ideas	in	written	and	visual	form	
• use	technology	to	process	information.		
Highly	motivated	individuals	who:	 


• use	feedback	to	self-evaluate	and	improve	their	work	
• manage	time	and	resources	to	meet	deadlines	
• learn	to	use	skills	to	master	subject	area	content	
• set	post	high	school	goals	and	take	action	to	reach	them.		
Socially	aware	and	responsible	individuals	who: 


• collaborate	with	others	to	produce	quality	work	
• demonstrate	understanding	of	diverse	points	of	view	and	experience	
• connect	learning	to	themselves,	the	community	and	the	environment	
• and	participate	responsibly	in	the	community	beyond	the	school.		
 


 


Student	Demographic	Data 
Enrollment 


Our	total	Hispanic	population	has	risen	since	2012-13	at	the	same	time	that	our	English	learner	
population	has	steadily	decreased	over	the	past	several	years.		This	is	most	likely	due	to	the	
Newcomers	Program	at	another	district	school	that	supports	recent	immigrants.	Our	white	student	
population	has	decreased	slightly	between	2012-13	and	13-14.		 
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Enrollment	By	Grade	and	Ethnicity	2012-13 


Subgroup Total 9 10 11 12 
Hispanic or Latino 281 (25.8%) 81(7.4%) 84 (7.7%) 55 (5%) 61(5.6%) 


American Indian/Alaska Native 11 (.01%) 4 (.003%) 4 (.003%) 0 3 (.002%) 
Asian 33 (.03%) 3 (.002%) 13 (1.1%) 9 (.008%) 8 (.007%) 


Pacific Islander 4 (.003%) 0 1 (.0009%) 1 (.0009%) 2 (.001%) 
Filipino 5 (.004%) 2 (.001%) 1 (.0009%) 1 (.0009%) 1 (.001%) 


African American 26 (2.3%) 7 (.006%) 8 (.007%) 5 (.004%) 6 (.005%) 
White 682 (62.8%) 148 (13.6%) 178 (16.4%) 168 (15.4%) 188 (17.3%) 


Two or More Races 42 (3.8%) 15 (1.3%) 11 (1%) 10 (.009%) 6 (.005%) 
Totals 1085 260 (23.9%) 301 (27.7%) 249 (22.9% 275 (25.3%) 


 


 


Enrollment	By	Grade	and	Ethnicity	2013-14 


Subgroup Total 9 10 11 12 
Hispanic or Latino 276 (27.4%) 77 (7.6%) 79 (7.8%) 72 (7.1%) 48 (4.7%) 


American Indian/Alaska Native 10 (.009%) 2 (.001%) 4 (.003%) 4 (.004%) 0 
Asian 30 (2.9%) 4 (.003%) 3 (.002%) 14 (1.3%) 9 (.008%) 


Pacific Islander 3 (.002%) 1 (.0009%) 0 1 (.0009%) 1 (.0009%) 
Filipino 4 (.003%) 1 (.0009%) 1 (.0009%) 1 (.0009%) 1 (.0009%) 


African American 21 (2%) 3 (.002) 7 (.006%) 6 (.005%) 5 (.004%) 
White 611 (60.6%) 151 (14.9%) 139 (13.8%) 168 (16.6%) 153 (15.1%) 


Two or More Races 52 (5.1%) 14 (1.3%) 17 (1.6%) 10 (.009%) 11 (1%) 
Totals 1007 253 (25.2%) 250 (24.8) 276 (27.4%) 228 (22.6%) 


 


 
Enrollment	By	Grade	and	Ethnicity	2014-15 


Subgroup Total 9 10 11 12 
Hispanic or Latino 306 (29.6%) 82 (7.9%) 75 (7.2%) 73 (7%) 76 (7.3%) 


American Indian/Alaska Native 9 (.008%) 2 (.001%) 1(.0009%) 4 (.003%) 2 (001%) 
Asian 24 (2.3%) 2 (.001%) 6 (.005%) 1(.0009%) 15 (14.5%) 


Pacific Islander 3 (.002%) 1(.0009%) 1(.0009%) 0 1 (0009%) 
Filipino 6 (.5%) 3 (.002%) 2 (001%) 1(.0009%) 0 


African American 19 (1.8%) 2 (.001%) 4 (.003%) 7 (.006%) 6 (.005%) 
White 618 (59.9%) 166 (16.1%) 149 (14.4%) 144 (13.9%) 159 (15.4% 


Two or More Races 46 (4.4%) 11 (1%) 11 (1%) 17 (16.4%) 7 (.006%) 
Totals 1031 269 (26%) 249 (24.1%) 247 (23.9%) 266 (25.8%) 
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Open	Enrollment	and	Interdistrict	Transfers 


While	 the	 district	 has	 been	 continuing	 to	 experience	 declining	 enrollment,	 our	 open	 enrollment,	 inter-district	
transfers	and	ethnic	diversity	has	increased,	particularly	over	the	past	year.	This	is	in	part	due	to	the	considerable	
number	 of	 open	 enrollments	 from	 the	 Harbor	 and	 Soquel	 area	 and	 the	 significant	 number	 of	 inter-district	
transfers.	 


Open	Enrollment	2014-15 


Grade # Students Home School: Soquel Home School:Harbor Other 


9th 66 16 47 3 


10th 11 4 6 1 


11th 8 2 6 0 


12th 5 0 5 0 


Total 90 22 64 4 


	
Open	Enrollment	2015-16 


Grade # Students Home School: Soquel Home School:Harbor Other 


9th 83 25 58 0 


10th 17 9 8 0 


11th 11 5 6 0 


12th 4 2 2 0 


Total 115 41 74 0 


 


 


 


	
	
	
	
	
	


Inter-District	Transfers	2014-15 
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Student	Departures	2014-15	
While	 Santa	 Cruz	 High	 has	 seen	 a	 large	 number	 of	 students	 enroll	 from	 schools	 out	 of	 our	
attendance	area,	we	have	also	seen	a	significant	exodus	from	the	school	during	the	2014-15	school	
year.	Ninety-nine	students,	close	to	10%,	left	the	school	prior	to	the	end	of	the	year.	The	following	
chart	details	the	movement. 
 


The	highest	percentage	of	students	of	students,	31%,	left	to	attend	one	of	two	alternative	schools,	
either	The	Ark	Independent	Studies	Program	(17%),	or	Costanoa	Alternative	School	(14%).	Most	of	
the	 transfers	were	 credit	 related,	with	 students	 leaving	SCHS	because	 they	couldn’t	 complete	 the	
required	number	of	credits	to	graduate	within	the	time	they	had	left	to	complete	them.	There	seems	
to	 be	 a	 fairly	 equitable	 distribution	 among	males	 and	 females	 and	 between	White	 and	 Hispanic	
students.	Most	of	the	departures,	62%,	were	either	from	the	11th	or	12th	grades,	although	most	of	
the	12th	grade	students	left			because	of	early	graduation.	 
 


So	 far	 in	 2015-16,	 52	 students	 have	 left	 Santa	 Cruz	 High,	 with	 more	 than	 	 half	 of	 them	 having	
transferred	to	one	of	6	alternative	programs	(ARK-14,	Costanoa-6,	Natural	Bridges-6,	STAR-1,	AFE-
1,	 COE-1).	 The	 next	 largest	 segment	 of	 students	 (11),	 moved	 out	 of	 the	 area.	 Among	 the	 other	
students	who	have	left	SCHS,	3	students	dropped	out,	one	took	a	proficiency	exam	and	graduated	
early,	 5	 went	 to	 other	 high	 schools	 in	 the	 area,	 2	 are	 now	 being	 home-schooled.	 This	 exodus	 is	
slightly	ahead	of	the	pace	from	last	year	when	99	students	left	SCHS.	 
 


This	 data	 indicates	 to	 us	 the	 need	 to	 look	more	 closely	 into	 the	 academic	 reasons	 students	 are	
falling	short	of	credits	and	need	to	change	to	an	alternative	setting.	We	also	need	to	look	closer	into	
the	ways	we	track	student	attendance	and	the	intervals	at	which	we	confer	with	the	students	who	
are	 having	 trouble	 attending	 school	 regularly.	 If	 attendance	 issues	 are	 preventing	 students	 from	
being	 successful	 in	 their	 classes,	we	 need	 to	 establish	more	 effective	 interventions	 to	 help	 them	
succeed	at	SCHS.	
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SCHS	Student	and	Program	data: 


 


CAHSEE:	English	Language	Arts	(2012-2014) 
Complete	data	for	CAHSEE		Tests	in	located	in	the	Appendix	for	this	Chapter.		Tenth	grade	students	
over	the	past	three	years	performed	well	on	the	ELA	portion	of	the	Exit	Exam,	with	at	least	92%	of	
the	students	passing,	with	at	least	70%	of	the	students	reaching	the	proficient	level.	Girls	did	
slightly	better	than	boys	both	in	the	percentage	passed	and	the	number	who	reached	the	proficient	
level.	 
 


CAHSEE:	Math	(2012-2014) 
Complete	data	for	CAHSEE		Tests	in	located	in	the	Appendix	of	this	Chapter.		Tenth	grade	students	
over	the	past	three	years	have	performed	well	on	the	Math	portion	of	the	Exit	Exam,	with	a	passing	
rate	of	93%	all	three	years,	with	at	least	75%	reaching	the	proficient	level.		Both	these	numbers	are	
higher	than	the	numbers	for	the	ELA	exam	and	is	an	achievement	that	Santa	Cruz	High	is	proud	of.	
Analyzing	the	results	by	gender	shows	that	girls	perform	slightly	better	than	boys,	with	a	passing	
range	of	92%-95%	compared	to	a	passing	rate	for	the	boys	between	91%-94%.	 
 


STAR	Tests	(2011-13) 
Complete	data	for	the	STAR	tests	is	located	in	the	Appendix	of	this	chapter.	SCHS	took	particular	
notice	of	the	scores	for	Algebra	1	as	this	is	an	important	course	for	students	who	wish	to	graduate	
A-G	ready.	Students	taking	Algebra	for	the	first	time	(9th	grade)	did	the	best	during	these	three	
years.	As	students	took	the	class	(and	test)	an	additional	time,	the	numbers	went	down,	with	the	
percentage	scoring	advanced	or	proficient	going	down,	in	some	years	significantly.	As	less	capable	
students	take	the	class	additional	times	and	scores	the	way	they	do,	further	emphasizes	the	work	
SCHS	has	to	do	to	support	these	students.	In	Geometry	and	Algebra	2,	that	pattern	remained	
consistent.	 
 


CELDT	Tests	(2011-2014) 
Complete	data	for	the	CELDT	Test	is	located	in	the	Appendix	of	this	chapter.	Performances	by	
students	taking	the	CELDT	Test	over	the	past	three	years	showed	fluctuating	results.	In	2011-12,	
57.8&	students	scored	at	the	Early	Advanced	or	Advanced	level,	while	in	2012-13,	71.4%	of	the	
students	scored	at	those	levels.	In	2013-14,	the	numbers	went	down	again,	with	61.9&	of	the	
students	scoring	at	the	Early	Advanced	or	Advanced	levels. 
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API	Trends 
Between	2011	and	2013	there	was	consistent	but	slow	growth	in	our	school	wide	API	score,	with	a	
more	substantial	growth	percentage	in	our	Hispanic/Latino	population	between	2012	and	2013.	 


 


Groups Number of 
students 


included in 
2011 


Growth API 


2011 
Growth API 


Number of 
students 


included in 
2012 


Growth API 


2012 
Growth API 


Number of 
students 


included in 
2013 


Growth API 


2013 
Growth API 


Non-
weighted   


3-yeqr 
Average 


API 


Weighted 3-
yeqr 


Average 
API 


Schoolwide 756 785 784 785 713 789 786 786 
Black or African 


American 
24 714 17 749 13 726 730 728 


American Indian or 
Alaskan Native 


1 
 


6 
 


7 
   


Asian 24 839 28 893 23 885 872 873 
Filipino 5 


 
2 


 
3 


   
Hispanic or Latino 177 679 187 679 188 704 687 688 
Native Hawaiian or 


Pacific Islander 
5 


 
5 


 
2 


   
White 506 823 510 818 442 823 821 821 


Two or More Races 14 754 29 799 35 734 762 762 
Socioeconomically 


Disadvantaged 
158 675 186 634 196 706 672 672 


English Learners 118 642 95 586 83 631 620 621 
Students with 
Disabilities. 


69 545 72 520 78 595 553 555 


 


Graduation/Dropout	rates 
Graduation	rates	have	remained	relatively	stable	between	2012	and	2014,	with	a	greater	than	96%	
graduation	rate	during	all	three	years.		According	to	data	derived	from	the	California	Department	of	
Education	website,	 in	2011-12,	there	was	a	3.6%	dropout	rate	for	white	students	and	in	2012-13,	
1.1%.	For	13-14	there	is	no	statistically	significant	data	on	dropout	rates	for	any	of	our	subgroups.			
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Meeting	CSU	and	UC	Requirements 
The	culture	of	SCHS	is	to	promote	the	option	of	college	for	all	students.	Sixty-six	percent	of	the	class	
of	 2012	 graduated	 meeting	 UC/CSU	 requirements.	 The	 range	 of	 completion	 varied	 among	
subgroups	 from	 a	 low	 of	 34.38%	 of	 Hispanic	 students	 to	 a	 high	 of	 100%	 (5	 students)	 of	 Asian	
students.	Looking	at	the	subsequent	two	years,	however,	shows	a	decline	in	the	A-G	completion	rate	
in	both,	going	down	to	63.88%	in	2013	and	down	again	to	57.27%	in	2014.	For	the	class	of	2015,	
the	rate	went	up	again	to	62%	This	trend	is	a	serious	concern	to	the	school.	The	District	would	like	
to	see	positive	improvement	each	year	and	not	the	year-to-year	fluctuations	that	are	being	seen	at	
SCHS.	Looking	more	closely	at	the	data	for	our	two	major	subgroups	indicates	a	difference	between	
genders,	with	the	boys	scoring	lower	than	the	girls.	SCHS	needs	to	work	to	increase	the	number	of	
boys	who	are	graduating	from	Santa	Cruz	High	A-G	ready.		Students	in	their	freshman	year	create	a	
four-year	plan	to	meet	their	post	high	school	plans.	This	process,	however,	has	not	led	to	a	steady	
increase	in	the	percent	of	students	successfully	completing	the	UC/CSU	requirements.	 
 


 


 


 


GPA	Data	2014-15 


Overall,	students	perform	well	on	assessment	by	GPA.	Over	56%	of	students	have	a	GPA	of	3.0	or	
higher	and	approximately	87%	have	a	GPA	of	2.0	or	better.	This	breakdown	has	remained	similar	
over	the	last	three	years.	A	closer	look	at	the	data	reveals: 


• Females	have	better	overall	GPAs	than	males.		
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• 605	students	have	a	GPA	of	3.0	or	better.	Of	those	76.1%	are	white,	while	only	15%	are	Hispanic.		
• Further	breaking	down	this	number,	132	students	have	a	GPA	of	4.0	or	better.	Of	 those,	86.3%	
are	white,	with	only	7.5%	Hispanic.	Of	the	white	students	with	a	GPA	of	4.0	or	higher,	71%	are	
female	 and	 28%	 are	male	 (114	 students	 total).	 Of	 the	 Hispanic	 students	with	 a	 GPA	 of	 4.0	 or	
higher,	70%	are	female	and	30%	are	male	(10	students	total).		


• Of	 the	138	 students	with	 a	GPA	below	2.0,	 57.9%	are	Hispanic,	with	33.3%	White.	Breaking	 it	
down	by	gender,	44%	of	these	students	are	female,	while	55.7%	are	male.		


• These	 numbers	 are	 disproportionate	 to	 the	 percentages	 these	 students	 comprise	 of	 the	 total	
population	of	the	school.	These	number	are	consistent	with	the	A-G	completion	rate	and	number	
of	students	taking	AP	and	other	challenging	classes.		


 


 


GPA	4.0	and	above	2014-15 


 100 200 400 500 600 700 999 Total 


Male 0 1 1 3 0 32 2 39 


Female 1 2 0 7 1 82 0 93 


Total 1 3 1 10 1 114 2 132 


Percentage >1% 2% >1% 7.5% >1% 86.3% 1.5%  


	


AP	Class	Enrollment	2014-15	and	2015-16 


Challenging	Class	Enrollment	2015-16 


Mirroring	 the	numerical	 trends	seen	 in	 the	analysis	of	 the	A-G	completion	rates	and	GPA’s	of	our	
students,	 the	ratios	of	 students	 taking	AP,	honors	and	 intensive	classes	 is	 consistently	 in	 favor	of	
our	 white	 students,	 both	 in	 percentage	 and	 total	 number.	 This	 is	 also	 seen	 in	 Math	 class	
enrollments	 (see	 following	 chart	 and	 additional	 charts	 in	 Chapter	 1	 Appendix).	 There	 also	
continues	to	be	a	trend	of	more	female	students	in	these	classes	than	males.	 







 18 


White	 students	 are	 taking	 AP	 classes	 at	 a	 greater	 than	 3	 to	 1	 ratio	 in	 most	 instances.	 The	 only	
exception	to	that	is	in	English	Literature	which	has	been	linked	up	to	the	AVID	program.	Students	
who	 want	 to	 be	 in	 the	 AVID	 class	 are	 required	 to	 take	 the	 higher	 level	 English	 class.	 With	 the	
support	available	through	the	AVID	program,	the	Hispanic	students	are	able	to	achieve	success	in	
the	higher	 level	 class.	More	 research	needs	 to	be	 conducted	 to	determine	 if	 a	 similar	 system	can	
encourage	more	students	to	take	AP,	Honors,	or	Intensive	classes.	


AP	Class	Enrollment	2014-15 
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AP	Class	Enrollment	2015-16 
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Challenging	Classes	Enrollment	2015-16 
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Math	Class	Enrollment	2015-16 
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AP	Testing	Demographics 
The	data	on	this	chart	provides	further	evidence	of	the	disproportionate	ratios	of	white	students	
taking	the	AP	test. 
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Chapter	II:		Progress	Report	


Significant	Developments		
Administration	and	Staffing		
Since	the	last	WASC	visit,	there	have	been	some	significant	changes	in	administration	at	SCHS.	 	In	
2014-15,	 assistant	 principals	 Steve	 Kopald	 and	Michelle	 Poirier	 joined	 longtime	 principal	 Karen	
Edmonds	on	 the	 leadership	 team.	The	 teaching	 staff	 has	 remained	 relatively	 consistent,	with	 the	
exception	of	difficult	 to	 fill	part-time	positions.	This	has	particularly	affected	the	math	and	health	
departments	recently,	resulting	in	the	need	to	train	one	or	more	new	math	teachers	every	year.		In	
addition,	in	the	past	two	years	SCHS	has	hired	a	new	counselor,	two	new	campus	security	personnel	
and	several	new	custodians.	 	Previously,	one	 former	campus	 security	 staff	member	 split	his	 time	
between	 that	 position	 and	 that	 of	 Athletic	 Director;	 he	 is	 now	 full	 time	 Athletic	 Director.	 	 Our	
current	 principal,	 Karen	 Edmonds,	will	 be	 retiring	 at	 the	 end	 of	 this	 school	 year.	 	 At	 the	 district	
level,	 there	 have	 been	 several	 changes	 since	 the	 last	 full	 visit,	 including	 a	 transition	 to	 a	 new	
superintendent	and	three	new	assistant	superintendents.	
 


Addressing	State	Standards			
The	district	has	provided	training	for	all	core	academic	departments	as	the	school	transitions	to	the	
new	state	 standards.	 	Math,	English	and	Social	Studies	have	completely	 transitioned	 to	new	state	
standard	 curriculum.	 The	 science	 department	 has	 been	 trained	 in	 the	 New	 Generation	 Science	
Standards	and	 is	 in	 the	process	of	 implementing	 these	standards.	 	The	Social	Studies	department	
has	designed	a	graduated	skills-based	curriculum	with	specific	standards	being	addressed	at	each	
grade	level.		The	Math	department	is	100%	aligned	with	new	state	standards.		The	World	Language	
Department	 has	 also	 participated	 in	 training	 in	 how	 to	 support	 the	 core	 subjects	 in	 the	
implementation	 of	 the	 new	 state	 standards.	 	 District	 Instructional	 Coaches	 have	 been	 hired	 to	
support	teachers	as	they	implement	the	new	state	standards.		
	
AVID	Program	
The	AVID	program	is	currently	an	integrated	English/AVID	program,	such	that	each	grade	level	is	
linked	to	the	corresponding	grade-level	advanced	English	class.	 	AVID	1	students	are	 in	English	1	
Intensive,	 AVID	 2	 students	 are	 in	 English	 2	 Intensive	 and	 AVID	 3	 students	 are	 in	 American	 Lit	
Honors.	Senior	Seminar	students	are	in	AP	Literature.	The	budget	does	not	accommodate	a	full	year	
of	AVID	classes	five	days	a	week,	so	AVID	students	have	an	A/B	schedule,	with	English	on	Mondays	
and	Wednesdays	 and	 AVID	 on	 Tuesdays	 and	 Thursdays.	 Fridays,	 classes	 begin	with	 English	 and	
then	usually	 join	other	AVID	classes	 for	 team	building	activities,	 guest	 speakers,	 and	other	AVID-
specific	 activities.	We	also	now	have	 an	AVID	 trained	 administrator	whose	 goal	 is	 to	 ensure	 that	
every	department	has	at	least	one	AVID	trained	teacher	who	will	be	able	to	train	colleagues	in	these	
strategies	and	AVID	strategies	will	ultimately	be	used	in	all	classes.					
		
Attendance	and	Tardies	
The	current	attendance	policy	was	developed	at	the	Santa	Cruz	High	Summer	Institute	in	2013	and	
has	been	fine-tuned	over	the	last	couple	of	years.	Specifically,	over	the	past	two	years,	procedures	
have	been	put	in	place	to	follow	up	on	tardies	and	chronic	absences.		Administration,	security	and	
the	attendance	office	work	together	to	communicate	and	intervene	with	students	who	have	chronic	
absences.	 	 Security	 does	 random	 “tardy	 sweeps”,	 resulting	 in	 detention	 for	 anyone	 with	 an	
unexcused	tardy.		In	addition,	students	with	excessive	tardies	are	assigned	detention.		At	the	district	
level,	 funding	 from	 LCAP	 allowed	 the	 creation	 of	 two	 social	 worker	 positions	 to	 provide	 Tier	 3	
interventions	focusing	on	students	with	poor	attendance.			
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Equity	Training	
At	a	district	sponsored	buyback	day,	district	secondary	staff	had	the	opportunity	to	attend	an	equity	
presentation	by	 anti-racism	educator	Enid	 Lee.	 	 Inspired	by	 the	productive	 talk	 the	presentation	
sparked		
about	the	achievement	gap	at	our	school	site,	a	group	of	sixteen	teachers	and	administrators	have	
chosen	to	continue	meeting	with	Ms.	Lee	on	a	monthly	basis	to	further	the	conversation.	 	Much	of	
the	discussion	has	centered	around	how	we	can	make	changes	in	both	the	short	and	long	term	to	
increase	access	to	high-level	classes,	and	also	what	changes	we	can	make	to	reach	and	engage	every	
student	 on	 a	 daily	 basis	 in	 our	 classrooms.	 Participants	 bring	 equity	 concerns	 to	 the	 group,	
exchange	 classroom	 practices	 and	 share	 ideas	 sparked	 by	 Enid	 Lee’s	 “Checking	 My	 Systems	 for	
Equity”	reflection	cards.	
Participants	 are	planning	 to	 bring	 their	 continuing	 conversation	back	 to	 the	 rest	 of	 the	 staff	 at	 a	
May	faculty	meeting.		(see	Karen’s	notes	on	hard	copy)	
	
Focus	on	Formative	Assessment			
In	the	past	few	years,	the	district	and	the	school	have	prioritized	the	importance	of	using	formative	
assessment	 as	 a	 means	 to	 measure	 student	 learning	 and	 modify	 instruction	 accordingly.	 The	
district	 has	 provided	 training	 to	 SCIL	 leaders	 on	 formative	 assessment;	 Santa	 Cruz	 High	
administration	 has	 organized	 professional	 development	 activities	 around	 formative	 assessment;	
teachers	are	expected	to	peer	observe	at	least	two	times	a	year,	with	the	goal	of	learning	strategies	
that	 they	 can	 implement.	 To	 this	 end,	 the	 teacher	 peer	 observation	 forms	 highlight	 formative	
assessment	 and	 and	 the	 School-wide	 Learning	 Outcomes.	 	 The	 primary	 goal	 of	 department	 data	
team	work	is	to	measure	the	effectiveness	of	various	formative	assessments.	As	of	yet	we	have	not	
fully	implemented	this	practice	school-wide.	Peer	observation	forms	have	been	modified	to	include	
the	 documentation	 of	 formative	 assessment	 strategies	 being	 used	 in	 class,	 but	 there	 has	 not	 yet	
been	a	widespread	use	of	these	forms.		
	
Greater	Access	To	Technology	
In	2014-2015	we	acquired	six	Chromebook	carts	with	thirty-five	laptops	each	to	share	among	the	
departments.	 	 One	 of	 our	 teacher	 technology	 coaches	 has	 held	 optional	 training	 sessions	 to	 help	
people	with	 using	Google	 Classroom	and	 the	Google	 Suite	 in	 order	 to	 optimize	 usage	 of	 the	 new	
carts.	 	 This	 has	 been	 progress	 over	 the	 single	 computer	 lab	 in	 the	 library	we	 all	 shared,	 but	 the	
competition	 for	 the	 carts	 has	 made	 it	 clear	 that	 more	 computers	 are	 needed.	 	 Because	 of	 this	
feedback,	the	school,	in	conjunction	with	the	PTA,	is	providing	funding	for	one	more	computer	cart	
to	try	and	ease	demand,	but	the	reality	 is	this	 is	a	stopgap	and	even	more	computers	are	needed.		
Not	only	do	we	need	greater	access	to	computers,	we	also	suffer	from	not	having	a	full-time	tech-
help	 person,	 and	 our	 two	 teacher	 tech	 coaches	 do	 not	 have	 any	 class	 release	 time,	 thus	 struggle	
with	 finding	 time	 to	assist.	 	 	Although	 the	district	has	 implemented	a	support	system	called	Tech	
Desk,	the	goal	of	Tech	Desk	is	to	provide	technology	maintenance	and	support,	whereas	the	goal	of	
the	teacher	tech	coaches	is	to	provide	training	and	on-site	support.			
	
	
	
Increased	Communication	
Since	 the	 last	 full	WASC	 visit,	 communication	 on	 campus	 has	 improved.	 At	 the	 last	 visit,	we	 had	
begun	to	use	 Infinite	Campus,	our	online	student	 information	system,	but	had	not	yet	realized	 its	
potential.	 Currently,	 Infinite	 Campus	 is	 being	 utilized	much	more	 by	 parents,	 students	 and	 staff.		
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Parents	 and	 students	 are	 accessing	 grades	 more	 regularly	 on	 Infinite	 Campus;	 teachers	 and	
administration	 use	 the	 messaging	 feature	 regularly	 to	 communicate	 with	 parents	 and	 students;	
behavior	infractions	and	consequences	are	recorded;	and	teachers	are	able	to	prepare	data	reports	
from	the	grade	book.				
As	a	result	of	training	on	Google	Apps	for	Education,	and	the	availability	of	Chromebook	carts,	Santa	
Cruz	 High	 teachers,	 administrators	 and	 students	 have	 increased	 their	 use	 of	 the	 Google	 Suite	
(Google	 docs,	 Google	 classroom,	 Google	 sites,	 etc).	 	 This	 suite	 of	 products	 has	 facilitated	
communication	 between	 staff,	 in	 class	 and	 with	 parents.	 	 Several	 teachers	 have	 websites	 they	
update	 regularly	 that	 are	 accessible	 to	 students	 and	 parents.	 This	 has	 allowed	 for	 greater	
transparency	and	ease	of	communication	about	curriculum.	
E-mail	continues	to	be	an	important	mode	of	communication	between	staff,	administration,	parents	
and	 students.	 	 The	 district,	 the	 principal,	 parent	 groups	 and	 community	 groups	 regularly	 send	
newsletters,	 announcements	 and	 other	 information	 via	 the	 school	 e-mail	 server.	 	 	Many	 of	 these	
newsletters	are	also	shared	on	social	media	sites	such	as	our	school	PTA	Facebook	page.		The	PTA	
sends	weekly	e-mail	announcements	entitled	“This	Week	at	Santa	Cruz	High”	 that	provide	a	brief	
calendar	 of	 athletic	 events,	 meetings	 and	 other	 important	 goings-on	 for	 the	 week.	 	 Finally,	 the	
district	 has	 revamped	 our	 school	website	 and	 it	 is	 now	 in	 the	 same	 format	 of	 the	 other	 district	
schools.	 	 There	 is	 now	more	 ease	 of	 access	 to	 the	 site,	which	provides	 increased	 communication	
regarding	school	events,	activities,	athletics	and	other	pertinent	information.		
	
Professional	Development—increase	to	two	days	a	month	
As	 the	 school	 began	 to	 focus	 on	 using	 data	 cycle	 protocols	 to	 inform	 instruction,	 administration	
acknowledged	the	importance	of	meeting	in	department	PLCs	more	often.		Hence,		in	2012-13,	we	
increased	 our	 professional	 development	 days	 to	 twice	 a	month	 in	 order	 to	 allow	more	 time	 for	
collaboration	around	data	cycles.		
	
RTI	Program	
In	response	to	the	Single	Plan	Goal	to	improve	Algebra	outcomes	for	all	students,	the	district	office	
used	LCAP	funds	to	hire	a	Response	to	Intervention	(RTI)	coordinator	at	each	secondary	site.	The	
RTI	coordinator	collects	data	 from	Scholastic	Math	 Inventory	(SMI)	and	class	grades.	This	data	 is	
used	to	identify	the	needs	of	struggling	students.		Currently,	Algebra	1	students	are	targeted	using	
SMI	 Quantiles.	 	 After	 student	 needs	 have	 been	 identified	 ,	 they	 are	 placed	 in	 the	 Math	 Plus	
intervention	class	which	focuses	on	front	loading	deficient	math	skills.	In	addition,	the	Coordinator	
coaches	teachers	to	incorporate	these	math	concepts	into	their	curriculum	using	SMI	instructional	
reports.	 	 The	 final	 step	 of	 the	 process	 is	 to	 reevaluate	 and	 adjust	 systems.	 	 The	RTI	 coordinator	
focusses	her	efforts	on	supporting	students	to	pass	Intro	to	High	School	Algebra	and	Algebra.	
	
Using	Local	Data	to	Drive	Instruction/SCIL	team	
In	 the	 past	 few	 years,	 Santa	 Cruz	 City	 Schools	 has	 shifted	 from	 using	 standardized	 testing	 as	 a	
primary	source	of	data	 to	relying	on	 local	data	 to	drive	 instruction.	 	The	Santa	Cruz	 Instructional	
Leadership	(SCIL)	team	consists	of	teacher	leaders	from	each	department	who	are	trained	to	lead	
department	 professional	 development	 focusing	 on	 using	 data	 to	 drive	 instruction.	 In	 addition	 to	
district-wide	 	 SCIL	 training	 attendance,	 the	 Santa	 Cruz	High	 School	 SCIL	 team	meets	monthly	 to	
share	 department	 progress	 and	 discuss	 strategies	 to	 improve	 our	 system	 for	 using	 data	 cycles.		
Each	department	has	a	data	cycle	protocol	it	uses	to	examine	data	from	formative	and	summative	
assessments	to	determine	the	effectiveness	of	teaching	strategies.	Most	departments	are	still	in	the	
beginning	 stages	 of	 using	 data	 cycles	 to	 inform	 instruction,	 but	 the	 Santa	 Cruz	High	 School	 SCIL	
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team	is	working	toward	putting	school-wide	systems	in	place	to	use	local	data	to	improve	learning	
for	all	students.		
	
Staff	Accomplishments	
	
Cathy	McDougall-Social	Studies	


•	 Online	Blended-Learning	professional	development	for	technology	in	the	classroom;	
the	SCCS	District	partnered	with	UC	College	Prep	and	the	Santa	Clara	County	Office	
of	Education	to	learn	how	to	use	Leading	Edge	and	UC	Scout	and	other	online	tools	
to	help	students	navigate	online	learning.	


•	 Attended	a	training	last	summer	for	Advanced	Placement	United	States	History	by	
participating	in	a	week	long	Teacher	Seminar	provided	by	the	Gilder	Lehrman	
Institute,	the	seminar	I	attended	was	the	American	Origins	at	The	University	of	
Southern	California.	


•	 Attended	the	California	High	School	Economic	Teachers	conference	at	the	Federal	
Reserve	in	San	Francisco.	I	participated	in	workshops	and	lectures	about	the	latest	
resources	and	information	to	better	teach	economics.	


•	 Attend	a	week	long	Stanford	Economics	Institute	for	High	School	Teachers	provided	
by	the	Stanford	Institute	for	Economic	Policy	and	Research	(SIEPR)	held	each	
summer	at	Stanford	University.		The	seminar	provides	useful	teaching	strategies,	
resources	and	curriculum	ideas.		


•	 Next	January	will	be	taking	a	group	of	students	to	Washington	D.C.	for	the	2017	
Presidential	Inauguration.	


	
Christy	Latham-Music	


•	 Central	Coast	Section	California	Music	Educators	Association		(CCS	CMEA)	President	
Elect		


•	 Attends	the	CMEA	state	music	educators	conference	annually	-	a	three	day	inservice		
•	 Serves	as	an	adjudicator	for	Northern	California	Band	Association	(NCBA)	marching	


competitions		
•	 Elected	by	peers	to	conduct	the	2019	NCBA	Middle	School	Honor	Band		
•	 CCS	CMEA	Outstanding	Educator	Award	2013		
•	 NCBA	Band	Director	of	the	Year	2011	
•	 Santa	Cruz	Education	Foundation	“Eddy	Award	for	Outstanding	HS	teacher”	2014		
•	 Earned	Masters	in	Music	in	2013.		
	


Karen	Van	Hecke-Science	
•	 Participated	in	an	NGSS	Professional	Development	Provider	Institute	last	year	(and	


will	be	attending	another	one	next	month).			
•	 Worked	with	a	cohort	of	science	teachers		from	the	district	to	develop	and	provide	


professional	development	and	training	of	NGSS	to	the	rest	of	the	SCCS	science	
teachers.	


	
	
	
	


Katelyn	Hochler-World	Languages	
	


•	 Developed	leadership	and	educational	programs	for	marginalized	youth	with	
European	Voluntary	Service	in	Albania	(2012-3)		


•	 Masters	in	Global	Studies	from	Lund	University,	Sweden	(2012).	
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Kathryn	Harper-Art	


•	 Received	the	Eddy	Award	for	2015	for	Innovation.		
•	 Invited	to	and	attended	a	Convention	in	Paris	France	to	teach	painting	2015.	
•	 Continue	to	serve	as	a	mentor	Art	teacher	for	3	young	Art	teachers	in	Santa	Cruz	and	


Santa	Clara	County	School	Districts.	
•	 Featured	in	a	recent	article	in	the	Santa	Cruz	Sentinel.	
	


Laura	Lorber-Music	
•	 California	Music	Educator's	Association	member	and	serve	on	the	Central	Coast	


Section	board	for	this	association.	Member	of	the	American	Choral	Director's	
Association.		


•	 Attended	the	annual	three	day	in-service	conference	hosted	by	these	associations	in	
February	2015.			


•	 Participated	in	the	School	of	Musical	Vocations	summer	vocal	jazz	intensive	during	
July	2015.		


•	 Sang	with	the	West	Coast	Voices	at	Cabrillo	College.	My	hope	is	to	bring	this	
knowledge	back	to	Santa	Cruz	High	with	a	vocal	jazz	ensemble	in	years	to	come.		


•	 Data	from	my	New	Teacher	Project	Spring	Inquiry	prompted	an	article	that	was	
published	in	the	CMEA	CCS	Sonata,	Fall	2015.	


 
 
Seth	Wilson-ROP	Digital	Arts	


•	 Participated	in	Curriculum	writing	institute	for	state	funded	curriculum	
development	project	through	Butte	County	Office	of	Education	to	create	year	long	
in-depth	curriculum	for	Graphic	Design	courses,	shared	online	at	CTEonline.com,	
free	for	all	educators.	


•	 Working	with	Cabrillo	College	Digital	Media	Department	to	create	articulation	
agreements	for	web	design	course,	maintaining	agreements	for	video	production	
and	graphic	design,	enabling	students	to	receive	college	credit	for	high	school	
coursework.	


•	 Have	promoted	and	developed	a	student	based	film	festival	each	year	for	past	5	
years	called	“Reel	Fresh”	that	is	shown	during	the	annual	Santa	Cruz	Film	Festival	to	
promote	youth	voices	in	media,	arts	and	entertainment.	


•	 Launched	first	blended	learning/satellite	course	for	photography	in	county	that	
meets	UC	A-G	requirements	for	Visual	and	Performing	Arts.	


•	 Additionally	worked	as	an	independent	contractor	on	graphic	design	and	animation	
projects	for	such	clients	as	Rotacare,	Lotlinx	and	Sandisk.		


	
Stacey	Falls-Science	


•	 Went	to	Panama	as	part	of	a	professional	development	project	to	work	with	
scientists,	researchers,	grad	students	and	interns	on	a	paleontological	dig	in	the	
Panama	Canal	Zone	(in	Summer	of	2012)		


•	 Presented	a	poster	to	the	Geologic	Society	of	America’s	annual	conference	about	real	
scientific	experiences	for	teachers,	and	how	that	experience	impacts	student	
learning.		


•	 Attended	2	AP	Chemistry	institutes,	since	the	AP	Chemistry	curriculum	changed	
(one	prior	to	the	changes,	and	one	after).	


•	 All	science	teachers	attended	a	two	day	training	on	the	NGSS	through	the	district	
(taught	by	teachers	who	had	attended	a	week-long	training	at	the	Monterey	Bay	
Aquarium),	and	then	did	two	days	worth	of	work	over	the	summer	to	rework	a	unit	
to	be	more	in	line	with	NGSS	(with	Karen	Van	Hecke).	
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Stacy	Newsom	Kerr-Social	Studies	


•	 Won	a	$500	Schools	Plus	curriculum	grant	for	2014-2015		
•	 Completed	the	Mini	Merit	edtech	training	program	in	summer	of	2014		
•	 Won	a	spot	in	the	2015	MERIT	edtech	cohort	at	the	Krause	Center	of	Innovation	


(graduation	in	March,	2016)		
•	 Completed	a	class	in	21st	Century	Skills.	
	


Tonie	Ogimachi-World	Languages	
•	 Self-directed	professional	development	in	technology	integration.		
•	 Created	ogimachi.net	website,	then	migrated	to	Google	Classroom.		
•	 Former	CUE	(Computer	Using	Educators)	presenter.		
•	 Self-directed	research	projects	in	classroom	“flipping.”	
	


Veronica	Zaleha-Librarian	
•	 Co-presented	a	workshop	at	California	State	Library	Conference,	New	&	Noteworthy	


Non-fiction:	Selecting	Texts	to	Teach	Common	Core	Standards,	February	2015.		
•	 Recognized	by	SCCS	with	Certificate	of	Appreciation,	April	2015.	Recipient	of	The	


Santa	Cruz	Education	Foundation”s	Special	Foundation	Award	at	The	Eddy	Awards	
2015.			


•	 Attended	the	Mini	Merit	edtech	training	program	in	summer	of	2015.	Published	in	
phren-Z’s	Summer	2015	Issue	and	invited	to	read	at	Bookshop	Santa	Cruz,	
September	2105.		


	
In	addition	to	this:		
	
Lindsay	Behr,	Karen	Edmonds,	Percy	Chirinos,	Kathy	Pruett,	Ave	Cope,	Nic	Zachreson,	Jill	
Hadsell,	Jackie	Hartke,	Todd	Bank,	Catherine	McDougall,		Veronica	Zaleha,	Michelle	Hubbard	
and	Serena	Palumbo	attended	the	Santa	Cruz	High	School	Summer	Institute	-	Summer	of	
2013	-	Worked	on	ideas/solutions	to	what	faculty	and	staff	saw	as	critical	issues	-	
Attendance,	Curricular	Relevance,	Support	and	Intervention	
	
Lindsay	Behr,	Katie	Harper,	Iver	Hennig	created	the	Santa	Cruz	Art	League	High	School	
Student	Show	-	Students	showed	artwork	and	a	majority	of	awards	in	our	media	are	won	by	
our	art	department	on	a	yearly	basis.	
	
Serena	Palumbo,	Helena	Bradford,	Mark	Townsend,	Steve	Kopald	attended	the	AVID	
Summer	Institute,	during	which	they	were	enrolled	in	various	strands	of	professional	
development	from	Critical	Reading	to	Preparing	Students	for	College.	This	three	day	
professional	development	focused	on	supporting	students	and	helping	them	to	be	ready	for	
and	successful	in	college.	
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I	


School-wide	Critical	Areas	for	Follow-Up	
	


Key	Issues	that	need	to	be	addressed	as	stated	in	the	Visiting	Committee	Report	in	2010:	


Category	A:	


• Dissemination	and	regular	use	of	local	data	to	drive	instructional	decisions	is	not	readily	articulated	
as	 being	 implemented,	 monitored	 and	 established	 as	 an	 instructional	 and	 professional	 norm.		
Response:	Since	2010,	and	particularly	since	2013,	the	school	has	begun	using	local	data	to	drive	
instruction.	 Departments	 meet	 twice	 monthly	 to	 analyze	 data	 from	 formative	 and	 summative	
assessment,	share	student	work	and	plan	instruction	based	on	results	of	data.		Departments	are	in	
various	stages	of	implementation	of	data	cycles	and	the	school	still	has	work	to	do	if	it	is	to	fully	
implement	a	systematic	cycle	of	improvement.		


• The	vision	and	ESLRs	(SLOs)	fail	to	be	vested	and	incorporated	into	the	curriculum	and	staff	
development	as	a	focus	of	study	and	confirmation	(or	revision)	
Response:	There	is	evidence	school-wide	of	the	SLOs	being	incorporated	into	the	curriculum,	but	
most	teachers	fall	short	in	communicating	the	SLOs	regularly	to	students	as	part	of	daily	lessons.	
Most	students	do	not	know	what	the	“SLOs”	are	despite	the	fact	that	they	are	posted	in	
classrooms.	Still,	the	curriculum	of	every	class	reflects	one	or	more	of	the	SLOs.	


• Board	of	Education	and	central	administration	academic	and	support	service	goals	were	not	clearly	
conveyed	as	being	defined,	vested,	supported	and	monitored	for	staff	and	students	at	Santa	Cruz	
High	School.	
Response:	An	attempt	to	create	an	academic	intervention	for	underachieving	students	was	put	in	
place				during	lunchtime	four	days	a	week.		While	this	Mandatory	Study	Hall	was	initially	well	
utilized	by	teachers,	it	soon	proved	to	be	a	process	by	which	students	were	getting	punished	for	
not	attending.		In	addition,	Mandatory	Study	Hall	does	not	provide	sufficient	tutoring	support	for	
students.		Although	we	continue	to	hold	Mandatory	Study	Hall,	we	are	intend	to	restructure	it	to	
be	more	effective.	A	voluntary	after-school	homework	club	is	also	available	to	students,	but	only	a	
small	percentage	of	students	attends	regularly	and	it	is	unclear	if	there	has	been	measurable	
improvement	in	student	performance	as	a	result	of	Homework	Club.	


• Staff	 development	 is	 not	 specific	 and	 based	 predominately	 on	 qualitative	 constructs.	 	 Student	
achievement	 data	 determined	 needs	 are	 not	 the	 guiding	 principle	 behind	most	 staff	 development	
activities.		Cross-curricular	implications	contrary	to	specific	department	goals	were	not	presented	as	
being	documented,	analyzed	or	shared	collectively	with	the	staff	as	a	whole.		Instructional	leadership	
and	 direction	 was	 defined	 as	 individual	 department	 responsibility	 to	 determine.			
Response:	 	Since	2013,	the	SCIL	team	goals	have	become	more	streamlined	district	and	school-
wide.	The	Santa	Cruz	Instructional	Leadership	(SCIL)	team	consists	of	teacher	leaders	from	each	
department	who	are	trained	to	lead	department	professional	development	focusing	on	using	data	
to	 drive	 instruction.	 In	 addition	 to	 district-wide	 	 SCIL	 training	 attendance,	 the	 Santa	 Cruz	High	
School	SCIL	team	meets	monthly	to	share	department	progress	and	discuss	strategies	to	improve	
our	system	for	using	data	cycles.	 	Each	department	has	a	data	cycle	protocol	 it	uses	 to	examine	
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data	 from	 formative	 and	 summative	 assessments	 to	 determine	 the	 effectiveness	 of	 teaching	
strategies.	 Most	 departments	 are	 still	 in	 the	 beginning	 stages	 of	 using	 data	 cycles	 to	 inform	
instruction,	 but	 the	 Santa	 Cruz	 High	 School	 SCIL	 team	 is	 working	 toward	 putting	 school-wide	
systems	in	place	to	use	local	data	to	improve	learning	for	all	students.	Still,	aside	from	our	focus	
group	 work	 in	 preparation	 for	 WASC,	 we	 do	 not	 have	 a	 system	 in	 place	 for	 cross-curricular	
collaboration.		


Category	B:	


• SCHS	needs	to	take	steps	to	see	to	it	that	the	needs	of	all	students,	not	just	university	bound	students,	
are	 being	 met.	 While	 they	 have	 made	 progress	 in	 closing	 the	 achievement	 gap	 between	 English	
Language	 Learners,	 there	 is	 a	 new	 gap	 that	 they	 need	 to	 acknowledge	 and	 address	 between	 the	
college	 bound	 and	 non-college	 bound	 students.	
Response:	 	 Starting	 in_______,	 there	was	 a	 district	 push	 to	 “college	 and	 career	 readiness”.	 	 This	
resulted	 in	 the	 elimination	 of	 remedial	 classes	 so	 that	 all	 core	 academic	 classes	would	 be	 both	
college	prep	and	California	a-g	compliant.	 	Still,	Santa	Cruz	High	offers	a	variety	of	opportunities	
for	our	non-college	bound	students	 in	our	Regional	Occupation	Program.	The	ROP	offers	career	
pathway	programs	in	Digital	Media	Arts	Design	as	well	as	Engineering.		Students	who	elect	either	
of	these	pathways	follow	a	particular	course	sequence.		In	addition,	ROP	offers	several	individual	
classes	that	help	prepare	students	for	life	after	high	school.	


To	 address	 the	 needs	 of	 non-college	 bound	 students,	 a	 Career	 Development	 Specialist	 in	 the	
Special	Education	department	provides	career	and	college	readiness	support	to	Special	Education	
students	16	and	older.						


In	addition,	 to	provide	a	comprehensive	career	awareness	program	for	students,	SCHS	provides	
several	 grade	 level	 programs.	 	 At	 the	 9th	Grade	 Planning	Workshops,	 students	 learn	 about	 the	
ROP	program.	In	9th	Grade	Core,	there	is	a	career	exploration	unit	included	in	the	curriculum.		In	
10th	grade	English,	students	engage	in	a	Counseling	Career	Unit	which	includes	interest	survey,	
researching	careers	and	 introduction	to	Career	Center	resources.	 	 In	11th	grade	history	classes,	
students	 have	 the	 opportunity	 to	 participate	 in	 informational	 panels	with	 professionals	 in	 pre-
selected	 careers	 of	 interest.	 	 In	 12th	 grade,	 interested	 students	 have	 the	 opportunity	 to	 job-
shadow	for	a	day	in	a	job	or	career	that	interests	them.		


• SCHS	needs	to	consider	examining	their	use	of	block	scheduling	and	consider	something	that	appeals	
to	the	non-college	bound	student	who	is	not	willing	or	able	to	succeed	within	the	current	fast	paced,	
compressed	 schedule.		
Response:		The	elimination	of	the	EXCEL	schedule	is	union	vote	dependent	and	it	is	unlikely	that	
the	school	will	adopt	a	new	schedule	in	the	near	future.	Still,	the	faculty	and	staff	are	aware	that	
this	 schedule	 is	not	 ideal	 for	many	non-college	bound	students,	 and	 in	 response	 to	 this,	 certain	
classes	have	been	created	to	be	year-long.	Year-long	classes	include	Band,	Jazz	band,	AP	Calculus,	
Algebra,	Math	Academy	1	and	2,	Transitional	English,	and	all	AVID	classes.	Year-long	classes	meet		
3-5	 days	 a	week.	 In	 2014-15,	 Read	 180	 paired	with	 English	 1	met	 all	 year	 three	 days	 a	week..	
Additionally,	some	support	has	been	offered	through	homework	club,	mandatory	study	hall,	and	
tutoring	services	provided	by	UCSC.			


• SCHS	needs	 to	begin	creating	and	using	 standard-based	multiple	assessment	measures	 in	order	 to	
drive	instruction	on	campus.				
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Response:	All	core	academic	departments	have	been	trained	in	the	new	state	standards	and	are	
in	the	process	of	updating	common	assessments	accordingly	and	using	data	cycle	results	to	drive	
instruction.	All	departments	have	created	common	summative	and	formative	assessments	when	
possible.	 	 There	 are	 some	 singleton	 classes	 in	 each	 department	 that	 do	 not	 have	 common	
summative	 assessments,	 but	 a	 variety	 of	 common	 formative	 assessment	 strategies	 are	 used	
within	 and	 across	 subject	 areas.	 	 Results	 of	 these	 assessments	 are	 analyzed	 both	 formally	 and	
informally,	by	individual	teachers	and	during	department	professional	development	in	the	course	
of	 data	 cycles.	 	 The	 Math	 department	 has	 been	 successful	 in	 creating	 common	 assessments	
aligned	to	the	new	State	Standards.	Social	Studies	attempted	to	create	common	assessments	over	
a	two	year	period,	but	due	to	different	teaching	methods	and	some	singleton	classes,	it	proved	to	
be	ineffectual	in	producing	any	useful	data.		Since	then,	the	Social	Studies	department	has	focused	
on	creating	common	skills-based	assessments	and	rubrics.	Likewise,	the	English	department	uses	
common	 skills-based	 rubrics	 to	 assess	 and	 analyze	 student	 work	 and	 modify	 instruction	
accordingly.	 	The	World	Language	department	uses	a	variety	of	formative	assessment	strategies	
for	which	they	have	begun	to	analyze	data	and	use	these	results	to	drive	instruction.	The	Science	
department	has	been	trained	 in	 the	new	state	standards	as	well	as	 the	Next	Generation	Science	
Standards	and	are	 in	 the	process	of	 creating	and	using	aligned	assessment	measures.	 	Both	 the	
new	state	standards	and	the	NGSS	are	a	radical	departure	from	the	previous	Science	standards	so	
this	transition	is	an	ongoing	process.		The	district	implemented	the	Datawise	program	which	was	
used	extensively	by	the	Math	and	Science	departments	for	a	few	years,	but	it	is	no	longer	in	use.	
The	district	has	begun	to	use	the	Illuminate	program	instead.	


Category	C:	


• Santa	Cruz	High	School	leadership	team	needs	to	find	a	way	for	students	to	master	Algebra	I	by	the	
end	of	the	freshman	year	for	most	students	as	demonstrated	by	passing	the	course	and	scoring	at	
least	proficient	on	the	California	Standards	Test.	
Response:	Algebra	1	has	been	a	year-long	class	for	the	past	couple	of	years	in	an	attempt	to	
address	this	problem.		In	addition,	this	year,	the	school	hired	a	Response	to	Intervention	
Coordinator.		The	RTI	coordinator	focuses	her	efforts	on	supporting	students	to	pass	Intro	to	High	
School	Algebra	and	Algebra	1.	(Details	of	this	program	are	described	in	Significant	Changes	
above).	Since	there	is	no	longer	an	early	standardized	math	test	given	as	a	graduation	
requirement,	the	data	aligned	with	this	is	locally	generated.		The	RTI	coordinator	uses	SMI	data	to	
track	student	progress.	


• Santa	Cruz	High	School	needs	to	implement	a	system	to	gather,	disaggregate,	and	analyze	student	
assessment	data	across	the	core	curriculum	as	the	primary	tool	in	driving	curricular	decision	
making	among	departments	and	across	grade	levels	in	an	effort	to	align	all	courses	with	the	existing	
state	standards	and	to	provide	a	predictable,	coherent,	and	relevant	curriculum	not	only	to	prepare	
most	students	for	college	success	but	to	also	improve	performance	on	California	State	Standardized	
tests	for	all	students.	
Response:	Since	the	last	WASC	visit,	departments	have	been	transitioning	to	the	new	California	
State	Standards.		With	the	elimination	of	the	CST	test,	and	the	suspension	of	the	CAHSEE,	using	
local	data	to	drive	instruction	has	become	a	primary	focus.	Since	the	last	WASC	visit,	all	
departments	have	made	some	progress	on	using	data	to	drive	instruction.	The	district	has	
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provided	training	to	SCIL	leaders	on	data	cycles	and	using	results	of	formative	assessment	to	
drive	instruction	within	the	framework	of	the	state	standards.		The	goal	of	the	school’s	semi-
monthly	department	professional	development	is	focused	on	this	work.	As	part	of	this	process,	
departments	have	provided	school	leadership	with	their	data	cycle	protocols.	Departments	and	
individual	teachers	record,	with	varying	consistency,	formal	and	informal	data	results.	Core	
subject	areas	have	attended	training	on	the	new	state	standards	and	they	have	implemented	
these	standards	in	their	curriculum.	Other	departments	have	also	been	trained	in	how	to	support	
the	core	subject	state	standards.		Although	the	school	has	made	progress	since	the	last	WASC	visit,	
the	faculty	as	a	whole	has	not	yet	embraced	this	cycle	of	continuous	improvement.		


• Santa	Cruz	High	School	 leadership	needs	to	provide	courses	that	provide	support	 for	students	who	
are	 at	 risk	 of	 failing	 core	 subjects	 or	 behind	 in	 meeting	 graduation	 requirements.	
Response:	A	 biology	 support	 course	 was	 created	 but	 did	 not	 prove	 to	 be	 successful	 and	 was	
dropped	 from	 the	 schedule.	 The	 school	 implemented	 the	 Read	 180	 program…	 Cyber	 High	
provides	an	opportunity	for	students	who	are	not	successful	in	a	regular	school	environment.		The	
most	 significant	 change	 is	 the	 adoption	 of	 the	 RTI	 program	 as	 an	 intervention	 for	 struggling	
algebra	students.	


• Santa	Cruz	High	leadership	needs	to	immediately	implement	a	plan	to	ensure	that	all	staff	begin	to	
consistently	 enforce	 the	 rules	 that	 are	 in	 place	 designed	 to	 eliminate	 distractions	 to	 a	 positive	
learning	 environment.	 	 Specifically,	 expectations	 of	 adults	 on	 campus	 need	 to	 be	 consistently	
expressed	in	a	positive	manner	congruent	with	the	Santa	Cruz	culture.		Students	need	to	be	in	class	
and	 on-task	 in	 an	 effort	 to	 maximize	 instruction.	 	 Adult	 supervision	 is	 a	 critical	 component	 that	
needs	to	be	improved	on	campus.		
Response:	Since	the	last	WASC	visit,	the	school	has	hired	two	new	Assistant	Principals	as	well	as	
two	 new	 campus	 supervisors.	 	 There	 has	 been	 visibly	 more	 consistent	 rule	 enforcement	 and	
follow	 through.	 	 The	 attendance	 and	 tardy	 policies	 have	 been	 enforced	 and	 consequences	 are	
consistent.	 	At	 the	classroom	 level,	 there	continues	 to	be	a	 lack	of	 consistency	 in	 the	way	some	
rules	 are	 implemented,	 but	 this	 is	 often	 a	 reflection	 of	 diverse	 teaching	 styles	 and	 the	 subject	
being	taught		For	example,	some	teachers	allow	cellphone	use	for	research,	whereas	other	classes	
do	not	have	this	need	and	prefer	to	forbid	cellphones	altogether.		Students	at	SCHS	are	aware	that	
they	 are	 responsible	 to	 follow	 the	 individual	 classroom	 rules,	 even	 if	 they	may	 vary	 somewhat	
from	one	class	to	another.			


Category	D:	


• Staff	 lacks	 cohesion	 on	 the	 value	 of	 assessment	 data	 to	 drive	 standards	 –based	 student	 learning	
Response:	Since	the	last	WASC	visit,	all	departments	have	made	some	progress	on	using	data	to	
drive	 instruction.	 The	 district	 has	 provided	 training	 to	 SCIL	 leaders	 on	 data	 cycles	 and	 using	
results	of	formative	assessment	to	drive	instruction	within	the	framework	of	the	state	standards.		
The	goal	of	 the	school’s	semi-monthly	department	professional	development	 is	 focussed	on	this	
work.		Departments	and	individual	teachers	record,	with	varying	consistency,	formal	and	informal	
data	results.	Core	subject	areas	have	attended	training	on	the	new	state	standards	and	they	have	
implemented	 these	 standards	 in	 their	 curriculum.	Other	departments	have	also	been	 trained	 in	
how	to	support	the	core	subject	state	standards.		Although	the	school	has	made	progress	since	the	
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last	 WASC	 visit,	 the	 faculty	 as	 a	 whole	 has	 not	 yet	 embraced	 this	 cycle	 of	 continuous	
improvement.	


• Accountability	for	standards-based	student	learning	fails	to	be	a	catalyst	for	instructional	change	
within	the	school	as	a	whole.	
Response:	Some	progress	has	been	made	in	this	area,	but	slowly.		Departments	have	been	trained	
in	implementing	state	standards,	data	cycles	and	using	formative	assessment	to	drive	instruction.		
More	departments	have	a	system	of	accountability	in	place	since	the	previous	WASC	visit,	but	the	
school	continues	to	lack	cohesiveness.		


• The	lack	of	establishment	of	common	formative	assessments	as	a	norm	for	guiding	student	learning	
creates	an	environment	of	confusion	and	conflict	about	the	value	and	applications	of	said	
assessments.		
Response:	Using	formative	assessment	to	guide	student	learning	has	been	a	driving	force	of	our	
SCIL	trainings	and	staff	development	over	the	past	few	years.		All	classes	use	a	variety	of	
formative	assessments.	Some	departments	successfully	measure	results	of	formative	assessments	
and	use	those	results	to	plan	lessons	and/or	make	changes	accordingly,	but	not	all	departments	
have	reached	the	point	where	they	are	systematically	and	cohesively	using	formative	assessments	
in	this	way.	This	is	partly	due	to	some	singleton	subjects	as	well	as	a	lack	of	uniformity	in	
pedagogy	among	teachers	within	departments.		
As	part	of	our	effort	to	improve	in	this	area,	we	have	collaborated	at	all-staff	professional	
development	meetings	about	the	different	types	of	formative	assessment	that	we	use	and	which	
of	these	are	measurable,	both	formally	and	informally.		It	became	clear	that	there	is	widespread	
use	of	a	variety	of	formative	assessment	strategies.		Some	formative	assessments	that	are	
common	within	and	across	departments	are:	exit	tickets,	exit	questions,	think-pair-share,	choral	
response,	individual	white	boards,	writing	frames,	skits,	Kahoot,	Numbered	heads	together,	and	
pre-tests.			


• Creation	and	refinement	of	common	assessments	within	content	areas	lacks	expansion	beyond	the	
preliminary	stages	of	staff	acquisition.	
Response:	The	Math	department	has	common	summative	assessments	they	use	regularly	and	for	
which	they	analyze	results.	The	English	department	regularly	norms	student	writing	assignments;	
results	of	common	assessments	and	analysis	of	student	work	influence	instruction	planning.	The	
World	Language	department	has	common	rubrics	and	uses	a	variety	of	common	formative	
assessment	strategies.		The	school	still	has	work	to	do	to	fully	address	this	key	issue.		
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• Assessment	of	student	learning	during	instructional	delivery	was	not	an	instructional	norm		
Response:	Most	teachers	use	a	variety	of	formative	assessments	during	every	class	period.		
Classroom	observation	and	teacher	self	report	indicate	that	teachers	modify	lessons	during	
instruction	based	on	these	formative	assessment	results,	but	most	do	not	record	results.		Some	
teachers	have	begun	recording	results	during	the	class	period	or	at	the	end	of	the	lesson,	and	
making	changes	to	the	lesson	if	results	indicate	that	students	need	further	instruction.		


	


Category	E:	


• The	faculty	and	administration	need	to	continue	to	create	outreach	protocols	and	opportunities	to	
engage	all	parents	in	the	comprehensive	school	program.	
Response:	Santa	Cruz	High	has	revamped	the	Spring	Open	House	during	which	the	school	
promotes	itself	to	potential	families	for	open	enrollment	and	gives	parents	the	opportunity	to	
learn	about	the	variety	of	programs	SCHS	offers.	The	principal	continues	to	hold“Principal’s	
Coffee”	meetings	each	semester,	during	which	parents	have	an	opportunity	to	communicate	
concerns	and	ask	questions.	Parent	groups	meet	regularly,	including	ELAC	(parents	of	Latin	
American	students),	PAAS	(parents	of	African	American	students),	and	the	PTA	which	continues	
to	be	active	and	supportive	of	programs	at	SCHS.	A	school	newsletter	is	sent	via	email	monthly	
and	the	PTA	emails	a	weekly	overview	of	events	at	SCHS	called	“This	Week	at	Santa	Cruz	High”.	
9th	grade	Four	Year	Academic	Planning	Workshops	allow	parents	to	be	an	integral	part	of	long-
term	schedule	planning.	


• The	faculty	and	administration	need	to	develop	school-wide	codified	protocols	of	established	
practices	that	can	be	not	only	communicated	but	also	disseminated	to	all	stakeholders.		Such	
protocols	should	be	consistently	and	equitably	addressed.	
Response:		Administration	communicates	to	stakeholders	via	e-mail	communication,	the	school	
website,	Infinite	Campus,	the	mail,	handouts	to	students	and	teacher	websites.		Administration	
publishes	and	distributes	the	following	information	and	it	can	also	be	found	on	the	school	
website:	the	attendance	policy,	parent	rights,	student	rights	and	responsibilities,	the	course	
catalog,	information	about	college	nights	and	career	panels.				Teachers	provide	syllabi	to	students	
at	the	beginning	of	each	course,	and	many	teachers	also	publish	syllabi	on	their	class	websites.		
The	school	academic	honesty	policy	is	provided	to	every	student	in	every	class	and	is	also	
published	on	the	school	website.		The	attendance	policy	is	provided	to	students	in	the	mail	with	
the	beginning	of	the	year	informational	packet,	in	addition	to	being	provided	in	every	class.		


	


• The	faculty	and	administration	need	to	develop	and	maintain	systematic	support	programs	for	all	
students	in	the	areas	of	academics,	health,	and	social	services.			
Response:	The	Counseling	department	continues	to	provide	4-Year	Academic	Planning	
workshops	for	9th	graders;	the	new	RTI	program,	Math	Plus,	provides	academic	support	to	
students	struggling	in	math;	Mandatory	Study	Hall	is	assigned	to	students	who	are	unable	to	
complete	homework;	and	Homework	Club	is	a	voluntary	club	staffed	by	Math	and	English	faculty	
who	are	available	to	tutor	attendees.		In	the	area	of	health	and	social	services,	the	school	has	a	
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part	time	social	work	intern	who	regularly	meets	with	students	referred	for	social	services	issues;	
the	school	has	adopted	the	Seven	Challenges	Program	to	support	students	with	substance	abuse	
problems;	three	years	ago,	the	district	hired	a	full-time	school	psychologist	for	the	site	to	replace	
our	itinerant	part-time	school	psychologist;	this	year	the	district	has	provided	full	time	staffing	of	
the	school	health	office;	the	school	also	has	a	part-time	speech	and	hearing	therapist.	


	


Ongoing	Follow-up	Process			
The	2015	Santa	Cruz	High	Single	Plan	for	Student	Achievement	has	aligned	the	district	and	school	
professional	development	goals	to	the	WASC	goals	from	the	previous	full	visit.		
	
WASC	 Goal	 1:	 	 Develop	 a	 “systematic	 means	 to	 analyze	 and	 use	 data	 to	 inform	 instruction	 and	
school	programs	in	order	to	support	academic	achievement	of	all	students.”	
Aligned	District	and	School	Goals:	
SCCS	 Goal	 4:	 	We	will	 develop	 a	 highly	 collaborative,	 professional	 culture	 focused	 on	 supporting	
effective	teaching.	
SCHS	Goal	1:		Develop	a	“systematic	means	to	analyze	and	use	data	to	inform	instruction	and	school	
programs	in	order	to	support	academic	achievement	of	all	students.”	
	
WASC	Goal	2:		Transition	to	Common	Core	(New	California	State	Standards)	
Aligned	District	and	School	Goals:	
SCCS	Goal	4:	 	Develop	a	highly	 collaborative,	professional	 culture	 focused	on	 supporting	effective	
teaching.	
SCHS	Goal	2:	Transition	to	Common	Core	(New	California	State	Standards)	
	
WASC	 Goal	 3:	 	 Implement	 school	wide	 strategies	 and	 programs	 to	 support	 student	 achievement.		
Develop	a	system	that	will	inform	us	of	the	efficacy	of	strategies	and	programs.	
Aligned	District	and	School	Goals:	
SCCS	Goal	 1:	 	 All	 SCCS	 students	will	 be	 college-ready	 and	will	 successfully	 access	post-secondary	
educational	and	career	opportunities.	
SCHS	 Goal	 2:	 Implement	 school	 wide	 strategies	 and	 programs	 to	 support	 student	 achievement.		
Develop	a	system	that	will	inform	us	of	the	efficacy	of	strategies	and	programs.	
	
WASC	Goal	 4:	 	 Increase	 collaboration	within	 and	 between	 departments	 and	 refine/extend	 use	 of	
Professional	Learning	Communities	
Aligned	District	and	School	Goals:	
SCCS	 Goal	 4:	 	We	will	 develop	 a	 highly	 collaborative,	 professional	 culture	 focused	 on	 supporting	
effective	teaching.	
SCHS	 Goal	 2:	 Increase	 collaboration	 within	 and	 between	 departments	 and	 refine/extend	 use	 of	
Professional	Learning	Communities	
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In	response	to	2010	WASC	Goal	1	and	the	aligned	school	and	district	goals,	as	stated	in	the	Single	
Plan,	the	school	is	in	the	beginning	stages	of	having	a	“systematic	means	to	analyze	and	use	data	to	
inform	 instruction	 and	 school	 programs	 in	 order	 to	 support	 the	 academic	 achievement	 of	 all	
students”.	 	 In	 the	 past	 few	 years,	 Santa	 Cruz	 City	 Schools	 has	 shifted	 from	 using	 standardized	
testing	 as	 a	 primary	 source	 of	 data	 to	 relying	 on	 local	 data	 to	 drive	 instruction.	 	 The	 Santa	 Cruz	
Instructional	 Leadership	 (SCIL)	 team	 consists	 of	 teacher	 leaders	 from	 each	 department	who	 are	
trained	to	lead	department	professional	development	focused	on	using	data	to	drive	instruction.	In	
addition	to	district-wide		SCIL	training	attendance,	the	Santa	Cruz	High	School	SCIL	team	meets	on	
site	monthly	to	share	department	progress	and	discuss	strategies	to	improve	our	system	for	using	
data	cycles.		Each	department	has	a	data	cycle	protocol	it	uses	to	examine	data	from	formative	and	
summative	 assessments	 to	determine	 the	 effectiveness	 of	 teaching	 strategies.	 	Most	departments	
are	still	in	the	beginning	stages	of	using	data	cycles	to	inform	instruction,	but	the	Santa	Cruz	High	
School	 SCIL	 team	 is	 working	 toward	 putting	 school-wide	 systems	 in	 place	 to	 use	 local	 data	 to	
improve	 learning	 for	 all	 students.	 Departments	 have	 begun	 to	 analyze	D	 and	 F	 lists	 and	 develop	
intervention	strategies.		
As	 the	 school	 began	 to	 focus	 on	 using	 data	 cycle	 protocols	 to	 inform	 instruction,	 administration	
acknowledged	the	necessity	of	more	collaboration	time,	as	our	monthly	75	minute	meetings	were	
insufficient.		Hence,	in	2012-13,	we	increased	our	professional	development	days	to	twice	a	month	
in	order	to	allow	more	time	for	collaboration	around	data	cycles.	In	the	past	few	years,	the	district	
and	 the	 school	 have	 prioritized	 the	 importance	 of	 using	 formative	 assessment	 as	 a	 means	 to	
measure	student	learning	and	modify	instruction	accordingly.	The	district	has	provided	training	to	
SCIL	leaders	on	formative	assessment;	Santa	Cruz	High	administration	has	organized	professional	
development	activities	 around	 formative	assessment;	 SCHS	 teacher	peer	observation	 forms	 focus	
on	 formative	assessment;	 and	 the	primary	goal	of	department	data	 team	work	 is	 to	measure	 the	
effectiveness	of	various	formative	assessments,	as	listed	in	the	previous	section	of	this	report.	In	the	
past	 two	 years,	 teachers	 have	 been	 encouraged	 to	 observe	 colleagues’	 classes	 at	 least	 twice	 per	
year,	using	standard	observation	forms	that	focus	on	formative	assessment.				
Finally,	 the	Response	to	Intervention	program	was	implemented	in	2015-16.	The	RTI	coordinator	
identifies	struggling	math	students	early	in	the	quarter	and	the	coordinator	provides	individualized	
instruction.	
As	part	of	 the	school’s	 transition	to	the	new	state	standard	curriculum	(WASC	Goal	2	and	aligned	
school	and	district	goals),	departments	 in	core	content	areas	have	participated	 in	subject-specific	
standards	 professional	 development	 and	 non-core	 content	 areas	 have	 participated	 in	 training	 to	
incorporate	 state	 standard	 teaching	 strategies	 into	 other	 subject	 areas.	 	 	 As	 part	 of	 PLC	 work,	
departments	 have	 created	 common	 assessments	 aligned	with	 the	 state	 standards.	 	 Departments	
meet	semi-monthly	and	use	data	protocol	to	review	the	results	of	assessments.		Departments	are	in	
various	stages	of	data	cycle	implementation.	
	
The	 school	 has	 begun	 to	 implement	 school	 wide	 strategies	 and	 programs	 to	 support	 student	
achievement	and	 to	develop	a	systematic	monitoring	system	that	will	 inform	us	of	 the	efficacy	of	
strategies	 and	 programs	 (WASC	 Goal	 3	 and	 aligned	 school	 and	 district	 goals).	 	 The	 new	 RTI	
program	supports	struggling	math	students;	the	implementation	of	a	mandatory	study	hall	and	the	
ongoing	voluntary	Homework	Club	provide	a	time,	a	place	and	tutoring	for	students	who	struggle	
with	completing	homework;	the	counseling	department	continues	to	provide	planning	workshops	
for	 9th-graders	 in	 which	 students	 are	 encouraged	 to	 take	 a	 rigorous,	 college-prep	 course	 load;	
Volunteer	 tutors	 from	UCSC	provide	support	during	 the	school	day;	 the	revamped	AVID	program	
has	 helped	 to	 increase	 the	 number	 of	 underrepresented	 students	 in	 intensive,	 honors	 and	 AP	
classes;	 the	 Special	 Education	 department	 tracks	 student	 progress	 and	 communicates	 regularly	
with	 general	 ed	 teachers	 concerning	 student	 progress;	 If	 other	 interventions	 are	 not	 successful,	
teachers	refer	students	to	counseling	who	organize	Student	Study	Teams	to	determine	appropriate	
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intervention.	The	Special	Education	department	has	a	career	development	specialist	who	provides	
career	and	college	readiness	support	to	special	education	students	who	are	16	and	older.	
	
The	school	has	increased	collaboration	within	and	between	departments	and	has	refined	the	use	of	
Professional	Learning	Communities	(WASC	Goal	4	and	aligned	school	and	district	goals).		The	Santa	
Cruz	 Instructional	Leadership	(SCIL)	 team	consists	of	 teacher	 leaders	 from	each	department	who	
are	 trained	 to	 lead	 department	 professional	 development	 focusing	 on	 using	 data	 to	 drive	
instruction.	In	addition	to	district-wide		SCIL	training	attendance,	the	Santa	Cruz	High	School	SCIL	
team	meets	monthly	 to	 share	department	progress	and	discuss	 strategies	 to	 improve	our	 system	
for	using	data	cycles.	 	Department	PLCs	meet	semi-monthly	to	work	on	data	cycles.	As	part	of	the	
data	 cycle	 protocol,	 departments	 create	 common	 formative	 and	 summative	 assessments,	 analyze	
data	from	these	assessments,	examine	student	work	and	modify	instruction	based	on	the	analysis.		
In	 spring	 of	 2014	 and	 fall	 of	 	 2015,	 semi-monthly	 PLC	meetings	 have	 been	 split	 between	 focus	
groups	 and	 home	 groups	 which	 has	 led	 to	 an	 interruption	 in	 the	 data	 cycle	 process	 for	 some	
departments.	 In	 addition	 to	 PLC	 collaboration,	 teachers	 participate	 in	 at	 least	 two	 peer	
observations	during	the	school	year,	focusing	on	student	engagement	and	formative	assessment.		
	
	


	


School-wide	Action	Plan	Progress	
Since	the	prior	full	visit,	Santa	Cruz	High	has	worked	to	address	the	critical	areas	for	follow-up.	The	
following	are	the	modified	school-wide	action	plan	goals	following	the	2012	three-year	visit	and	the	
school’s	response	to	each	goal.		
	
GOAL	1:	The	school	faculty	and	administration	will	regularly	communicate	and	disseminate	the	school	
Vision	and	the	Expected	School-wide	Learning	Results	(now	called	“School-wide	Learner	Outcomes).		
The	entire	staff	will	develop	strategies	to	embed	the	Vision	and	ESLRs	into	the	culture	and	everyday	
life	of	the	school.		
The	action	plan	items	aligned	with	this	goal	were	modified	in	response	to	the	Visiting	Committee’s	
recommendation	that	the	vision	and	SLOs	need	to	be	vested	and	incorporated	into	the	curriculum	
and	staff	development	as	a	focus	of	study	and	confirmation	or	revision.	
The	impact	of	this	goal	on	student	learning	is	that	students	will	be	aware	of	school-wide	learning	
goals	and	expectations	in	all	of	their	classes,	and	it	will	enable	them	to	perceive	the	over-arching	
goals	of	their	high	school	education.			
Response	to	Modified	Action	Plan	Goal	1:		
Although	there	is	evidence	of	the	School-wide	Learner	Outcomes	in	the	school	culture	and	
curriculum,	the	school	has	not	specifically	reviewed	and/or	revised	the	vision	and	the	SLOs	
annually.		However,	as	part	of	our	WASC	process,	focus	groups	and	departments	have	reviewed	the	
School-wide	Learner	Outcomes	in	the	spring	and	fall	of	2015.	The	school	has	decided	to	keep	the	
existing	SLOs.			


Evidence:		
• Lesson	plans/agendas	that	reflect	SLOs	
• Focus	Group	meeting	minutes	
• Department	meeting	minutes	
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GOAL	2:	Access	to	rigorous	and	challenging	curriculum:	By	2012,	professional	learning	
communities	will	implement	strategies	to	increase	enrollment	and	successful	completion	of	A-
G,	intensive,	honors,	and	AP	courses	by	the	under-represented	student	populations.			
The	action	plan	items	aligned	with	this	goal	were	modified	in	response	to	the	Visiting	Committee’s	
recommendation	that	“the	school	faculty	and	administration	need	to	formalize	and	create	
coherence	and	structure	for	their	work	with	standards,	instructional	norms	and	benchmarks,”	and	
that	this	“work	needs	to	be	school-wide”.	
The	impact	of	this	goal	on	student	learning	is	that	all	students	will	have	access	to	rigorous	courses	
and	be	supported	in	these	courses.		
Response	to	Modified	Action	Plan	Goal	2:	


• The	school	maintains	a	master	schedule	that	is	sequenced	to	provide	access	to	A-G	
requirements.	


	
• We	have	four	sections	of	AVID,	which	have	been	aligned	with	intensive,	honors	and	AP	


English	classes.		AVID	students	are	actively	recruited	and	once	in	the	AVID	class,	they	
are	enrolled	in	other	challenging	classes.	


	
• Algebra	1	is	currently	the	lowest	level	math	class	offered,	which	gives	all	students	an	


opportunity	to	be	on	track	to	complete	a-g	requirements.		Students	who	are	not	
prepared	for	Algebra	are	supported	by	the	newly	implemented	Math	Plus	intervention	
class.		


	
• In	2014-15,	the	Read	180	program	was	implemented	as	a	support	for	students	


struggling	in	reading.			
	
• The	ELD	program	and	transitional	English	provide	support	for	English	learners	
	
• The	counseling	department	continues	to	offer	4-year	academic	planning	workshops	


for	9th-graders.		One	of	the	goals	of	these	workshops	is	to	encourage	students	to	enroll	
in	a-g	courses.	


	
• As	part	of	the	school’s	and	the	district’s	goal	for	all	students	to	be	college	or	career	


ready,	all	freshmen	are	enrolled	in	Biology	or	World	Language.	
	
• Beginning	in	the	fall	of	2015,	a	cohort	of	teachers	and	administrators	is	participating	


in	equity	in	education	training	with	Enid	Lee.	Teachers	are	learning	about	strategies	to	
support	under-represented	students	in	our	classes,	with	the	ultimate	goal	of	increased	
enrollment	and	success	of	these	students	in	rigorous	classes.		


	
Evidence:		
• Master	Schedule	
• AVID	enrollment	statistics	
• SMI	data	and	Math	Plus	enrollment	
• SRI	and	Read	180	data	
• 4-Year	Planning	agendas	and	notes	
• Enid	Lee	Training	agendas	and	minutes	
• Biology	and	World	Language	enrollment	data	
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GOAL	3A:	By	2012,	SCHS	will	implement	strategies	to	increase	the	number	of	under-
performing	students	earning	a	C	or	better	in	core	academic	classes,	including	algebra,	
resulting	in	increased	academic	success	and	improved	graduation	rates.		
The	action	plan	items	aligned	with	this	goal	were	modified	in	response	to	the	Visiting	Committee’s	
recommendation	that	“the	school	has	yet	to	develop	a	systematic	means	to	analyze	and	use	data	to	
inform	instruction	and	school	programs	in	order	to	support	the	academic	achievement	of	all	
students	and	specifically	the	identified	sub-populations	which	have	historically	been	underserved	
by	the	school”.		
The	impact	of	this	goal	on	student	learning	is	that	under-performing	students,	and	in	particular,	
historically	underserved	subgroups,	will	have	support	in	order	to	be	successful	in	rigorous	courses	
and	be	supported	in	these	courses.		
Response	to	Modified	Action	Plan	Goal	3A	


• A	Response	to	Intervention	(RTI)	coordinator	position	was	created	in	the	Math	
department	to	assist	with	students	struggling	with	algebra.			


• The	school	continues	to	hold	an	after-school	Homework	Club	where	students	receive	
academic	support	from	certificated	staff.	


• In	addition	to	the	voluntary	Homework	Club,	in	2014	the	school	implemented	a	
mandatory	study	hall	which	is	overseen	by	administration.		Teachers	assign	students	
to	attend	who	have	missing	or	incomplete	work,	giving	these	students	a	designated	
time	and	space	to	complete	work.	


• Special	Education	resource	students	continue	to	have	a	tutorial	built	into	their	
schedule	during	which	they	get	academic	support.		The	Resource	Specialists	also	act	as	
liaisons	between	these	students	and	their	general	education	teachers.		


• Data	shows	a	correlation	between	attendance	and	performance,	so	the	school	has	
implemented	a	tiered	response	to	truancy,	counseling	services	for	truant	students	and	
greater	communication	with	parents	regarding	truancy.		


• Steps	have	been	taken	to	ensure	that	contact	information	on	Infinite	Campus	is	
current	and	to	ensure	ease	of	accessibility.	Directions	for	accessing	IC	are	available	in	
English	and	Spanish	


• Santa	Cruz	High	is	fortunate	to	have	as	a	resource	its	relationships	with	the	UCSC	Ed	
80	Program,	University	Community	Engagement	Grant,	where	student	tutors	are	
available	to	work	with	SCHS	students.		


	
Evidence:		
• Algebra	1	performance	data	that	led	to	implementation	of	the	RTI	program	
• AVID	enrollment	statistics	
• RTI	data	and	Math	Plus	enrollment	
• SRI	and	Read	180	data	
• Mandatory	Study	Hall	Rosters	
• Student	performance	data	from	teachers	regularly	utilizing	Mandatory	Study Hall 
• Attendance	data	
• Attendance	policy	
• Infinite	Campus	access	instructions	
	


GOAL	3B:		By	2012,	SCHS	will	implement	strategies	to	increase	the	total	number	students	who	
perform	At	or	Above	Proficient	levels	in	English	Language	Arts	and	Mathematics,	as	measured	
by	CSTs	and	CAHSEE	.	
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The	CST	is	now	defunct,	and	CAHSEE	has	been	suspended	as	of	January,	2016.	The	school	
has	begun	to	rely	on	local	data	results	to	drive	instruction	as	we	implement	the	new	state	
standards.			Consequently,	the	specific	goal	cannot	be	addressed.		In	lieu	of	looking	at	
standardized	test	data,	the	English	and	Math	departments	have	examined	student	
performance	data	from	individual	classes,	and	the	RTI	coordinator	tracks	improvement	of	
students	in	the	intervention	class	(Math	Plus)	using	Scholastic	Math	Inventory	(SMI)	data.		
Our	Read	180	teacher	uses	the	Scholastic	Reading	Inventory	(SRI).	
The	impact	of	this	goal	on	student	learning	is	that	students	will	be	proficient	or	above	on	the	new	
state	assessments	in	Math	and	English.		
Evidence:		
• Algebra	1	performance	data	that	led	to	implementation	of	the	RTI	program	
• RTI	data	and	Math	Plus	enrollment	
• Gradebook	data	from	Math	and	English	classes	
• SMI	data	
• SBAC	data	
• SRI	data	
	
GOAL	4:	SCHS	staff	and	administration	will	formalize	and	create	coherence	and	a	documented	
structure	for	our	work	with	standards,	instructional	norms	and	benchmarks	that	is	reviewed	
and	revised	annually.			
The	action	plan	items	aligned	with	this	goal	were	modified	in	response	to	the	Visiting	Committee’s	
recommendation	that	the	school	still	needs	to	develop	a	“systematic	monitoring	system	that	will	
inform	them	of	the	efficacy	of	strategies	and	programs	implemented”.	
The	impact	of	this	goal	on	student	learning	is	that	students	will	have	specified	learning	goals	that	
are	connected	to	publicized	and	transparent	standards.		Benchmarks	will	be	clearly	communicated	
to	students	and	they	will	be	aware	of	expectations.			
Response	to	Modified	Action	Plan	Goal	4:	


• In	the	past	three	years,	department	PLCs	,	led	by	the	SCIL	team,	have	been	working	to	
create	common	assessments	and	benchmarks.		


• The	District	has	provided	training	to	SCIL	leaders	in	how	to	use	data	cycles	to	enhance	
student	success	


• Each	department	PLC	has	a	data	cycle	protocol.	Most	departments	are	in	the	beginning	
stages	of	collecting	data	on	the	effectiveness	of	various	formative	assessments.		In	so	
doing,	each	department	is	compiling	a	list	of	common	formative	assessments	that	have	
been	shown	to	be	effective.	


• Teachers	observe	colleagues’	classes	twice	a	year.	The	observation	forms	we	have	
begun	to	use	in	2015-16	focus	on	formative	assessment	and	the	School-wide	Learner	
Outcomes.		


	
Evidence:		
• PLC	and	SCIL	meeting	agendas	
• District	training	agendas	and	materials	
• Department	data	cycle	protocols	
• Department	data	cycle	reports	
• Peer	observation	forms	
• SMI	data	
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GOAL	5:	We	will	increase	the	number	of	ELLs	in	the	Early	Advanced	and	Advanced	levels	as	
indicated	on	the	California	English	Language	Development	Test	by	20%.	


This	goal	was	not	linked	to	any	of	the	key	issues/critical	areas	for	follow-up.	


	


The	Critical	Areas	for	Follow-up	not	currently	in	the	Action	Plan	are	addressed	in	the	section	above.		
They	refer	to	our	EXCEL	schedule	and	the	lack	of	consistency	in	enforcement	of	rules.	
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Chapter	 III:	 	 Student/Community	 Profile — Overall	 Summary	 from	
Analysis	of	Profile	Data	and	Progress	


The	 leadership	 team	 and	 focus	 groups	 have	 examined	 the	 data	 presented	 in	 Chapter	 1	 and	 the	
progress	report	presented	in	Chapter	2.		We	have	identified	the	following	as	significant	implications	
of	the	data.		These	observations	have	informed	the	identification	of	our	Critical	Learner	Needs.		
	
1. Teachers	are	using	formative	assessment	regularly,	but	most	teachers	are	not	using	formative	


assessment	results	in	a	systematic	way	to	inform	instruction.		
2. When	examining	D	and	F	lists,	hispanics,	particularly	boys,	are	disproportionately	represented.	


There	is	a	higher	rate	of	D	and	Fs	in	Algebra	classes.	
3. Hispanic	students	are	not	proportionately	represented	in	upper	level	classes.		
	
Based	on	the	implications	of	the	data,	the	school	has	identified	these	three	Critical	Learner	Needs:			
Critical	Learner	Need	#1:			
Collect	and	use	local	data	from	formative	and	summative	assessments	to	determine	student	success	
and	to	inform	instruction.	
Correlated	SLO:	
Students	will	be	highly	motivated	individuals	who	use	feedback	to	self-evaluate	and	improve	their	
work.	
Rationale:	
The	 school	 staff	 and	 administration	 recognize	 that	 we	 do	 not	 have	 a	 school-wide	 protocol	 to	
systematically	 analyze	 data.	 	 In	 order	 to	 ensure	 student	 success,	 the	 school	 needs	 to	 have	 a	
consistent	means	of	measuring	 the	effectiveness	of	 instructional	 strategies,	 formative	assessment	
and	summative	assessment.	As	the	Critical	Learner	Needs	are	student-centered,	and	students	 	are	
an	 integral	part	of	 this	data	analysis	process,	 the	correlated	SLO	 is	significant	 in	 that	 it	addresses	
student	analysis	of	feedback	and	self-evaluation.		
	
Critical	Learner	Need	#2:			
Increase	the	percentage	of	underrepresented	students	who	enroll	in	upper	level	courses.		Increase	
the	A-G	completion	rate	of	graduating	seniors.		
Correlated	SLO:	
Students	will	be	highly	motivated	individuals	who	learn	to	use	skills	to	master	subject	area	content.	
Rationale:	
The	 school	 staff	 and	 administration	 agree	 about	 the	 importance	 of	 increasing	 enrollment	 of	
underrepresented	students	in	upper	level	classes.	We	need	to	create	a	culture	that	encourages	and	
welcomes	all	students	to	participate	in	academically	rigorous	classes,	and	one	where	students	are	
self-motivated	 to	 participate	 in	 these	 classes.	 	 In	 addition	 to	 increasing	 enrollment,	 we	 need	 to	
provide	appropriate	support	and	interventions	to	ensure	these	students’	success.		
	
Critical	Learner	Need	#3:			
School-wide,	 systematic	 interventions	 need	 to	 be	 in	 place	 to	 support	 students	 who	 are	 not	
achieving.	
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Correlated	SLO:	
Students	will	be	highly	motivated	individuals	who	use	feedback	to	self-evaluate	and	improve	their	
work;	 manage	 time	 and	 resources	 to	 meet	 deadlines;	 learn	 to	 use	 skills	 to	 master	 subject	 area	
content.	
Rationale:	
Our	 data	 continues	 to	 indicate	 a	 significant	 percentage	 of	 underachieving	 students.	 	 We	 believe	
there	 is	 a	 great	 need	 for	 data-driven	 intervention	 programs	 to	 support	 these	 students.	 	 These	
interventions	 need	 to	 empower	 students	 and	 provide	 them	 with	 the	 necessary	 skills	 to	 be	
successful	 as	 students	 and	 to	 master	 content.	 	 Intervention	 strategies	 need	 to	 include	 time	 and	
resource	management,	as	well	as	subject-specific	academic	support.		Math	Plus	data	is	instructive	in	
this	area.	
	
Important	Questions	
After	examination	of	the	data	that	led	to	the	formulation	of	the	Critical	Learner	Needs,	the	following	
important	questions	were	raised.	These	questions	have	 informed	Focus	Groups	and	provided	 the	
over-arching	themes	for	the	Self	Study.		
	


1. What	 is	 formative	 assessment	 and	 how	 can	we	 use	 it	 to	modify	 instruction	 and	 improve	
student	learning?	


2. Why	are	underrepresented	students	not	enrolling	and/or	succeeding	in	upper	level	classes?	
How	can	we	address	this?	


3. What	interventions	already	exist	to	support	students?	Have	they	been	successful?	What	
other	interventions	can	we	implement?	
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Chapter	IV:		Self-Study	Findings 
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Category	A:	Organization:	Vision	and	Purpose,	Governance,	Leadership	
and	Staff,	and	Resources 


A1.	Vision	and	Purpose	Criterion 
The	school	has	a	 clearly	 stated	vision	and	mission	 (purpose)	based	on	 its	 student	needs,	
current	educational	research,	current	educational	research,	the	district	LCAP,	and	the	belief	
that	all	students	can	achieve	at	high	academic	levels.	Supported	by	the	governing	board	and	
the	district	LCAP,	the	school’s	purpose	is	defined	further	by	schoolwide	learner	outcomes	
and	the	academic	standards.. 
Indicators	with	Prompts 


Vision	–	Mission	–	Schoolwide	Learner	Outcomes	–	Profile 


Indicator:	The	school	has	established	a	clear,	coherent	vision	and	mission	(purpose)	of	what	
students	 should	 know	 and	 demonstrate;	 it	 is	 based	 upon	 high-quality	 standards	 and	 is	
congruent	with	research,	practices,	 the	student/community	profile	data,	and	a	belief	 that	
all	students	can	learn	and	be	college	and	career	ready. 
Prompt:	Evaluate	 the	 degree	 to	which	 the	 development	 of	 the	 school’s	 statements	 has	 been	
impacted	 by	 pertinent	 student/community	 profile	 data,	 the	 district	 LCAP,	 identified	 future	
global	competencies,	and	current	educational	research. 
Findings Supporting	Evidence 
Student	achievement	data	is	used	to	develop	the	District	Strategic	
Plan	and	the	school’s	Single	Plan	for	Student	Achievement,	which	
incorporates	the	WASC	Action	Plan.		The	district	LCAP	identified	
needs	are	directly	linked	with	district	and	school	goals	as	they	
appear	on	these	plans..		The	plans	are	developed	in	response	to	data	
analysis	and	demographic	information	with	the	primary	focus	being	
on	student	achievement.		The	school	vision	and	Schoolwide	Learner	
Outcomes	are	developed	by	faculty	and	staff,	and	are		linked	to		the	
Single	Plan	goals.		 
Although	the	statements	are	driven	by	pertinent	data	and	linked	
with	the	LCAP	identified	needs,	the	process	for	revision	and	
stakeholder	involvement	in	this	revision	is	limited	to	the	Site	Council	
review	and	approval	of	the	Single	Plan.	The	school	does	not	have	a	
systematic	process	for	revising	the	statements	annually	and	except	
for	the	members	of	Site	Council,	the	only	stakeholders	involved	in	
this	periodic	review	are	faculty.		 


● The	Single	Plan	
● District	Strategic	


Plan	
● Site	Council	minutes	


 


Development/Refinement	of	Vision,	Mission,	Schoolwide	Learner	Outcomes 


Indicator:	 The	processes	 to	ensure	 involvement	of	 representatives	 from	 the	entire	 school,	
business,	 industry,	and	community	 in	the	development/refinement	of	 the	vision,	mission,	
and	schoolwide	learner	outcomes	are	effective. 
Prompt:	Evaluate	the	effectiveness	of	the	processes. 
Findings Supporting	Evidence 
The	school	faculty	and	principal	are	primarily	involved	in	 ● Staff	meeting	agendas	
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developing	the	mission,	vision	and	schoolwide	learner	outcomes.	
This	process	has	been	moderately	effective	in	that	all	faculty	
contributed	when	initially	developed	and	at	that	time	all	staff	had	
buy-in.		Site	Council	meetings	are	open	to	the	public,	and	conducted	
with	equal	representation	by	student,	parent,	classified,	and	
certificated	staff.	Site	Council	has	reviewed	the	existing	mission,	
vision	and	SLOs.	However,	there	is	no	regular	review	process	in	
place,	and	other	than	Site	council,	other	stakeholders	have	not	been	
involved	in	this	process.	The	faculty	recently	reviewed	the	vision,	
mission	and	SLOs	as	part	of	our	WASC	process.	 


● Focus	Group	Meeting	
Agendas	


● Site	Council	Minutes		


Understanding	of	Vision,	Mission,	and	Schoolwide	Learner	Outcomes 


Indicator:	 Students,	 parents,	 and	 other	 members	 of	 the	 school	 and	 business	 community	
demonstrate	understanding	of	and	commitment	to	the	vision,	mission,	and	the	schoolwide	
learner	outcomes. 
Prompt:	Evaluate	 the	 degree	 to	 which	 the	 school	 ensures	 that	 students,	 parents,	 and	 other	
members	 of	 the	 school’s	 community	 understand	 and	 are	 committed	 to	 the	 school’s	 vision,	
mission,	and	schoolwide	learner	outcomes. 
Findings Supporting	Evidence 
Santa	Cruz	High	School	has	a	variety	of	teams	and	committees	in	
which	various	stakeholders	exercise	involvement	in	the	school	
community	and	decision-making	processes.		Among	these	are	the	
school	safety	committee,	a	committee	comprised	of	school	staff,		
community	and	city	council	members;	a	monthly	morning	
“Principal’s	Coffee”	in	which	the	principal	invites	parents	and	
community	members	for	discussion	and	feedback	about	the	school	
programs	and	progress;	a	parent-teacher	association	(PTA)	which	
provides	financial	support	to	many	of	the	academic	programs	and	
act	as	a	liaison	between	the	school	and	the	parent	community;	ELAC	
(English	Learner	Advisory	Committee),	a	committee	that	includes	
parents,	teachers,	and	counselors,	and	serves	to	fundraise	and	
support	the	English	Language	Learners,	plans	the	Latino	graduation,	
and	works,	at	times,	with	Barrios	Unidos;		Cardinal	Club,	a	group	
comprised	of	parents,	coaches,	and	the	athletic	director	whose	focus	
is	to	support	SCHS	athletic	programs;	and	Band	Boosters,	a	parent-
run	group	who	raises	money	to	support	music	programs.		 
 
The	activities	and	progress	of	the	school’s	athletic	programs,	music	
programs,	Latino	graduation	and	ELA	initiatives,	and	progress	and	
improvements	in	school	safety	are	a	testament	to	the	effectiveness	
of	community	participation	and	its	commitment	to	the	vision,	
mission	and	SLOs. 
Although	the	school	has	the	involvement	of	a	variety	of	stakeholder	
groups,	we	lack	sufficient	input	from	our	most	important	group,	


● Safety	Committee	
minutes	


● PTA	minutes	
● ELAC	minutes	
● Cardinal	Club	minutes	
● Band	Boosters	


minutes	
● Accident	Report	Data	
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students.	There	are	several	student	clubs	that	exist	under	the	
oversight	of	the	Activities	Director.		Although	these	student	groups	
are	involved	in	a	variety	of	school	activities,		there	lacks	a	consistent	
and	systematic	means	by	which	students	contributed	to	the	
development	and	revision	of	these	statements.		 
 
 
 
 


Regular	Review	and	Revision 


Indicator:	The	school	is	implementing	an	effective	process	for	regular	review/revision	of	the	
school	vision,	mission,	and	the	schoolwide	 learner	outcomes	based	on	student	needs,	 the	
district	LCAP,	global,	national,	and	local	needs,	and	community	conditions. 
Prompt:	 Evaluate	 the	 effectiveness	 of	 the	 process	 for	 revising	 these	 statements	 with	 wide	
involvement.	 
Findings Supporting	Evidence 
Santa	Cruz	High	School	does	not	have	an	effective,	systematic	process	for	
regular	review	and	revision	of	the	school	vision,	mission,	and	schoolwide	
learner	outcomes,	but	progress	has	been	made		in	that	departments	are	in	
different	phases	of	analyzing	data	to	improve	student	performance,	which	
is	directly	connected	with	the	SLOs.		The	PLC	goals	of	each	department	are	
connected	with	the	SLOs. 
Nonetheless,	the	single	most	driving	force	behind	review	and	revision	of	
the	school’s	mission,	vision,	and	SLO’s	seems	to	be	the	periodic	WASC	
review	process. 


● PLC	Agendas	and	minutes	
(SCIL	leaders)	


● WASC	Focus	Group	Agenda	
 
 


A2.	Governance	Criterion 


The	governing	board	(a)	has	policies	and	bylaws	that	are	aligned	with	the	school’s	purpose	
and	 support	 the	 achievement	 of	 the	 schoolwide	 learner	 outcomes	 and	 academic,	 college,	
and	 career	 standards	 based	 on	 data-driven	 instructional	 decisions	 for	 the	 school;	 (b)	
delegates	 implementation	 of	 these	 policies	 to	 the	 professional	 staff;	 and	 (c)	 monitors	
results	regularly	and	approves	the	single	schoolwide	action	plan	and	its	relationship	to	the	
Local	Control	and	Accountability	Plan. 


Indicators	with	Prompts 


Governing	Board 


Indicator:	 The	policies	 and	procedures	 are	 clear	 regarding	 the	 selection,	 composition	 and	
specific	 duties	 of	 the	 governing	 board,	 including	 the	 frequency	 and	 regularity	 of	 board	
meetings. 
Prompt:	 Provide	 evidence	 that	 the	 policies	 and	 procedures	 regarding	 the	 selection,	
composition,	 and	 specific	 duties	 of	 the	 governing	 board,	 including	 the	 frequency	 and	
regularity	of	board	meetings	are	clear.	
 







Santa Cruz High School ACS WASC/CDE Self-Study Report 


 15 


Findings Supporting	Evidence 
Faculty	and	staff	are	kept	abreast	of	elections	of	school	board	
members	by	the	union	president	and	representatives.		Board	
meetings	occur	at	regular	times	each	month	and	are	posted	on	
the	district	website’s	calendar.	Board	meetings	are	open	to	the	
public.		Occassionally,		input	from	school	staff	is	solicited	by	
school	board	members	prior	to	meetings.		Minutes	from	the	
board	meetings	are	archived	on	the	District	website.		School	
board	policies	and	procedures	are	also	documented	on	the	
district	website. 
 
 
 


● District	website	archives	
● Email	correspondence	


between	union	and	staff	
 


Relationship	of	Governance	to	Vision,	Mission,	and	Schoolwide	Learner	Outcomes 


Indicator:	 The	 governing	 board’s	 policies	 are	 directly	 connected	 to	 the	 school’s	 vision,	
mission,	and	schoolwide	learner	outcomes. 
Prompt:	Evaluate	the	adequacy	of	the	policies	and	district	LCAP	to	support	the	school’s	vision,	
mission,	and	schoolwide	learner	outcomes	through	its	programs	and	operations. 
Findings Supporting	Evidence 
The	Santa	Cruz	City	Schools’	school	board’s	vision	is	consistent	
with	Santa	Cruz	High	School’s	vision	and	mission,	in	that	it	
articulates	its	singular	focus	on	student	learning.		 
The	school	board	sets	the	graduation	requirements	and	
approves	curricula	and	purchase	of	textbooks.		It	also	reviews	
the	ongoing	progress	of	academic	programs,	such	as	AVID,	
aimed	at	supporting	the	success	of	students	in	identified	
subgroups,	and	makes	decisions	on	the	economic	feasibility	of	
continuing	these	programs	based	on	measurable	student	
outcomes.		 
The	2015	district	LCAP	identified	needs	are	consistent	with	the	
School’s	Single	Plan	goals	which	are	linked	to	the	school	vision	
and	the	school-wide	learner	outcomes.		The	LCAP	goals	support		
the	analysis	of	data	indicating	the	need	for	academic	support	for	
historically	underserved	student	populations.		In	the	past	year,	
this	need	has	led		to	the	implementation	of		the	Response	to	
Intervention	program	and	the	Math	Plus	intervention	class,	
staffing	for	Homework	Club	and	the	Read	180	program.		LCAP	
has	also	funded	instructional	coaches	to	support	teachers	in	
their		implementation	of	the	new	state	standards	in	Math,	
Science,	ELD	and	Special	Ed.	Several	Professional	Development	
seminars	have	been	offered	as	a	result	of	LCAP	identified	needs.		
Data	on	the	success	of	these	programs	is	forthcoming	because,	
with	the	exception	of	homework	club,		they	are	all	recently	


● School	Board	Vision	
Statement	(District	
Website)	


● School	vision	statement	
● School	SLOs	
● The	Single	Plan	
● School	Board	meeting	


minutes	
● SCCS	Budget	Advisory	


Committee	Annual	
Report	


● Purchase	and	subsequent	
discontinuation	of	
Datawise	(2013-2015)	


● RTI/SMI	data	
● Homework	Club	


attendance	information	
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adopted	programs.	 


Governing	Board’s	Involvement	in	the	Review	and	Refinement 


Indicator:	 The	 governing	 board	 is	 involved	 in	 the	 regular	 review	 and	 refinement	 of	 the	
school’s	vision,	mission,	and	schoolwide	learner	outcomes. 


Prompt:	 Evaluate	 the	 process	 for	 involving	 the	 governing	 board	 in	 the	 regular	 review	 and	
refinement	of	the	school’s	vision,	mission,	and	schoolwide	learner	outcomes. 


Additional	 Online	 Instruction	 Prompt:	 Evaluate	 the	 policies	 related	 to	 online	 instruction	 for	
effectiveness	in	clarifying	the	vision	for	the	school’s	use	of	various	types	of	online	curriculum,	
instruction	 and	 support	 methodologies;	 this	 includes,	 upgrading	 or	 updating	 technology,	
acceptable	use	policies,	CIPA	policies,	and	policies	to	ensure	internet	safety. 
Findings Supporting	Evidence 
Response	not	required-no	online	instruction  


Understanding	the	Role	of	the	Governing	Board 


Indicator:	 The	 school	 community	 understand	 the	 governing	 board’s	 role,	 including	 how	
parents	can	participate	in	the	school’s	governance. 
Prompt:	Evaluate	the	ways	the	school	community	and	parents	are	informed	as	to	how	they	can	
participate	in	the	school’s	governance	including	their	role	in	the	determination	of	the	district	
LCAP. 
Findings Supporting	Evidence 
Parents	and	community	members	are	informed	about	ongoing	
school	activities,	and	invited	to	participate	in	upcoming	events	
and	forums	through	a	variety	of	modes	of	communication.		
These	include	regular	emails	and	a	monthly	newsletter,	
outreach	by	the	PTA,	and	regular	“Principal’s	Coffee”	hosted	by	
Ms.Edmonds.		Site	Council	meetings	are	open	to	the	public,	and	
conducted	with	equal	representation	by	student,	parent,	
classified,	and	certificated	staff.	 
 
District	Board	Meetings	and	other	district	meetings	are	also	
open	to	the	public.		The	district	effectively	informs	community	
members	of	these	meetings	via	email,	newsletters	and	
automated	phone	messages.		Informational	meetings	give	
community	members	opportunity	to	get	information	and	
provide	input	about	school	and	district	policies	including	the	
expenditures	designated	in	the	district	LCAP. 


● PTA	newsletters	
● District	newsletters	
● SCHS	newsletters	
● electronic	


communications	
● meeting	minutes	
● district	auto-caller	log	


Professional	Staff	and	Governing	Board 


Indicator:	There	is	clear	understanding	about	the	relationship	between	the	governing	board	
and	the	responsibilities	of	the	professional	staff. 
 


Prompt:	Determine	whether	there	is	clear	understanding	about	the	relationship	between	the	
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governing	board	and	the	responsibilities	of	the	professional	staff	and	how	that	understanding	
is	developed	and	maintained. 
Findings Supporting	Evidence 
As	part	of	the	professional	evaluation	process,	administration	
communicates	district	expectations	and	responsibilities	to	
faculty.	Evaluators	provide	feedback	based	on	district	standards.	
District	expectations	are	communicated	to	staff	at	pre-
observation	meetings	and	teachers	develop	goals	based	on	these	
expectations.		Post	observation	notes	and	teacher	reflection	is	a	
good	indicator	that	this	communication	process	is	effective. 
 
Santa	Cruz	High	School	administration	disseminates	district	and	
board	expectations	at	staff	meetings	and	via	e-mail.	District	
administration	also	communicates	via	email	and	site	visits.		 
 
Although	the	district	provides	direct	information	to	faculty,	
there	is	not	a	clear	way	to	measure	whether	staff	fully	
understand	the	relationship	between	the	governing	board	and	
the	professional	staff	responsibilities.	 


● Staff	Meeting	minutes	
● Records	of	site	visits	


from	superintendent	
and	board	members		


● Fall	planning	conference	
forms/evaluation	forms	


● electronic	
communication	


Board’s	Evaluation/Monitoring	Procedures 


Indicator:	 There	 is	 clarity	of	 the	evaluation	and	monitoring	procedures	carried	out	by	 the	
governing	 board	 in	 relationship	 to	 the	 LCAP	 metrics,	 including	 the	 review	 of	 student	
performance	toward	career	and	college	readiness,	overall	school	programs	and	operations,	
and	the	fiscal	health	of	the	school. 
Prompt:	 Determine	 the	 degree	 to	 which	 there	 is	 clarity	 of	 the	 evaluation	 and	 monitoring	
procedures	 carried	 out	 by	 the	 governing	 board,	 including	 the	 annual	 LCAP	 assessment	 of	
district	goals	and	the	Eight	State	Priorities. 
Findings Supporting	Evidence 
The	governing	board	has	sought	input	from	stakeholders	on	the	
new	budgeting	dynamics	brought	about	by	the	state's	switch	to	
the	Local	Control	Funding	Formula	(LCFF).	Identified	
stakeholder	groups	are:	staff,	students,	union	representatives,	
parents,	parents	of	English	learners,	and	the	general	public.		
Santa	Cruz	City	Schools	will	be	conducted	stakeholder	meetings	
in	order	to	gather	input	from	each	of	the	stakeholder	groups.		
Ideas	generated	from	those	meetings	informed	the	development	
of	the	Local	Control	and	Accountability	Plan	(LCAP),	which	
guided	the	funding	and	implementation	of	district	programs.		
Committee	meetings	were	opportune	times	for	committees	to	
determine	district/school	needs	and	priorities	for	spending.	
During	the	course	of	the	year,	schools	were	directed	to	specify	
how	expenditures	were	spent,	directly	to	meet	the	needs	of	
English	Learners,	Foster	Youth	and	Socioeconomically	


● SCCS	Board	of	Trustees	
Agendas,	Board	Books,	
Minutes	and	Recordings	


● LCAP	Stakeholder	Meeting	
Agendas	and	Minutes	
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Disadvantaged	students. 
Santa	Cruz	City	Schools	has	aligned	its	efforts	around	the	
achievement	of	board-adopted	goals.	The	selected	metrics	are	
used	as	indicators	of	progress	toward	achievement	of	goals	and	
were	revised	as	the	district	moved	to	new	local	measures,	a	new	
state	accountability	system	(California	Assessment	of	Student	
Performance	and	Progress	or	CAASPP),	and	implementation	of	
the	Local	Control	Funding	Formula	(LCFF).	Annually,	schools	
report	to	the	district	data	regarding	how	the	funds	were	spent	
and	to	what	degree	the	target	groups	were	supported.	These	
reports	are	shared	at	board	meetings	at	the	end	of	the	year	
where	board	members	are	able	to	review	the	expenditures	as	it	
related	to	LCFF	criteria. 
 


Complaint	and	Conflict	Resolution	Procedures 


Indicator:	 The	 established	 governing	 board/school’s	 complaint	 and	 conflict	 resolution	
procedures	as	they	apply	to	the	school’s	stakeholders	are	effective. 
Prompt:	Comment	on	the	effectiveness	of	the	established	governing	board/school’s	complaint	
and	conflict	resolution	procedures. 
Findings Supporting	Evidence 
Formal	grievance	procedures	are	published	on	the	teaching	
contract	and	accessible	through	the	district	and	union	websites.	
The	union	site	representatives	communicate	to	staff	regularly	
and	facilitate	communication	regarding	complaints.	This	process	
is	effective	in	that	there	is	a	clear	process	by	which	a	
complainant	is	referred	to	designated	district	and	union	staff	to	
help	formalize	a	complaint.	Overall,	there	is	a	collegial	
relationship	between	faculty	and	between	faculty	and	
administration.		Most	complaints	are	resolved	through	direct	
communication	but	in	the	rare	situation	that	conflict	resolution	
is	necessary,	staff	and	faculty	are	aware	of	the	process.		 


● grievance	policy	
● district	and	union	


websites	
● teacher	contract	


A3.	Leadership:		Continuous	Planning	and	Monitoring	Criterion 


Based	 on	 student	 achievement	 data,	 the	 school	 leadership,	 parent/community,	 and	 staff	
make	decisions	and	 initiate	activities	 that	 focus	on	all	 students	achieving	 the	 schoolwide	
learner	outcomes	and	academic,	college,	and	career	standards.	The	school	 leadership	and	
staff	 annually	 monitor	 and	 refine	 the	 single	 schoolwide	 action	 plan	 and	 make	
recommendations	to	modify	the	LCAP	based	on	analysis	of	data	to	ensure	alignment	with	
student	needs. 


Indicators	with	Prompts 


Broad-Based	and	Collaborative 


Indicator:	The	school’s	planning	process	is	broad-based,	collaborative,	and	has	commitment	
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of	the	stakeholders,	including	the	staff,	students,	parents,	and	business	community. 
Prompt:	Comment	on	the	effectiveness	of	the	school	planning	process	to	ensure	that	it	is	broad-
based,	 collaborative	 and	 fosters	 the	 commitment	 of	 the	 stakeholders,	 including	 the	 staff,	
students,	parents,	and	business	community. 
Findings Supporting	Evidence 
Although	we	do	not	have	a	systematic,	regular	process	to	review	
the	school-wide	action	plan,	stakeholders	periodically	have	the	
opportunity	to	give	input	and	offer	feedback	during	our	WASC	
accreditation	process.		The	Single	Plan	is	prepared	by	
administration	with	input	from	stakeholders,	but	the	process	is	
not	a	regular	school-wide	practice.	The	Single	Plan	is	prepared	
based	on	WASC	action	plan	goals,	LCAP,	and	the	School-wide	
Learner	Outcomes,	which	are	all	linked	to	student	achievement	
data.	 
 
The	principal	regularly	requests	input	from	staff	and	parents	
regarding	school	needs,	including	technology,	physical	plant	
improvements	and	curriculum.	Since	the	last	WASC	visit,	the	
process	of	requesting	information	has	been	more	effective	than	
previously	in	that	email	is	one	of	the	primary	methods	of	
soliciting	information	and	it	allows	for	faster	feedback.		Other	
forms	of	collaboration	include	staff	meetings,	parent	group	
meetings,	and	district	meetings.	 
 
With	the	recent	change	in	administration,	the	communication	
process	has	been	more	consistent	because	of	effective	
collaboration	between	administrators	and	follow-through. 
 
As	part	of	our	WASC	process,	the	school	has	created	a	WASC	
website	accessible	to	all	staff.	This	site	includes	links	to	student	
achievement	data,	Focus	Group	meeting	minutes,	previous	
WASC	action	plan	goals	and	other	pertinent	information	for	the	
process.	 
 
The	school	lacks	sufficient	input	from	students	regarding	the	
planning	process.		There	is	a	student	representative	on	Site	
Council	and	students	in	the	leadership	class	sometimes	
participate	in	school-wide	organizational	activities,	but	the	
majority	of	our	students	are	not	involved	in	the	big-picture	
school	planning	process. 


● electronic	
communication	from	
administration	


● meeting	minutes	
● The	Single	Plan	
● Previous	WASC	Action	


Plan	Goals	
● SCHS	WASC	website	
● leadership	class	


curriculum	
 


School	Plan	Correlated	to	Student	Learning 


Indicator:	 The	 school’s	 Single	 Plan	 for	 Student	 Achievement	 is	 directly	 correlated	 to	 the	
analysis	of	student	achievement	data	about	the	critical	learner	and	career	readiness	needs;	
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schoolwide	learner	outcomes;	and	academic,	college,	and	career	standards. 
Prompt:	How	do	staff	ensure	 that	 the	analysis	of	 student	achievement	of	 the	critical	 learner	
needs	 and	 career	 readiness	 needs,	 schoolwide	 learner	 outcomes,	 and	 academic	 and	 career	
readiness	 standards	 are	 incorporated	 into	 the	 single	 plan	 and	 impact	 the	 development,	
implementation,	and	monitoring	of	the	single	plan	and	the	LCAP? 
Findings Supporting	Evidence 
The	principal	prepares	the	Single	Plan	based	on	LCAP	
restrictions,	School-wide	Learner	Outcomes,	student	
achievement	data,	district	goals	and	WASC	action	plan	goals.	 
 
As	part	of	district	professional	goals,	departments	have	begun	
the	process	of	analyzing	local	achievement	data.	Departments	
are	in	varying	phases	of	following	the	data	cycle	protocol.	
Department	data	provided	to	administration	is	considered	in	the	
creation	of	the	Single	Plan. 
 
Based	on	data	indicating	low-enrollment	of	underrepresented	
students	in	rigorous	classes,	some	LCAP	funds	have	been	used	to	
provide	equity	training	by	Enid	Lee	Consultants,	linked	to	
Critical	Learner	Need	#2.	This	training	is	ongoing	so	data	
regarding	its	effectiveness	is	not	yet	available.	Some	staff	are	
collecting	data	related	to	this	training	as	part	of	their	
professional	growth	project. 


● Single	Plan	
● LCAP	expenditures	
● Department	PLC	


Meeting	Minutes	
● Staff	PD	Projects	linked	


to	Enid	Lee	trainings	(in	
process)	


Correlation	of	All	Resources	to	the	Schoolwide	Learner	Outcomes,	the	Single	Plan	for	Student	
Achievement,	and	the	LCAP 


Indicator:	There	is	correlation	of	the	allocation	of	time/fiscal/personnel/material	resources	
to	 the	 implementation,	 monitoring,	 and	 accomplishing	 of	 the	 Schoolwide	 Learner	
Outcomes,	the	Single	Plan	for	Student	Achievement,	and	the	LCAP. 
Prompt:	 Evaluate	 the	 degree	 to	 which	 the	 allocation	 of	 all	 resources	 supports	 the	
implementation,	monitoring,	 and	accomplishment	of	 the	 Schoolwide	Learner	Outcomes,	 the	
Single	Plan	for	Student	Achievement,	and	the	LCAP. 
Findings Supporting	Evidence 
The	principal	prepares	the	Single	Plan	based	on	LCAP	
restrictions,	School-wide	Learner	Outcomes,	student	
achievement	data,	district	goals	and	WASC	action	plan	goals.	 
 
Although	it	seems	that	the	school	budget	is	determined	based	on	
the	Single	Plan	goals,	some	staff	and	teachers	are	still	unclear	
about	how	resources	are	allocated	and	if	SLOs	are	directly	
considered	when	making	these	decisions.	There	lacks	
communication	about	the	specific	link	between	the	allocation	of	
resources	and	the	aligned	SLOs	and	the	Single	Plan	goals.	 


● Budget		
● Single	Plan	
● Dept	Reps	meeting	


minutes	regarding	
budget	and	resource	
allocation	
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Staff	Actions/Accountability	to	Support	Learning 


Indicator:	 The	 school	 evaluates	 the	 effectiveness	 of	 the	 processes	 and	 procedures	 for	
involving	 staff	 in	 shared	 responsibility,	 actions,	 and	 accountability	 to	 support	 student	
learning	 throughout	 all	 programs.	 This	 includes	 an	 evaluation	 of	 the	 collegial	 strategies	
used	to	implement	innovations	and	encourage	improvement,	such	as	shadowing,	coaching,	
observation,	mentoring,	group	presentations. 


Prompt:	 How	 effective	 are	 the	 processes	 and	 procedures	 for	 involving	 staff	 in	 shared	
responsibility,	 actions,	 and	 accountability	 to	 support	 student	 learning	 throughout	 all	
programs?	Provide	representative	examples	and	data	regarding	impact	on	student	learning. 


Findings Supporting	Evidence 
Since	the	last	WASC	visit,	several	processes	and	procedures	
have	been	implemented	or	improved	that	contribute	to	more	
effective	communication,	shared	responsibility	and	
accountability.	 
	Teachers	at	SCHS	enter	grades	into	the	internet	based	grading	
program,	Infinite	Campus.		This	system	allows	students	and	
parents	to	check	progress	regularly	and	teacher	grading	is	
transparent.	Infinite	Campus	encourages	teachers	to	keep	up-to-
date	records	and	empowers	students	to	keep	track	of	their	
assignments	and	grades.		 
Teachers	at	SCHS	are	responsible	for	doing	two	peer	
observations	per	year.		There	is	a	common	form	used	to	take	
notes	about	the	Schoolwide	Learner	Outcomes	and	formative	
assessments	observed	during	the	lesson.	These	observations	
have	proven	to	be	effective	in	that	teachers	have	the	
opportunity		to	reflect	on	their	own	practices	and	learn	from	
colleagues’	feedback.		We	have	yet	to	streamline	this	process	so	
as	to	have	specific	supporting	data.		We	have	observation	forms	
as	evidence	of	the	practice,	and	some	teachers	have	lesson	plans	
reflecting	use	of	observed	practices,	but	we	fall	short	it	having	
evidence	that	this	has	improved	student	learning.	 
At	department	professional	development	meetings,	teachers	
take	turns	sharing	best	practices,	determined	by	data	cycles.	At	
professional	development	meetings,	departments	review	
academic	data	and	make	lesson	modifications	accordingly 
Special	Ed	has	a	system	to	monitor	student	progress	in	general	
education	classes.	Special	Ed	students	are	thus	held	accountable	
for	their	success.		This	system	keeps	the	communication	open	
between	students,	parents,	and	teachers.		 
As	part	of	our	WASC	process,	focus	groups	have	had	the	
opportunity	to	share	best	practices	interdepartmentally	but	we	
do	not	yet	have	data	to	measure	if	this	was	successful.	 
In	2014,	SCHS	implemented	“Mandatory	Study	Hall”.	Teachers	


● Infinite	Campus	
● Observation	Forms	
● PD	Agendas	
● Special	Education	


records	
● Data	Cycle	Reports	on	


department	
websites/files	


● Focus	Group	Agendas	
● Mandatory	Study	Hall	


roster	and	IC	gradebook	
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may	refer	students	who	have	incomplete	work.	MSH	is	staffed	
by	faculty	who	are	also	available	to	tutor	during	this	time.		Some	
teachers	have	seen	improvement	in	homework	completion	since	
the	implementation	of	MSH,	but	students	have	indicated	that	
MSH	feels	punitive	rather	than	supportive,	so	we	will	be	re-
evaluating	its	effectiveness.	 
 
 


Additional	Online	Instruction	Prompt:	Evaluate	the	processes	and	procedures	for	involving	online	
staff	members	in	professional	development	activities	that	enhance	the	use	of	technology	in	the	
delivery	of	instruction	and	support	student	learning. 


Findings Supporting	Evidence 
No	Online	Instruction	  


Evaluation	of	Existing	Processes 


Indicator:	The	school	 leadership	regularly	reviews	the	existing	processes	to	determine	the	
degree	to	which	actions	of	the	leadership	and	staff	focus	on	successful	student	learning. 


Prompt:	To	what	extent	does	the	school	leadership	regularly	review	the	existing	processes	to	
determine	the	degree	to	which	actions	of	the	leadership	and	staff	focus	on	successful	student	
learning? 


Findings Supporting	Evidence 
The	SCIL	team	meets	monthly	with	administration	in	addition	to	
district-wide	trainings	throughout	the	school	year.	SCIL	leaders	
are	trained	to	use	data	cycles	to	inform	instruction.	
Administration	monitors	professional	development	progress	
through	the	monthly	meetings	with	this	leadership	team.	
Administration	reviews	the	data	cycles	provided	by	
departments.		 
Administration	evaluates	tenured	teachers	bi-annually,	and	new	
teachers	annually.		Evaluations	and	observations	are	student-
centered.	Teachers	evaluate	administration	through	annual	
union-issued	evaluation	forms.	 


● SCIL	meeting	minutes	
● Evaluation	forms	and	


reports	
● Union	administration	


evaluation	forms	


Internal	Communication	and	Planning 


Indicator:	The	school	has	effective	existing	structures	for	internal	communication,	planning,	
and	resolving	differences. 


Prompt:	How	effective	are	 the	existing	structures	 for	 internal	communication,	planning,	and	
resolving	differences? 


Findings Supporting	Evidence 
SCHS	benefits	from	a	variety	of	internal	communication	
methods,	including	e-mail,	google	docs,	regular	staff	meetings,	
daily	bulletin,	intercom	system,	our	principal’s	newsletter,	
department	representative	meetings,	and	Infinite	Campus	


● e-mail		
● google	docs	shared	with	


staff	
● Cardinal	Newsletter		
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messaging.	The	variety	of	communication	allows	faculty	and	
staff	to	stay	informed	about	current	developments.		Staff	check	
e-mail	regularly.	Department	reps	meetings	are	held	monthly	
and	representatives	from	each	department	report	information	
to	colleagues.	Communication	has	improved	at	SCHS	over	the	
past	several	years	as	more	and	more	staff	regularly	check	email	
and	have	access	to	community	documents	such	as	google	docs.	
Evidence	of	this	is	the	google	docs	themselves	that	reflect	high	
usage. 
The	teachers’	union	has	a	process	in	place	for	resolving	
differences	between	staff	and	administration.	Union	reps	
regularly	inform	staff	of	pertinent	issues	at	staff	meetings,	
through	the	union	website	and	e-mails.		As	stated	above,	there	is	
a	collegial	relationship	between	faculty	and	between	faculty	and	
administration.		Most	complaints	are	resolved	through	direct	
communication	but	if	conflict	resolution	is	necessary,	staff	and	
faculty	are	aware	of	the	process.		 


● meeting	minutes	and	
agendas	


● Infinite	Campus:	
(referrals,	grades,	and	
attendance)		


● Union	grievance	
procedures	


A4.	Staff:		Qualified	and	Professional	Development	Criterion 


A	 qualified	 staff	 facilitates	 achievement	 of	 the	 student	 academic	 standards	 and	 the	
schoolwide	 learner	 outcomes	 through	 a	 system	 of	 preparation,	 induction,	 and	 ongoing	
professional	 development.	 There	 is	 a	 systematic	 approach	 to	 continuous	 improvement	
through	professional	development	based	on	student	performance	data,	student	needs,	and	
research. 


Indicators	with	Prompts 


Qualifications	and	Preparation	of	Staff 


Indicator:	 The	 school	has	procedures	 to	ensure	 that	 staff	members	are	qualified	based	on	
staff	background,	training,	and	preparation. 
Prompt:	Evaluate	the	procedures	to	ensure	all	staff	members	in	all	programs,	including	online	
instruction,	 are	 qualified	 based	 on	 employment	 policies	 and	 practices,	 staff	 background,	
training,	and	preparation	are	qualified	for	their	responsibilities. 
Findings Supporting	Evidence 
Most	teachers	are	credentialed	in	their	subject	area,	with	the	
exception	of	some	ROP	teachers.	Still,	every	year	there	are	some	
uncredentialed	teachers	hired	due	to	a	small	applicant	pool	
and/or	the	hiring	process	starting	very	close	to	the	beginning	of	
the	new	school	year.		Although	we	have	support	for	some	new	
teachers	through	the	New	Teacher	Project,	not	all	new	teachers	
qualify	to	have	a	mentor.		 


● List	of	credentialed	
teachers		


● New	Teacher	Project	
literature		


● District	hiring	practices	
 


Staff	Assignment	and	Preparation 


Indicator:	 The	 school	 has	 a	 process	 to	 assign	 staff	 members	 and	 provide	 appropriate	
orientation	for	all	assignments,	including	online	instruction	and	focused	programs,	so	that	
the	 expertise	of	 the	 staff	members	 is	maximized	 in	 relation	 to	 impact	on	quality	 student	
learning. 
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Prompt:	Evaluate	the	process	to	assign	staff	members	and	provide	an	appropriate	orientation	
process	to	ensure	all	staff	are	qualified	and	prepared	for	their	responsibilities,	including	any	
type	of	online	instruction. 
Findings Supporting	Evidence 
The	school	and	the	district	provide	some	general	orientation	for	
teachers	new	to	the	school,	but	some	new	teachers	have	said	
that	they	do	not	feel	they	have	enough	support.	Although	we	
have	support	for	some	new	teachers	through	the	New	Teacher	
Project,	not	all	new	teachers	qualify	to	have	a	mentor.		TOSA	
(Teacher	on	Special	Assignment)	provides	support	for	new	
science	teachers.		New	teachers	are	on	a	probationary	status	
with	2	evaluations	in	their	first	two	years. 


● New	Teacher	Project	
literature		


● District	hiring	practices	
 
 


Defining	and	Understanding	Practices/Relationships 


Indicator:	The	school	implements	a	clear	system	to	communicate	administrator	and	faculty	
written	policies,	charts,	and	handbooks	that	defines	responsibilities,	operational	practices,	
decision-making	processes,	and	relationships	of	leadership	and	staff. 
Prompt:	Evaluate	the	system	used	to	communicate	administrator	and	faculty	written	policies,	
charts,	 pacing	 guides	 and	 handbooks	 that	 define	 responsibilities,	 operational	 practices,	
decision-making	processes,	and	relationships	of	leadership	and	staff.	Determine	the	degree	of	
clarity	and	understanding	of	these	by	administration	and	faculty. 
Findings Supporting	Evidence 
The	teacher	contract	stipulates	teacher	responsibilities	and	
policies	at	the	school.	The	faculty	handbook,	available	at	the	
school	website,	contains	written	school	policies	and	operational	
practices	for	the	teaching	staff.	 


● teacher	contract	
● faculty	handbook	


 


Support	of	Professional	Development 


Indicator:	 The	 school	 effectively	 supports	 professional	 development/learning	 with	 time,	
personnel,	material,	 and	 fiscal	 resources	 to	 facilitate	all	 students	achieving	 the	academic,	
college,	and	career	readiness	standards	and	the	schoolwide	learner	outcomes. 
Prompt:	How	effective	is	the	support	of	professional	development/learning?	Provide	evidence	
and	examples. 
Findings Supporting	Evidence 
Since	the	last	full	WASC	visit,	Santa	Cruz	High	has	increased	the	
allotted	department	professional	development	time.	
Departments	now	meet	twice	monthly.	Agendas	focus	on	
creating	formative	assessment,	data	cycles,	and	creating	
common	assessments	based	on	the	new	state	standards,	School-
wide	Learner	Outcomes.		We	will	be	incorporating	our	new	
Critical	Learner	Needs	into	this	professional	development	time	
as	well.	This	extra	time	has	proven	to	be	effective	because	
departments	have	designated	time	to	analyze	data	
collaboratively.	 


● Department	PD	agendas	
and	minutes	


● Enid	Lee	Training	
Attendance	and	minutes	


● Training	and	conference	
agendas	


● Data	reports	
● List	of	teaching	


strategies	obtained	from	
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Other	opportunities	for	professional	development	have	included	
Next	Generation	Science	Standards	Training,	Equity	in	
Education	seminars	with	Enid	Lee,	District-provided	PD	for	
departments	and	CADA	leadership	training.		Teachers	have	used	
strategies	learned	at	these	seminars	to	enhance	student	
learning.	Some	strategies	learned	are	reflected	in	teacher	data	
cycles.	 
 


department	PD	
 
 
 
 


Supervision	and	Evaluation 


Indicator:	The	school	implements	effective	supervision	and	evaluation	procedures	in	order	
to	promote	professional	growth	of	staff. 
Prompt:	How	effective	are	the	school’s	supervision	and	evaluation	procedures? 
Findings Supporting	Evidence 
Faculty	meet	with	their	assigned	evaluator,	create	goals	linked	
to	teaching	standards,	and	attend	follow	up	meetings.	The	
evaluator	makes	formal	and	informal	observations	during	the	
year.		Tenured	faculty	have	the	option	to	participate	in	a	
professional	growth	project	in	lieu	of	classroom	observations.		
Tenured	faculty	are	evaluated	every	other	year	and	temporary	
and	probationary	teachers	are	evaluated	yearly.		Classified	staff	
are	evaluated	at	the	end	of	the	year	by	administration. 
 
This	process	is	effective	because	it	requires	teachers	to	reflect	
on	their	practice	and	make	changes	accordingly.		 
 


● Fall	planning	conference	
form	


● Final	Evaluation	reports	
● Professional	Growth	


Project	Report	
● Observation	reports	
● Lesson	plans	modified	


based	on	mid-cycle	
review	


 


Additional	 Online	 Instruction	 Prompt:	How	effective	 is	 the	 school’s	 supervision	and	 evaluation	
procedures	 in	 order	 to	 promote	 professional	 growth	 of	 online	 instructional	 staff,	 including	
their	 technological	 competencies	 and	 use	 of	 technology	 within	 the	 curriculum,	 and	 their	
fulfilling	requirements	for	quality	student-teacher	interaction? 
Findings Supporting	Evidence 
No	online	instruction  


Measurable	Effect	of	Professional	Development 


Indicator:	There	are	effective	operating	processes	 that	determine	 the	measurable	effect	of	
professional	development,	coaching	and	mentoring	on	student	performance. 
Prompt:	Comment	on	the	effectiveness	of	the	processes	in	determining	the	measurable	effect	of	
professional	development,	coaching,	and	mentoring	on	student	performance.	Provide	evidence	
about	whether	 the	professional	development/learning	has	had	a	positive	 impact	on	student	
learning. 
Findings Supporting	Evidence 
Each	department	has	a	representative	on	the	Santa	Cruz	 ● SCIL	training	agendas	
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Instructional	Leadership	team	(SCIL).		The	SCIL	team	is	trained	
by	the	district	and	leads	departments	in	standards-based	
professional	development	(PD).		At	department	PD	meetings,	
departments	do	data	cycles	to	measure	student	performance.	
Some	departments	have	evidence	of	effective	strategies	based	
on	these	data	cycle	results.		Although	training	has	been	provided	
to	staff,	full	implementation	of	the	data	cycle	process	is	not	
school-wide.	 
In	addition,	some	departments,	during	professional	
development,	are	collaborating	to	create	common	assessments	
and	rubrics. 
Both	the	Math	and	Science	department	have	professional	
coaches	who	mentor	teachers	as	they	implement	the	new	state	
standards.	 
Some	data	cycle	results	indicate	improvement	in	student	
performance,	but	we	do	not	yet	have	data	that	reflects	whether	
or	not	the	professional	development	has	positively	impacted	
student	learning	school-wide.	 
 
The	principal	and	both	assistant	principals	work	with	a	
professional	coach	who	provides	guidance	and	feedback.	
Through	this	effective	collaboration,	the	administrative	team	
has	fine-tuned	the	roles	and	responsibilities,	has	made	
recommendations	to	the	WASC	process,	has	received	advice	on	
Master	Schedule	planning,	and	general	coaching	for	the	new	
administrative	team. 


● SCIL	meeting	minutes	
● Department	PD	agendas	
● Data	Cycle	protocols	and	


reports	
● Common	assessments	


and	rubrics	
● Administrative	Coach	


notes		


 


A5.	Resources	Criterion 


The	human,	material,	physical,	and	financial	resources	are	sufficient	and	utilized	effectively	
and	 appropriately	 in	 accordance	 with	 the	 legal	 intent	 of	 the	 program(s)	 and	 LCAP	 to	
support	 students	 in	 accomplishing	 the	 academic	 standards,	 the	 college-	 and	 career-
readiness	standards,	and	the	schoolwide	learner	outcomes. 


Indicators	with	Prompts 


Allocation	Decisions 


Indicator:	 There	 is	 a	 relationship	 between	 the	 decisions	 about	 resource	 allocations,	 the	
school’s	vision,	mission,	and	student	achievement	of	the	schoolwide	learner	outcomes,	the	
district’s	LCAP,	 the	academic	 standards,	 and	 the	 college-	and	career-readiness	 standards.	
The	school	leadership	and	staff	are	involved	in	the	resource	allocation	decisions. 
Prompt:	 To	 what	 extent	 are	 resources	 allocated	 to	 meet	 the	 school’s	 vision,	 mission,	 and	
student	achievement	of	 the	critical	 learner	needs,	 the	 schoolwide	 learner	outcomes,	 student	
needs	 identified	 in	 the	 district	 LCAP,	 the	 academic	 standards,	 and	 the	 college-	 and	 career-
readiness	 standards.	Additionally,	 comment	on	 the	 extent	 to	which	 leadership	and	 staff	 are	
involved	in	the	resource	allocation	decisions.	What	impact	has	the	process	for	the	allocation	
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of	resources	made	on	student	learning? 
Findings Supporting	Evidence 
Resources	are	allocated	based	on	the	District	LCAP	needs.	
Student	achievement	of	the	critical	learner	needs	and	school-
wide	learner	outcomes	drive	funding	decisions.	To	support	state	
testing,	chromebooks	were	purchased	to	enable	all	students	to	
become	proficient	in	using	the	computer	based	tests.	Teachers	
use	Chromebooks	in	conjunction	with	Google	Classroom	to	
enhance	student	learning.		Local	data	results	from	the	Social	
Studies	department	show	improvement	in	student	performance	
based	on	Chromebook	based	activities. 
 
In	response	to	Critical	Learner	Need	#2,	LCAP	funds	were	used	
to	create	the	Response	to	Intervention	Program	and	the	Math	
Plus	course.		In	addition,	some	faculty	are	participating	in	the	
LCAP	funded	Equity	Training	by	Enid	Lee.	This	was	also	a	direct	
response	to	CLN	#2.	Both	of	these	programs	are	ongoing	in	
2015-16	so	the	effectiveness	has	yet	to	be	determined.		 
 
Funding	spent	on	SCIL	team	stipends	is	directly	connected	to	the	
SLOs	and	the	Critical	Learner	Needs.	SCIL	leaders	were	provided	
training	on	data	cycles	which	was	relayed	to	department	
members.		Departments	have	submitted	data	cycle	protocols	
and	results,	although	this	process	is	not	yet	a	school-wide	
systematic	process.	In	World	Language,	for	example,	data	results	
show	student	improvement	after	certain	instructional	strategies,	
addressing	the	“communicators”	SLO,	were	used.		 


 
● Data	reports	from	


departments	using	
Chromebooks	


● World	Language	
department	data	cycle	
results	


● Student	work	samples	
from	Social	Studies	


● Budget	
● Enid	Lee	Meeting	Notes	
● SCIL	training	agendas	
● SCIL	monthly	meeting	


minutes	


Practices 


Indicator:	There	are	processes	operating	in	relationship	to	district	practices	for	developing	
an	annual	budget,	conducting	an	annual	audit,	and	at	all	times	conducting	quality	business	
and	accounting	practices,	including	protections	against	mishandling	of	institutional	funds.	
(Note:	Some	of	this	may	be	more	district-based	than	school-based.). 
Prompt:		Evaluate	the	effectiveness	of	the	school’s	processes	in	relationship	to	district	practices	
for	 developing	 an	 annual	 budget,	 conducting	 an	 annual	 audit,	 and	 at	 all	 times	 conducting	
quality	 business	 and	 accounting	 practices,	 including	 protections	 against	 mishandling	 of	
institutional	funds.	(Note:	Some	of	this	may	be	more	district-based	than	school-based.)? 
  
The	Site	Council	oversees	the	LCFF	expenditures	and	our	staff	
submits	proposals	to	Site	Council	for	approval.	The	proposals	
must	meet	criteria	established,	focusing	recently	on	AVID,	Read	
180	,	and	other	narrowly	defined	student	groups.	The	RTI	
Coordinator	has	worked	with	the	Intro	to	HS	Algebra	teachers	
coaching	them	on	ways	to	support	at-risk	Algebra	students.	


● Site	Council	
minutes/agenda/budget	
allocation	


● Notes	from	department	
reps	meetings	
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Through	the	use	of	the	SMI,	students	whose	skill	levels	are	low	
are	provided	with	the	Math	Plus	Intervention	class,	where	they	
are	given	academic	support	to	improve	their	math	skills.	 
Department	Representatives	are	presented	with	budget	after	
most	of	funds	have	been	allocated.	The	district	and	school	
administration	make	budget	decisions,	but	there	is	not	a	lot	of	
money	to	disseminate	based	on	LCFF	formula.	 
The	district/board	oversight	committee	reports	and	asks	for	
budget	reports	to	verify	expenditures.	Projections	are	based	on	
student	enrollment.	There	are	four	reporting	periods,	in	
December,	April,	June	and	September.	In	July	a	comprehensive	
budget	is	available	to	stakeholders.	Budgets	are	audited	by	the	
Budget	Advisory	Committee.	The	BAC	advises	the	school	board	
on	the	general	fund	and	other	expenditures,	while	the	oversight	
committees	are	specifically	charged	with	monitoring	categorical	
expenditures,	e.g.,	Parcel	Taxes,	Measures	O	&	P,	LCAP,	etc. 


● LCFF	formula/	budget	
● Board	budget	meeting	


minutes,	copies	of	
budget	reports	


Facilities 


Indicator:	 The	 school’s	 facilities	 are	 adequate	 to	 meet	 the	 school’s	 vision,	 mission,	
schoolwide	learner	outcomes;	the	educational	program	and	are	safe,	functional,	and	well-
maintained. 
Prompt:	 Specifically,	 to	 what	 extent	 do	 the	 facilities	 support	 the	 school’s	 vision,	 mission,	
schoolwide	 learner	 outcomes,	 the	 educational	 program,	 and	 the	 health	 and	 safety	 needs	 of	
students. 
Findings Supporting	Evidence 
Santa	Cruz	High	school	supports	the	school	vision,	mission	and	
school-wide	learner	outcomes	by	providing	a	safe,	secure	
physical	learning	environment.		The	Santa	Cruz	High	facility	
provides	the	following: 


● Gates	to	prevent	trespassers	and	unidentified	visitors	
● Visitors	are	required	to	check	in	and	wear	visitor	badges	
● A	new	track	was	built	6	years	ago.	
● A	new	pool	was	installed	in	2011.	
● The	ceramics	room	and	kiln,	woodshop,	bike	shop	and	


computer	lab	are	state-of-the-art		
● Gender-neutral	bathrooms	have	been	available	as	of	


2014-15	
● The	Chemistry	room	was	retrofitted	two	years	ago	to	


address	safety	issues	
● A	new	Physics	lab	was	constructed	in	2013	


 
District	and/or	school	custodial	and	maintenance	staff	respond	
to	work	order	requests	in	order	of	safety	urgency	and	on	a	


● Gate	plans	
● Safety	Committee	


Meeting	minutes	
● Visitor	Sign-in	log	
● Visitor	Badges	
● Copies	of	work	orders		
● Meeting	minutes		
● Site	map	
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priority	basis.		District	maintenance	staff	do	regular	inspections	
of	school	facilities	and	make	repairs	if	necessary.		The	district	
safety	committee	addresses	physical	plant	safety	issues.	One	
result	of	safety	committee	findings	was	a	fact-finding	meeting	
with	an	architect.	Staff	were	invited	to	meet	with	the	architect	to	
discuss	potential	improvement	to	the	facility.		 
 
 
 


Instructional	Materials	and	Equipment 


Indicator:	The	policies	and	procedures	for	acquiring	and	maintaining	adequate	instructional	
materials	and	equipment,	such	as	textbooks,	other	printed	materials,	audio-visual,	support	
technology,	manipulatives,	and	laboratory	materials	are	effective. 


Prompt:	Evaluate	 the	 effectiveness	 of	 the	policies	 procedures	 for	 acquiring	and	maintaining	
adequate	 instructional	materials	and	equipment,	such	as	technology	tools	and	software,	the	
support	 systems	 for	 technology,	 software,	 textbooks,	 other	 printed	materials,	 library	media	
resources,	manipulatives,	and	laboratory	materials	for	instruction	including	online. 


Findings Supporting	Evidence 


There	is	lottery	money	available	every	year	for	the	purchase	of	
standards	based	instructional	materials.		Department	
representatives	receive	information	about	funds	available	and	
staff	submit	purchase	orders	which	are	processed	on	a	first	
come	first	served	basis.	The	process	is	moderately	effective	but	
there	is	room	for	improvement;	it	is	possible	that	someone	with	
a	greater	need	for	materials	submits	their	PO	late	and	misses	
the	opportunity.	 
The	District	has	a	grant	writer	who	regularly	sends	e-mail	
information	about	available	grants.		This	is	an	improvement	
since	our	last	full	WASC	visit,	but	only	a	small	percentage	of	
teachers	apply	for	the	grants.	 
The	district	and	the	principal	provide	information	about	
restricted	and	unrestricted	funds.		Departments	have	some	
autonomy	in	how	they	spend	unit	budgets.	The	principal	
regularly	requests	input	from	staff,	via	department	
representatives,	about	how	to	spend	various	grants,	donations	
and	other	allocated	funds. 
There	is	not	yet	a	digital	process	for	submitting	purchase	
orders;	we	continue	to	rely	on	the	same	paper	and	pen	
purchasing	process	we	have	been	using	for	years.		This	process	
is	perceived	as	unnecessarily	cumbersome	by	some	teachers	
who	choose	to	spend	their	own	money	rather	than	spend	the	
extra	time	to	submit	a	purchase	order	and	wait	for	the	order. 
Santa	Cruz	High	currently	has	no	regular	staff	member	to	
maintain	textbook	inventory	and	monitor	copy	machines.		This	


● Purchase	Orders	
● Finance	Office	Records	
● E-mails	from	district	


grant	writer,	Jo	Kenny	
● Site	budget	
● Staff	list	indicating	no	


textbook	staff	person	
● Donors	Choose	and	


Teachers	Pay	Teachers	
award	letters	
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responsibility	has	fallen	on	the	principal’s	secretary.	 
The	district	technology	department	provides	technology	
support	and	maintenance	as	needed.	 
Despite	improvement	in	the	budget	over	the	past	few	years,	
teachers	are	still	using	programs	such	as	“Donors	Choose”	and	
“Teachers	Pay	Teachers”	to	acquire	financial	resources	for	
needed	materials.	 
Each	year,	the	SCHS	PTA	has	generously	provided	grants	to	
teachers,	based	on	their	teaching	assignments,for	the	purchase	
of	classroom	supplies. 
 


Well-Qualified	Staff 


Indicator:	Resources	are	available	to	enable	the	hiring,	nurturing,	and	ongoing	professional	
development	of	a	well-qualified	staff	for	all	programs	such	as	online	instruction	and	college	
and	career. 


Prompt:	 Determine	 if	 the	 resources	 are	 available	 to	 hire,	 nurture,	 and	 provide	 ongoing	
professional	 development	 for	 a	 well-qualified	 staff.	 Include	 specifics	 if	 online,	 IB,	 and/or	
college	and	career	preparation	programs	are	in	place. 


Findings Supporting	Evidence 


Financial	resources	are	available	to	hire	qualified	staff.	
However,	there	is	no	program	in	place	to	provide	regular	
mentoring	or	professional	development	for	new	teachers.	Some	
new	teachers	qualify	for	mentoring	programs	such	as	the	New	
Teacher	Project,	but	this	is	not	consistent.	Many	new	teachers	
who	are	hired	after	the	school	year	begins	do	not	have	formal	
support.		Informally,	departments	collaborate	to	support	new	
hires	and	integrate	them	successfully	to	the	Excel	Block	
Schedule,	student	population	demographics	and	needed	
classroom	support. 
Resources	include	funding	for	two	technology	support	staff	
members	who	have	been	effective	in	training	and	supporting	
staff	technological	needs.	These	staff	have	also	provided	training	
on	how	to	use	Google	Classroom	and	Google	Chromebooks.		In	
addition,	the	district	has	an	effective	system	in	place	for	staff	to	
request	technological	support.	 


● Chromebook/Google	
Apps	training	agenda	
(Stacy	Newsom-Kerr)	


● Faculty	Tech	Support	
(Tech	Desk)	log		


● District	Tech	Support	
Log	


● Department	Rep	
meeting	minutes	


● New	Teacher	Project		
 


 


Long-Range	Planning 


Indicator:	The	district	and	school’s	processes	for	regularly	and	effectively	examining	a	long-
range	 plan	 ensures	 the	 continual	 availability	 and	 coordination	 of	 appropriate	 resources	
supports	 students’	 achievement	 of	 the	 critical	 learner	 needs,	 the	 academic	 standards,	
college-	and	career-readiness	standards,	and	the	schoolwide	learner	outcomes. 


Prompt:	Evaluate	the	effectiveness	of	these	processes. 


Findings Supporting	Evidence 
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The	principal	writes	the	school’s	Single	Plan	and	gains	approval	
from	site	council	before	sharing	the	plan	with	the	board,	District	
administration,	employee	and	other	stakeholder	groups	
annually.	All	decisions	for	funding	are	aligned	with	District	goals	
as	approved	by	the	Board	of	Trustees. 
The	Long	Range	Plan	is	considered	when	allocating	funds	based	
on	our	Critical	Learner	Needs	(CLNs)	and	Student	Learner	
Outcomes.	It	is	also	based	on	our	vision	statement	to	ensure	that	
student	groups	identified	as	underserved,	including	Special	
Education,	foster	youth,	and	low	socioeconomic,	and	English	
Learners	are	prioritized. 
 


● Minutes	from	
Department	
Representative	meeting.	


● Copy	of	plan	available	in	
main	office.	


● Department	Rep	Mtg	
Notes,	faculty	meetings	


● department	meetings	
 


 


A6.			ACS	WASC	Category	A.		Organization:	Vision	and	Purpose,	
Governance,	Leadership,	Staff,	and	Resources:		Summary,	Strengths,	and	
Growth	Needs		 


Summary: 


Overall,	the	criteria	in	this	category	are	being	met	to	the	extent	that	we	are	able	to	address	our	
critical	learner	needs.		We	have	open	lines	of	communication,	a	safe	physical	environment	and	
resources	that	are	driven	by	our	CLNs.		Still,	we	are	lacking	in	certain	areas	in	which	improvement	
will	facilitate	a	more	thorough	treatment	of	the	CLNs.		A	theme	that	appears	in	the	areas	for	growth	
below	is	the	necessity	for	more	involvement	of	stakeholder	groups	in	all	aspects	of	planning.	In	
particular,	we	need	to	involve	our	most	important	stakeholder	group,	our		students,	in	a	much	
broader	and	consistent	way. 
Category	A:		Organization:	Vision	and	Purpose,	Governance,	Leadership	and	Staff,	and	Resources:		
Areas	of	Strength 


1. The	Santa	Cruz	High	School	evaluation	process	fosters		professional	growth	for	new	and	
veteran	teachers	as	well	as	classified	staff.		


2. Overall,	SCHS	staff	and	administration	have	a	collegial	relationship	that	encourages	open	
communication	and	generally	precludes	the	necessity	for	formalized	conflict	resolution.	


3. There	is	open	and	consistent	communication	between	school	administration	and	
stakeholders.		


4. Facilities	are	maintained	consistently	and	repairs	made	promptly,	creating	a	physical	
environment	that	fosters	a	safe	and	positive	learning	environment	


5. Administration	regularly	reviews	the	existing	processes	 to	determine	the	degree	 to	which	
actions	of	the	leadership	and	staff	focus	on	successful	student	learning.	


6. Allocation	of	resources	directly	reflects	School-wide	Learner	Outcomes,	the	Critical	Learner	
Needs	and	the	WASC	goals.		


Category	A:		Organization:	Vision	and	Purpose,	Governance,	Leadership	and	Staff,	and	Resources:		
Areas	of	Growth 


 


1. SCHS	needs	to	solicit	the	contribution	and	involvement	of	all	stakeholders	more	
consistently,	particularly	in	developing	and	reviewing	the	school’s	vision	and	purpose.		


2. SCHS	needs	to	solicit	the	contribution	of	the	student	voice	in	all	aspects	of	organization	and	







 32 


planning.		
3. SCHS	needs	to	review	and	if	necessary,	revise,	the	Schoolwide	Learner	Outcomes	on	an	


annual	basis,	and	be	sure	that	this	process	includes	the	input	of	all	stakeholders.		The	SLOs	
then	need	to	be	the	overarching	theme	of	all	professional	development	activities	as	well	as	
the	curriculum	in	all	courses.				


4. SCHS	needs	to	provide	consistent	and	systematic	support	for	newly	hired	teachers.		
5. School	administration	needs	to	develop	a	systematic	way	to	communicate	the	process	of	


developing	the	Single	Plan	to	faculty	and	staff.		Site	Council,	which	includes	representatives	
from	the	faculty,	is	involved	in	the	approval	of	the	Single	Plan,	but	most	staff	are	unaware	of	
how	and	when	this	process	happens.			


6. Although	the	budget	has	improved	in	the	past	few	years,	the	process	for	requesting	funds	
and	making	purchases	can	be	time-consuming	and	cumbersome.		We	would	like	to	see	the	
district	implement	a	streamlined,	digital	purchasing	program	accessible	to	staff	that	would	
mitigate	some	of	these	issues.		
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Category B: Standards-based Student Learning: Curriculum 


B1. Rigorous and Relevant Standards-Based Curriculum Criterion 


All students participate in a rigorous, relevant, and coherent standards-based curriculum that 
supports the achievement of the academic standards, the college- and career-readiness standards, 
and the schoolwide learner outcomes. Through standards-based learning (what is taught and how 
it is taught), these are accomplished. 


Indicators with Prompts 


Current Educational Research and Thinking 


Indicator: The school provides examples that document the effective use of current educational 
research related to the curricular areas in order to maintain a viable, meaningful instructional 
program that prepares students for college, career, and life. 


Prompt: Comment on the effective use of current educational research related to the curricular 
areas to maintain a viable, meaningful instructional program for students. Examine the 
effectiveness of how the school staff stay current and revise the curriculum appropriately. 


Findings Supporting Evidence 
Santa Cruz City Schools District Office administrators and all 
secondary school administrators have regularly required teachers to 
attend professional development workshops on the Common Core 
Standards.  Examples include: Science teachers attended multiple 
conferences on Next Generation Science Standards. Math has 
attended training on using data cycles to improve instruction. AVID 
teachers have attended the past four AVID Conferences to continue 
to build pedagogical practices and to expand the program. 
Counselors regularly attend professional development workshops 
and conferences at UC and CSU and have attended the Colleges 
That Change Lives conference. 
  
Many of the Santa Cruz faculty have attended, on their own volition,  
professional development opportunities such as the Merit Summer 
Educational Technology Class; our librarian attends the annual 
CSLA’s conference, MESA advisor has attended STEM workshops; 
recently, many of our staff has attended Enid Lee’s workshops on 
becoming cognizant of racism in the classroom. Finally,  the district 
office administration required Santa Cruz Instructional Leadership 
(SCIL) teachers to  attend an August 2014 collaborative classroom 
training for all levels. 
 
As you can see, using research to revise curriculum is something 
that our teachers and staff prioritize, but is not driven by any unified 


● Syllabi 


● Aligned Math Calendar 


● Sign-in sheet for Enid Lee 
and Assignment 


● Conference materials 


● PD/Conference 
completion certificates 


● Professional Growth 
Plans 


● 21st Century Learning 
Class materials. 


● PLC Meeting Notes 


● Professional Membership 
Cards and Materials 


● STEM 
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school-wide agenda. Rather, different individuals and departments 
take the lead to make their instructional programs research-relevant.  
 
 


Academic and College- and Career-Readiness Standards for Each Area 


Indicator: The school has defined academic standards and college- and career-readiness standards 
for each subject area, course, and/or program and, where applicable, expectations within the 
courses that meet the UC “a-g” requirements. 


Prompt: Evaluate to what extent there are defined academic standards and college- and career 
readiness standards for each subject area, course, and/or program that meet state or 
national/international standards and, where applicable, expectations within courses that meet 
the UC “a-g” requirements. Examine the annual submission of course syllabus approval to UC 
for all AP courses. Verify that the facility requirements for "wet labs" are met for all lab science 
courses. 


Findings Supporting Evidence 
 Santa Cruz High School undertook a major overhaul of the core 
academic offerings two years ago to make all required classes 
California UC a-g compliant.  For example, incoming freshmen are 
now placed in college prep Biology and Algebra upon entry, and 
other academic classes, including electives, have also been aligned.  
Math, Science, English and Social Studies have all fully transitioned 
to the new California State Skill Standards (Common Core) as of 
last academic year. 
 
Our counseling office works with students and parents to educate 
and inform them about a wide range of college and career options.  
We provide visits from college representatives throughout the year, 
invite students and parents to a College Night held on campus, and 
have an annual college and career fair (this year’s will be held on 
March 23rd, 2016).  Our schedule allows for a rich selection of ROP 
opportunities, with both career and artistic foci. 
 
Areas of growth: There is not a specific school-wide implementation 
of college and career readiness standards within each subject area, 
but our school SLOs overlap with the county career standards.  Only 
some teachers have embraced 21st Century Standards. 
 
We have some structural challenges in meeting the standards such as 
Bio needs to rotate classes to make sure they have access to lab 
equipment for appropriate labs. 
 


● Course Offerings Sheet 


● Class Schedule 


● Syllabi 


● Lesson Plans/Academic 
Calendars and Academic 
Websites 


● College Visit Schedule 


● Student Work examples 
with all the scaffolding 
included. 


● Student Binders (Nancy) 


● College Night Materials 
(District Newsletter) 


● School Newsletters 


● Econ Business Plans 


● Project Websites (Stacy) 


● Google Classroom 


● Teacher Websites 


Additional Online Instruction Prompts: Evaluate the extent to which the online curriculum/courses 
consistently meet state academic standards. Determine if there is effective integration of 
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outsourced curriculum into the program. 


Findings Supporting Evidence 
The only online classes offered are through the external Credit 
Recovery Program (“Cyber High”) 


 


Congruence 


Indicator: There is congruence between the actual concepts and skills taught, the academic 
standards, the college- and career-readiness standards, and the schoolwide learner outcomes. 


Prompt: Evaluate the extent to which there is congruence between the actual concepts and skills 
taught, the academic standards, the college- and career-readiness standards, and the schoolwide 
learner outcomes. 


Findings Supporting Evidence 
At Santa Cruz High School all core academic classes are aligned to 
California and Common Core standards.  
We chose the Student Learner Outcomes, (highly motivated, 
solution seekers and communicators, who are socially aware) not 
because we want to conform to them, but because they are what 
represents the best of us. Our curricula, across disciplines reflect 
these outcomes, and can be observed during the lessons being taught 
in classes daily at SCHS. Further, our students demonstrate these 
student learner outcomes in their lives outside of the classroom in 
school clubs and community service projects.   
 
 
 
 
 


● Lesson 
Plans/Websites/Projects 
that reference specific 
curriculum standards 


● Rubrics  


● English Binders of 
student work 


● Math Assignment 
Calendars 


● Anchor Standards and our 
school SLOs 


● Most school clubs 
conform to the SLOs and 
they do so voluntarily 
(club meetings/minutes 
and daily bulletins.  Club 
Day). 


 


Student Work — Engagement in Learning 


Indicator:  The school’s examination of representative samples of student work and snapshots of 
student engagement in learning demonstrate the implementation of a standards-based curriculum 
and the schoolwide learner outcomes. 


Prompt:  Evaluate to what extent the examination of representative samples of student work and 
snapshots of student engagement in learning demonstrate the implementation of a standards-
based curriculum and the addressing of the schoolwide learner outcomes. 


Findings Supporting Evidence 
SCHS students engage in curriculum that is aligned to the CCSS 
and our SLOs. Students communicate orally and in writing with 
each other and with their instructors in a variety of ways, 
ranging from informal pair-shares to longer research papers.  
Students solve problems individually and in groups using 


● General: Cornell Notes 


● Science: Lab Reports 


● World Languages:  


● Social Studies: Business Plans 







 36 


numerous critical thinking strategies and citing text when 
appropriate. 
Increasingly students use technology to research information 
and to collaborate with one another, as well as to submit work 
electronically for feedback and assessment. 
 


(Econ), Pitch 
Books/Imperialism Papers 
(Stacy) 


● English: Essay Samples and 
collections of student work 


● Math: Benchmarks, Portfolios 
from Math Academy, Point of 
Error worksheets 


● Online portfolios 


● Course syllabi 


 
 


Integration Among Disciplines  


Indicator: There is integration among academic and career technical disciplines at the school and 
where applicable, integration of outsourced curriculum into the program so that curricular 
integrity, reliability, and security are maintained. 


Prompt: Evaluate to what extent is there integration among disciplines and where applicable, 
integration of outsourced curriculum into the program so that curricular integrity, reliability, 
and security are maintained. 


Findings Supporting Evidence 
As of this time there is no intentional collaboration or integration 
among disciplines although there are many shared outcomes such as 
accidental integration between English and Social Studies as a result 
of overlapping common core writing standards. 
We are on the way to integration between English, Social Studies 
and Science in writing and reading because of the use of shared 
Common Core standards. 
Math and Science are working on integration as well. 
 
 


● student schedules 


● shared common core 
standards 


● math, English, history and 
science syllabi  


 


Curricular Development, Evaluation, and Revisions 


Indicator: The school assesses its curriculum review and evaluation processes for each program 
area, including graduation requirements, credits, and homework and grading policies, to ensure 
student needs are met through a challenging, coherent, and relevant curriculum. This assessment 
includes the degree to which there is involvement of key stakeholders (governing board 
members, teachers, parents, and students). 


Prompt: Comment on the effectiveness of the school’s curriculum review, evaluation, and review 
processes to ensure student needs are being met through the curriculum; include the extent to 
which there is involvement of key stakeholders. 


Findings Supporting Evidence 
There is no evaluation or review of the curriculum as a whole, but 
rather happens in department meetings and individual classrooms. 


● APW and scheduling 
workshops. 
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Parents are involved in academic planning workshops, and they are 
guided to influence their kids to choose challenging classes.  In Jan 
and Feb all kids have a meeting with their counselors to talk about 
what classes to take in the next academic year (all the while pushing 
kids to take challenging classes and making sure they meet prereqs 
for higher level) classes).   
 
We submit courses for a-g review and also for AP review but that 
seems to be the extent of curriculum review and evaluation 
processes. 
 
Curriculum review occurs more on the department rather than the 
site level for example common core math assessments are annually 
reviewed to drive instruction through best practices.   
 
Response To Intervention program (RTI) assists the student 
stakeholders that are identified by SMI testing to be far below 
curricular grade level.    
 
We all submit syllabi to the office for approval at the beginning of 
the year. 
 
Grading policies have been discussed in department meetings as 
well as by the staff as a whole during the January 2015 teacher PD 
day.  At the Jan meeting we discussed grading as well as homework 
policies with a particular focus on how these contribute to a lack of 
equity of opportunity for our marginalized students. 
 
The school board has to approve all new classes. 
 
 


● Department minutes 


● Rubrics for common 
assessments  


● Common math 
assessments 


● School Board minutes 


● Course syllabi  


● RTI (Math Plus) program 


● Minutes from all-staff 
meeting on homework 
policies 


 


Policies — Rigorous, Relevant, Coherent Curriculum 


Indicator: The school assesses the curriculum and its rigor, relevancy, and coherency after 
examination of policies regarding course completion, credits, grading policies, homework, etc. 


Prompt: Determine the extent to which key stakeholders are involved in the selection and 
evaluation of the curriculum to ensure it matches the school’s mission and schoolwide learner 
outcomes. Particularly evaluate the strategies used to solicit teacher input into the design of the 
curriculum and the use of technology within the curriculum. 


Findings Supporting Evidence 
At Santa Cruz High School, involvement in curriculum planning 
varies depending on subject area and level of rigor. SCIL (Santa 
Cruz instructional leaders) lead monthly professional development 


● Teach coach minutes (see 
Stacy NK or Karen VH) 


● Department Reps minutes 
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sessions with the goal of aligning curriculum and assessment. 
Departments are at different levels of implementation and 
alignment.  
 
Teachers are feeling restricted in their ability to find textbooks and 
resource materials based on district regulations. The district office 
has forbidden the Math dept to contact publishers in order to solicit 
information to inform the impending textbook selection. 
Additionally, English teachers were not involved in the selection 
process for Read 180 program to address students’ access to 
literature and reading skills.  
 
AP classes submit their syllabi, curriculum, and all of their texts to 
the College Board for approval. There is a large number of students 
from AP classes who take and succeed on the AP tests. 
 
The process for implementing new classes at the school is that a 
teacher designs a proposed class, takes it to the department 
representative for approval, and, once it passes the department 
representatives, the principal submits it to the school board for 
approval. Many of these classes also need to achieve California a-g 
approval before they can be offered.  If the class has significant 
student interest it is much more likely to be implemented. While 
students are not involved in the design of the curriculum, their input 
influences which curriculum is put in place. Student interest also 
influences the number of sections offered of any given class.  
 
The use of technology in the curriculum is not a district priority.  
This is made evident by the lack of funding for tech as well as a 
paucity of tech-based professional development. We do have site 
tech coaches but as of January 2016 there is no viable long-term 
plan for implementation of additional and more effective technology 
use in the classroom. 
 
 


● SCIL meeting minutes 


● Department meeting 
minutes 


● Math e-mails with district  


● District and site budget 


Additional Online Instruction Prompt: Determine the school’s effectiveness in the use of outsourced 
curriculum to maintain curricular integrity, reliability, and security. 
Findings Supporting Evidence 
N/A  


Articulation and Follow-up Studies 


Indicator: The school articulates regularly with feeder schools and local colleges and universities 
and technical schools. The school uses follow-up studies of graduates and others to learn about 
the effectiveness of the curricular program.  
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Prompt: Share examples of articulation with feeder schools and local colleges and universities 
and technical schools, including comments on the regularity and effectiveness of these effects. 
What has been revealed through the follow-up studies of graduates and others regarding the 
effectiveness of the curricular program? 


Findings Supporting Evidence 
There has not historically been a strong program of articulation with 
the middle schools that feed into Santa Cruz High School.  This 
manifests itself most egregiously in many students being promoted 
to high school with very low skills in math. To address this our RTI  
(Response to Intervention) specialist at SCHS attends weekly 
meetings with RTI coordinator at Mission Hill Middle School to 
determine areas weakness/needs of our students as they matriculate 
to high school. 
 
At Santa Cruz High School, all music Professional Development is 
K-12 and the music teachers talk about curriculum and sequence.  It 
is teacher led and thus rich and valued. 
 
All of our core academic classes meet the California a-g 
requirements for entrance into the UC system.  Yet even with this 
only 57.27% of the class of 2014  graduated UC/CSU ready. 
 
MESA (Math-English-Science-Arts) program invites guest speakers 
from UCSC who help  and support our students with completion of 
their college applications, personal statements, scholarships and 
academic planning.  MESA keeps track of its graduates and provides 
valuable data to the UC system and our high school. 
. 
AVID (Advancement Via Individual Determination) data center 
maintains records on AVID graduates and encourages internships 
for UCSC students who provide tutoring throughout our entire high 
school. 
 
Areas of need: increased articulation within academic disciplines. 
Teachers desire increased articulation from outside agencies 
(colleges, technical schools, military) to provide awareness to our 
students in their areas of interest. 
 
 We do not have any data on the success of our students after they 
leave our school. 
 


● Music PD minutes 


● Schedule of Classes 


● MESA minutes 


● AVID data center records 


● RTI teacher records of 
meetings as well as shared 
test results. 


● Demographic data 


B2. Access to Curriculum Criterion 


All students have equal access to the school’s entire program and are provided assistance with a 
personal learning plan to prepare them for the pursuit of their academic, personal, and career 
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goals. 


Indicators with Prompts 


Variety of Programs — Full Range of Choices 


Indicator: All students are able to make appropriate choices and pursue a full range of realistic 
college and career and/or other educational options. The school provides for career exploration, 
preparation for postsecondary education, and pre-technical training for all students. 


Prompt: How effective are the processes to allow all students to make appropriate choices and 
pursue a full range of realistic college and career and/or other educational options? Discuss 
how the school ensures effective opportunities for career exploration, preparation for 
postsecondary education, and pre-technical training for all students. 


Findings Supporting Evidence 
Councillors offer academic planning workshops to freshmen, and 
they are prompted to choose challenging classes.  In Jan and Feb of 
each year  all kids have a meeting with their councillors to talk about 
what classes to take in the next academic year (all the while pushing 
kids to take challenging classes and making sure they meet prereqs 
for higher level) classes).   
 
Even with all of the above there exists a real achievement gap at 
Santa Cruz High School, with our honors and AP classes being 
disproportionately filled by white students (see below).  We are 
working to try and identify and eliminate the systems behind this in 
order to diversify our higher level classes. 
 
ROP(Regional Occupational Programs) programs offer pre-technical 
training in: General automotive, Construction Technology, Bicycle 
Maintenance, Digital Publishing and many others, some which are 
held off campus.  We offer a Digital Media Certificate for students 
who complete the required classes. 
 
 


● ROP schedule  


● Scheduling presentation 
Power Point and 
paperwork 


● Demographic data 


● Minutes from Equity 
meetings. 


 


Accessibility of All Students to Curriculum 


Indicator:  A rigorous, relevant, and coherent curriculum to all students is accessible to all 
students through all courses/programs offered. The school examines the demographics and 
situation of students throughout the class offerings. The school’s instructional practices and other 
activities facilitate access and success for all students. 


Prompt:  Evaluate students’ access to a rigorous, relevant, and coherent curriculum across all 
programs. To what extent do the instructional practices of teachers and other activities facilitate 
access and success for all students? 
Findings Supporting Evidence 


Data collection reveals 75-83% of students who take AP classes 
here are white (in 2014-2015)  82% of the students who took AP 


● School demographic data 
● Class prerequisite hand-


outs 
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tests in 2015 were also white. 
Intensive and honors classes in English see a substantial increase in 
Latino students because they are paired with AVID. 


 
Overall there are more girls than boys taking AP and honors classes. 


 
Often students are not able to take higher-level classes because they 
have not met the prerequisite (which is often success in algebra). 


 


The students who do take the AP tests show great success with 76% 
achieving a score of 3 or above across all disciplines in 2015.  
Calculus BC students were especially impressive with 24 out of 25 
students achieving the highest possible score of a 5. 


 


 


 


 


Additional Online Instruction Prompt: Evaluate the procedures to ensure that students have access 
to courses that meet the UC “a-g” requirements, including lab courses. 
Findings Supporting Evidence 


Most core academic classes offered, as well as many electives are 
A-G compliant. 
All of our science classes conform to California a-g.  


School schedule/UC A-G 


Student-Parent-Staff Collaboration 


Indicator: Parents, students, and staff collaborate in developing and monitoring a student’s 
personal learning plan, and their college and career and/or other educational goals. (This includes 
the evaluation of whether online instruction matches the student’s learning style.) 


Prompt: Evaluate to what extent parents, students, and staff collaborate in developing and 
monitoring a student’s personal learning plan, and their college and career and/or other 
educational goals. 


Findings Supporting Evidence 
8th Grade Parent Night presented by the counselors. Parents of 
incoming freshmen are encouraged to ask questions which may 
helping in the planning of their child’s academic future.   
 
All 9th graders meet with a counselor and their parents/guardians to 
create a four-year Academic plan.  
 
Counselors are available to discuss student success, scheduling and 
college application to students and parents. 


● Academic Planning 
Workshops handouts 


Monitoring/Changing Student Plans 


Indicator: The school implements processes for monitoring and making appropriate changes in 
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students’ personal learning plans (e.g., classes and programs) and regularly evaluates them. 


Prompt:  Evaluate the effectiveness of the ways the school ensures that processes are utilized for 
monitoring and making appropriate changes in students' personal learning plans (e.g., classes 
and programs). 


Findings Supporting Evidence 
Every spring counselors come to classes to educate students about 
the options they have for classes in their next academic year. All 
students then meet personally with their counselor to check that their 
course requests meet their academic goals and revise as needed.  As 
part of this process a parent signature is required on the scheduling 
forms. 
 
In some ways this process may serve as a gatekeeper for students 
without much parental oversight on their college readiness.  
Counselors try and mitigate this but it remains true that most higher 
level classes are filled with students whose parents advocate for 
their presence there. 
 


● Course request forms 


● Counselors’ scheduling 
presentations and 
handouts. 


● Demographic data 


 


Post High School Transitions 


Indicator: The school implements strategies and programs to facilitate transitions to college, 
career, and other postsecondary high school options and regularly evaluates their effectiveness. 


Prompt: Evaluate the effectiveness of the strategies and programs to facilitate transitions to 
college, career, and other postsecondary high school options. 


Findings Supporting Evidence 
We have a lack of post-secondary data to be able to evaluate this in 
the long-term for most students. 
 
We offer high school credit for classes taken at local community 
colleges such as Cabrillo.  This offers students the opportunity to 
experience college-level instruction before they graduate. 
 
There used to be an articulation agreement with Cabrillo in 9th 
grade Core but it is no longer aligned.   
 
Data from the new PSAT can be used to help students find career 
direction. 
 
 


● PSAT data comes out in 
Dec/Jan 


B3.   Preparation for Career and College Criterion 


Upon completion of the high school program, students have met all the requirements of 
graduation and are prepared with success in college, career, and life. 


Indicators with Prompts 







Santa Cruz High School ACS WASC/CDE Self-Study Report 


 43 


Real World Applications — Curriculum 


Indicator: All students have access to rigorous and relevant curriculum that includes real world 
applications that will prepare students for success in college, career, and life. 


Prompt:  Evaluate ways the school ensures that all students have access to a rigorous and 
relevant curriculum that includes real world applications that will prepare them for success in 
college, career, and life. 


Findings Supporting Evidence 
Adherence to common core standards insures that all classes are 
aligned to the curriculum and are rigorous and relevant. 
 
We are looking into the problem of upper-level science classes 
which have a prerequisite that the students achieve a C or better in 
Algebra, which may be an inappropriate gatekeeper. 
 
Our school community creates an academic culture where the 
standard classes and the intensive/honors classes (in English and 
Social Studies) are often segregated in both socio-economic status 
and ethnicity.  This can also create a culture of failure for students 
who feel academically marginalized. 


● Common-core aligned 
lesson plans or projects 


● Course catalog 


● School demographic data 


● Student interviews 


Meeting Graduation Requirements 


Tracking Indicator: The school implements academic, college- and career-readiness support 
programs to ensure students are meeting all requirements. 


Prompt: Comment on the effectiveness of the academic, college- and career-readiness support 
programs to ensure students are meeting all requirements. 


Findings Supporting Evidence 
In groups of four students, every freshman and their parents at Santa 
Cruz High School meets with a counselor. During this planning 
conference, students outline the courses they will take during their 
four years of high school. This plan ensures that students will know 
what they need to do in order to be college ready in four years. 
Additionally, counselors meet with each student every year to 
follow up on this plan. 
 
The ROP program allows students to explore many different careers 
and trades, including, nursing, auto repair, fire safety, woodshop, 
graphic design, photography, and more. 
 
The AVID program is designed to aid students in school readiness 
and preparedness for their future. AVID assists students who may 
not have the resources at home or outside of school to access 
college. This includes going over college applications as well as 
college readiness. Students are able to visit at least one college and 
often go on field trips to multiple colleges. 


● Student transcripts 


● Student interviews 


● ROP schedule 


● AVID data 


● RTI data 
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The new Math Plus (RTI) program works in conjunction with Intro 
to Algebra students who are struggling. Students attend their regular 
math class simultaneously with RTI.  So far this strategy seems to be 
very effective in increasing student comprehension.  


ACS WASC Category B.  Standards-based Student Learning: 
Curriculum 


Summary, Strengths, and Growth Needs 


Review all the findings and supporting evidence and summarize the degree to which the criteria in Category 
B are being met. Include comments about the degree to which these criteria impact the school’s ability to 
address one or more of the identified critical learner needs.   


Summary: 


 In conclusion we found that the achievement gap we confront at Santa Cruz High School may be more of 
an opportunity gap since white students are overrepresented in our higher-level classes. Because we 
recognise this pattern we have chosen to make this disparity one of our critical learner needs.  
In other areas we show strength: Our faculty is strong in bringing standards-based curriculum to our 
students, and we offer students academic intervention through our math RTI program and our growing 
Honors English-aligned AVID program.  Our counseling office meets with every student at least once a 
year to discuss scheduling and academic progress, and holds bi-yearly public programs to educate 
students and their families about the college application process. 
Collaboration among teachers, curriculum design, and the use of common assessments varies widely by 
department, with Math being the most uniform.  In smaller departments the Excel schedule causes many 
classes to be taught by a single teacher, or two teachers separated by semester, which makes common 
assessments less valuable as a metric, and creates issues with both authentic collaboration and shared 
curriculum.   
The availability and use of technology is emerging as a real issue that Santa Cruz High School needs to 
confront going into the future.  This is an equity issue as well as the students least likely to have access to 
technology at home are the ones least likely to be trained on it’s use for learning at school. 


 
Prioritize the strengths and areas for growth for Category B. 


Category B:  Standards-based-Student Learning: Curriculum:  Areas of Strength 


1. Students are made aware of the requirements for college in the first semester of their Freshman 
year and plan their courses accordingly.  There is yearly follow-up with every student 
individually to ensure they are on track for graduation and college and career success. 


2. Teachers are granted the professional respect to design and propose standards-based curriculum at 
the school site. Implementation of new California skills-based standards is widespread. 


3. We offer a variety of popular AP classes and students who take the classes and show great 
success on the exams.  


4. Twice monthly department meetings give time for collaborative professional development. 
5. Teachers are using more technology with their classes due to better access to chromebooks, 


computers, and better Internet bandwidth.  
 


Category B:  Standards-based-Student Learning: Curriculum:  Areas of Growth 


1. Use and implementation of technology throughout the school is inadequate to prepare students 
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with the skills they will need for college and career readiness: we need a 1:1 student to computer 
ratio, a full-time tech person, more tech-based PD, and better student access to supplemental 
technology such as video cameras and tablets. 


2. The district office/site administration needs to solicit more input from teachers from when 
designing/implementing curriculum and professional development.  


3. We need to create more opportunities for equity in challenging classes across racial and socio-
economic groups and thus removing the de-facto segregation that exists on our site. 


4. Not all students are meeting basic graduation requirements much less A-G. 
5. We could improve alignment/collaboration between disciplines from grade level to grade level 


and in articulation from the middle schools.  
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Category C:  Standards-based Student Learning:  Instruction 


C1. Challenging and Relevant Learning Experiences Criterion 


To achieve the academic standards, the college- and career-readiness standards, and the 
schoolwide learner outcomes, all students are involved in challenging and  learning experiences. 


Indicators with Prompts 


Results of Student Observations and Examining Work 


Indicator:  The school’s observations of students working and the examining of student work 
provide information on the degree to which all students are engaged in challenging learning to 
assist them in achieving the academic standards, the college- and career-readiness standards, and 
the schoolwide learner outcomes. The school, particularly, has evaluated the degree of 
involvement in the learning of students with diverse backgrounds and abilities and modified 
approaches based on findings. 


Prompt: Comment on the degree to which all students are involved in challenging learning to 
achieve the academic standards, the college- and career-readiness standards, and the 
schoolwide learner outcomes. Include how observing students working and examining student 
work have informed this understanding. 


Findings Supporting Evidence 
There are significantly lower percentages of students of color 
in Intensive, Honors, and AP classes.  Because Intensive, 
Honors, and AP English are paired with AVID classes, we see 
higher percentages of Hispanics in English than in any other 
department.  
There are gender imbalances in many upper level classes, 
sometimes with high proportions of females and in other times 
high proportions of males. 
 
Curricula incorporate real-world examples and problems that 
students might encounter in their daily lives. Instruction 
reflects connections to careers. 
 
9th grade academic planning workshops are well attended, 
demonstrating that families are invested in meeting graduation 
req’ts. and preparing for college admission. 
 
The percentage of graduates who are A - G prepared has 
hovered around 60%, but there is a recent dip of two years’ 
duration. 
 
All juniors take the PSAT/NMSQT 
 
All 9th and 10th grade AVID students will take the PSAT 8/9 
or the PSAT 10 starting this year. 


● Enrollment data. 
examples (last  year): 
29.68% of SCHS was 
Hispanic. 
american lit honors 31.91% 
chem-honors 12.90% 
english 1 intensive 26.44% 
painting advanced 12.50% 
physio-honors 18.57% 
world history intensive 16.13% 
advanced bio honors 7.96% 
english 2 intensive 56.56% 
APUSH 16.07% (this year) 
56.36% in intro to HS algebra 
are hispanic 


● Male/Female Data 
Am Lit Honors 38% males, 
61% female.  
Chem Honors 41% males, 
58% females. 
AP Env Science males 5 and 
females 21 & AP Chem 6 
males and 25 females. 
AP Stats 71% female, 28% 
males. 
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Instruction makes use of strategies that prepare students for 
careers: practice speaking and giving presentations, for 
instance, and work with technology. Plus, students are 
engaged in hands-on skill building. 
 
How SLOs are reflected: 
-Longer term assignments - time management 
-Study strategies: flashcards, partner work 
-Continual use of all the bullet points under Communicators: 
It’s what we’re all about. 
-Cross-cultural understanding via unit studies embedded in 
language instruction 
-Encourage student travel (Guest speakers from student 
travel agencies) 
-Group projects 
-Class notes kept in formal math notebooks. Students all use 
identical table of contents, organizational strategies for notes. 
(Organization/ Communication: able to communicate learning 
outcomes and articulate questions that they still have about 
the material.) 
Teachers explicitly model how to reference student- made 
notebooks. (Problem solvers; students that are self-reliant). 
 
To prepare students for college and career readiness, 
instructors would like to more bring in community volunteers 
from local industry, government, and academia to a greater 
extent.  However, the process is cumbersome. 
 
Art Department developed collaborative exit outcome goals 
that included the SLOs 
 
 
 
 
 


AP Physics 57% males 43% 
females. 
Adv Painting 62% males  37% 
females. (Sample size = 8) 
AP Calculus together 47% 
males 53% females. 
 


● teacher lesson plans 


● the APW attendance 
sheets 


● A number of our 
students plan to attend 
college, both four year 
and Cabrillo. This data 
is collected by 
counseling. 


● 2010-2011:  


● 169 UC ready out of 
274 = 61.7% 


● hispanic/latino females 
= 12/23= 52.2% 


● hispanic/latino males = 
3/24 = 12.5% 


● white females = 75/110 
=75.0% 


● white males = 59/99 = 
59.6% 


● 2011-2012:  


● 161 UC ready out of 
241 = 66.8% 


● hispanic/latino female 
11/32 = 34.4% 


● hispanic/latino males 
16/32 = 50.0% 


● white females 58/72 = 
80.6% 


● white males 59/84 = 
70.2% 


● 2012-2013:  


● 168 UC ready out of 
263 = 63.9% 


● hispanic/latino female 
16/32 = 50.0% 
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● hispanic/latino males 
5/24 = 20.8% 


● white females 79/107 = 
73.8% 


● white males 55/78 = 
70.5% 


● 2013-2014:  


● 126 UC ready out of 
220 = 57.3% 


● hispanic/latino female 
11/23= 47.8% 


● hispanic/latino males 
8/22 = 36.4% 


● white females 48/67 = 
71.6% 


● white males 42/80 = 
52.5% 


● 227 out of 232 juniors 
took the PSAT 


● March 2nd, 2016 PSAT 
administration for 9th 
and 10th graders  


● assessments of these 
activities in IC ROP and 
applied art classes 


● Lesson plans and work 
displayed in 
classrooms 


● Student notebooks 


● Barriers for volunteers 
include: TB test, 
Fingerprinting, 
Paperwork 


● Art department grading 
categories in IC posted 
in classrooms 


● Art department syllabi 


 
 


 


Student Understanding of Learning Expectations 


Indicator: The students know the standards/expected performance levels for each area of study. 
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Prompt: Examine and evaluate the extent to which students know the standards/expected 
performance levels before beginning a new area of study; an example of online instruction is the 
use of pacing guides. 


Findings Supporting Evidence 
Every teacher distributes a syllabus to all of their classes and 
shares it with parents at Back to School Night. 
In Academic Planning Workshops (APWs), all students and 
families are provided with the prerequisites for entrance into 
higher level courses at SCHS. 
Counselors review the expectations of honors, intensive, and 
AP courses both when meeting individually with students and 
to whole classes, so information is equitably provided. 
Homework calendars are provided by many teachers. 
Teachers communicate to students the content of 
examinations via study guides, end-of-chapter reviews from 
the textbook, lists of topics on the exam, etc. 
On a day-to-day basis, teachers provide warm-ups and 
practice questions that they explicitly state provide practice for 
exams. (Students should be able to do the practice problems 
they are given.) 
Sample work is provided to students to demonstrate what is 
expected at various levels in Art, English, World Languages, 
Social Studies (examples of what kinds of papers earn As, Bs, 
and Cs, etc). 
Many teachers provide students with rubrics to self-assess 
how they are performing on standards for courses. 


● Syllabi in main office 
and on school website. 
They are also 
submitted to the District 
Office. 


● APW handouts 


● Counseling curriculum 


● Homework calendars 
available in teacher 
files or on-line. 


● Study guides 


● In-class reviews 


● Pre-tests 


● Group tests 


● teacher lesson plans 


● Lesson plans posted in 
classrooms, posted 
online (Google 
classroom) 


● Lesson plans, online 
course websites, and 
student notebooks 


 


Differentiation of Instruction 


Indicator:  The school’s instructional staff members differentiate instruction, including 
integrating multimedia and technology, and evaluate its impact on student learning. 


Prompt: How effectively do instructional staff members differentiate instruction, such as 
integrating multimedia and technology? Evaluate the impact of this on student learning. 


Findings Supporting Evidence 
Teachers incorporate online tutorials to provide support and 
allow students to work at their own pace. 
Arts provide individual consultation about each project, which 
provides highly differentiated instruction.  
Social Studies provides a wide variety of assignments that 
utilize different learning modalities. 
Group roles are used widely in math and science classes, 
providing differentiation. Ex: facilitator, recorder, etc. 
Practice problems vary in degree of difficulty, and students 


● Sr. Jordan 


● Khan Academy 


● IXL 


● Art classrooms 


● Social studies projects 


● Lesson plans & 
classroom observations 


● Teacher lesson plans 


● Master schedule 
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are encouraged to start with problems that match their comfort 
with the type of problems. 
Wide variety of digital arts classes (web design, graphic 
design, etc.) 
Teachers are increasing the use of online collaboration in their 
lessons and in student-produced work. 
District Office investments have increased bandwidth and 
teacher laptops and document cameras. 
Student choice in projects and books read. 
 


● Infinite Campus 


● Equipment available is 
observable in 
classrooms 


 


C2. Student Engagement Criterion 


All teachers use a variety of strategies and resources, including technology and experiences 
beyond the textbook and the classroom that actively engage students, emphasize higher order 
thinking skills, and help them succeed at high levels. 


Indicators with Prompts 


Current Knowledge 


Indicator: Teachers are current in the instructional content taught and research-based instructional 
methodology, including the integrated use of multimedia and technology. 


Prompt: Evaluate the extent to which teachers effectively use multimedia and other technology in 
the delivery of the curriculum. 


Findings Supporting Evidence 
SCHS is demonstrating increasing use of technology in the 
day-to-day completion of assignments.  
Teachers are adapting lesson plans to blended models, 
including some flipped classrooms. 
All teachers have district-provided laptops, document 
cameras, and reliable internet. 
Teachers use Chromebooks for delivery of instruction 
including activities where students gather and analyze data. 
Art department allows students to listen to personal music 
while they are working, improving concentration and 
minimizing distractions. 
In conversations about current topics, current events, kids are 
allowed to access their phones to research current 
developments. 
Students are allowed to access their phones to look up words 
or look up the answers to questions that they have. 
Some teachers have smartboards and upload notes and 
lessons for their students to access at home. 
 


● Incorporation of Google 
Classroom and Google 
Suite by many 
teachers. 


● Lesson plans 


● Student assignments 


● Observations of 
classrooms 
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Teachers as Coaches 


Indicator: Teachers work as coaches to facilitate learning for all students. 


Prompt: Evaluate and comment on the extent to which teachers work as coaches to facilitate 
learning for all students. Provide examples. 


Findings Supporting Evidence 
Counseling Department guides students in preparing their 
applications to university - the students are doing the work, 
with counselor guidance. 
Counselors help students make choices about what classes to 
take and what opportunities to seek based on students’ goals. 
When students are doing independent research, teachers 
circulate to monitor how they’re proceeding in their research. 
Circulate and help students with speaking/discussion 
strategies or practice problems related to the content; provide 
study strategies. 
Teachers provide opportunities for students to meet with them 
outside of class time to provide one-on-one coaching in the 
student’s learning and to encourage students to continue to 
apply effort in areas of interest and strength. 
Explicitly provide opportunities for students to self-assess their 
progress and work habits, prompting them to make 
statements for how they commit to making changes in their 
student behaviors to improve their learning.  
Teachers act as coaches when students are working in 
groups to help students learn how to work in groups, how to 
respect differences, how to participate fully. 
Teacher modeling of the problem solving process. 
Sharing student work showing different solution strategies, 
affirming that a student has done something well and leads to 
students coaching peers. 
Teachers act as facilitators of whole class discussions, draw 
out responses from all students. 
 


● Counseling office 
documents listing steps 
to apply to university 
and college 


● Counselor-student 
meetings and 
presentations 


● Classroom 
observations 


● Lesson plans   


● Self-evaluation 
rubrics/checklists also 
used in WL. 


● Lesson plans 


Examination of Student Work  


Indicator: Representative samples of student work demonstrate: a) structured learning so that 
students organize, access, and apply knowledge they already have acquired; b) that students have 
the tools to gather and create knowledge and have opportunities to use these tools to research, 
inquire, gather, discover, and invent knowledge on their own and communicate this. 


Prompt: Evaluate and comment on the ways in which student work demonstrates a) structured 
learning so that students organize, access, and apply knowledge they already have acquired; b) 
that students have the tools to gather and create knowledge and have opportunities to use these 
tools to research, inquire, gather, discover, and invent knowledge on their own and communicate 
this. 
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Findings Supporting Evidence 
All departments participated in multi-day Common Core and 
NGSS trainings. 
Math Academy portfolios require that students summarize the 
main idea and provide detailed examples of the topics. 
Intro Algebra: Math notebooks (all students keep identical 
notebooks for daily notes) includes graphic organizers and 
“skills checks” that students can access on their own. 
Cornell notetaking, in AVID and many other classes; Use 
graphic organizers in language classes. 
Teachers teach skills such as annotating text as a method to 
glean information from informational text. 
Apply vocabulary and grammar concepts for communication 
in language classes. 
In science, students learn about a topic, and then students do 
labs to apply their knowledge and explain what happened in 
the lab based on the material they have been learning. Some 
labs are guided inquiry where students have a question that 
they have to investigate and use their investigation to create 
their own knowledge about topic. 
In English, student establish a thesis or opinion about 
literature and support it with evidence.  
In writing letters for college applications, students can express 
a thought and back it up with evidence. 
Pose questions that create opportunities for students to 
struggle with a problem, until they realize they can take prior 
knowledge and use it to solve a novel problem. 
Analyze primary source documents. 
 
 
 


● District office calendars 


● Portfolios in math 
academy classes 


● Student Math 
notebooks 


● teacher lesson plans 
and lab protocols as 
well as student work 


 


Indicator: Representative samples of student work demonstrate that students are able to think, 
reason, and problem solve in group and individual activities, projects, discussions and debates, 
and inquiries related to investigation. 


Prompt: Evaluate and comment on how well the representative samples of student work 
demonstrate that students are able to think, reason, and problem solve in group and individual 
activities, projects, discussions and debates, and inquiries related to investigation. 


Findings Supporting Evidence 
Peer editing of projects, writing, etc.; group evaluations. 
Preparing for job interviews in Spanish. 
Students analyze and synthesize primary source documents 
to explain and demonstrate understanding of historical 
concepts. Students work in groups to research and develop 


● WL: Spanish for 
Spanish speakers 
projects; Sp4 and AP 
Spanish project 


● AP French projects. 
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theses regarding specific historical concepts and present their 
findings to the class. 
In Science, students peer-review one another’s labs.  
 
Science also involves a lot of problem solving and using 
problem solving strategies: chemistry and physics both 
require a lot of math, word problems where a student has to 
visualize what is happening in the system (often drawing 
pictures), and using given relationships to answer a question 
about the outcome. In physics this might mean drawing 
systems and considering the forces acting on them. In 
chemistry, this might mean determining how much of a 
product will be produced in a reaction if we know the amount 
of starting material.  Biology teachers use Punnett Squares to 
solve problems about genetic probabilities.  
 
All science labs involve problem solving. Students have to 
write a hypothesis and conduct an experiment (and in some 
cases, they have to come up with their own lab procedure) to 
answer the question and test the hypothesis.  
 
The NGSS really emphasizes creation of lab design as well as 
making meaning of the data obtained. Science teachers all 
attended NGSS trainings to do an even stronger job of 
incorporating all aspects of the scientific method and 
professional practices into the classroom so all lab work will 
demonstrate this. 
In the I-Search paper, students integrate personal 
experiences with interviews and printed and online research, 
culminating in an extensive research paper. Students peer-
review papers. 
Group math projects; problem-based learning. In Math 
Academy and AP Calculus classes, students complete a 
research project investigating a mathematical topic of their 
choice.  In math academy, the students are working almost 
exclusively in groups to solve problems.  The math academy 
students write portfolios that summarize each unit. 
In SPED, we read controversial articles.  Students state their 
opinion and support their opinions with facts from the article. 
Students take 2 - 3 points from an article and write them on a 
data sheet and orally present their case. 
In Counseling, students explore career and college options 
and majors that link with their careers. They then set goals 
and design a plan to achieve their goals 
 


● Spanish 3 projects 


● Career development 
projects currently 
displayed in hallway of 
main building 


● Social Studies lesson 
plans and student work 
samples. 


● Science lesson plans & 
student work samples 


● Student work in both 
formal, summative 
assessments, and 
formative assessments 
(in-class practice 
problems, warm ups 
etc) 


● Student lab work 


● Records from the 
NGSS trainings and 
examples of student 
work produced in the 
lessons that teacher 
developed in 
conjunction with these 
trainings 


● English Department 
lesson plans and 
student work samples 


● Student samples, 
projects, portfolios, 
class observations 


● Weekly SPED lesson 
plans 


● Counselors 
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Indicator: Representative samples of student work demonstrate that students use technology to 
assist them in achieving the academic standards and the schoolwide learner outcomes. 


Prompt:  Evaluate the extent to which representative samples of student work demonstrate that 
students use technology to assist them in achieving the academic standards and the schoolwide 
learner outcomes. 


Findings Supporting Evidence 
Technology is widely used for student projects in World 
Language. 
Students in Social Science classes use technology in a variety 
of methods; Google docs for shared research papers, slide 
show presentations, creating videos, internet sites for 
homework.   
Teacher websites for students to access information when not 
in class. 
Projects that connect real life career opportunities with course 
material. 
In English, students present via Power Point and submit work 
via Google Docs. Teacher edits are made live in the 
classroom, with teacher and students linked by Google Docs. 
Students in different math classes are using the chromebooks 
to understand mathematical concepts.  Research projects are 
presented using powerpoint presentations and videos.  Math 
Academy students use Calculator Based Laboratory systems 
to collect and analyze data.  AP Statistics students use online 
simulations to generate data. 
In SPED, students are utilizing IXL, an adaptive multi-grade 
level software program, that addresses mathematics, English 
Language Arts, and science. 
In the Arts, there is a great deal of work done with Adobe  
Illustrator,Photoshop, digital film, Video,and graphics arts 
applications to prepare digital portfolios. Music students 
submit their work via recordings. Films and slides obtained 
from the internet are shown in classes. 
In science, students are encouraged to use the internet to 
research projects. In biology, students often have research 
topics that culminate in them giving powerpoint presentations 
of their work.  
 
In chemistry, students use PHET simulations to determine the 
polarity of molecules based on a computerized diagram of the 
molecule with its electron density. 
 


● Student projects in 
Google Classroom: 
Videos; presentations; 
collaborative projects. 


● Multimedia learning 
resources are posted in 
Google classroom for 
listening/reading/gram
mar/vocabulary 
activities; Students also 
upload work to Google 
Classroom. 


● Social Science work 
and projects 


● Teacher lesson plans 


● Student work, projects 


● SPED classrooms 


● Arts classrooms and 
lesson plans 


● Science classrooms 
and lesson plans 


● Counseling office 
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The science department invested monetary resources into 
Verneir Probes and logger pro software. Physics does several 
labs that involve digital data collection including probes with 
sound sensors and probes that measure force. AP 
Environmental Science students use the logger pros to take 
digital data of the water quality of a student-created 
ecosystem (with an aquatic component) and the water quality 
of nearby Neary Lagoon.  
Santa Cruz High has supported a section of Read 180, in 
which students read, write, and speak. It is a complete 
computer platform curriculum.  
Counselors encourage virtual college exploration (virtual 
college tours), to achieve equity in access to postsecondary 
options. Work closely with students to start their online 
applications via UC Pathways and CSU Mentor, etc. There 
are several online career and major exploration programs that 
counselors introduce to students and parents. 
 


Indicator: Representative samples of student work demonstrate student use of materials and 
resources beyond the textbook, such as utilization and availability of library/multimedia 
resources and services; availability of and opportunities to access data-based, original source 
documents and computer information networks; and experiences, activities and resources which 
link students to the real world. 


Prompt: Evaluate the extent to which representative samples of student work demonstrate student 
use of materials and resources beyond the textbook; availability of and opportunities to access 
data-based, original source documents and computer information networks; and experiences, 
activities and resources which link students to the real world. 


Findings Supporting Evidence 
WL: Extensive use of online and multimedia resources. 
Social Science uses data based original source sites for all 
courses. American Government and Economics courses use 
current government websites to access the most current 
information on all content related material, 
In APUSH students use a variety of internet sources, 
textbooks and assistance from the school Librarian to connect 
with school owned material to help with research for Socratic 
Seminars and research papers. 
The Social Science department works with the local movie 
theatre for special showing of current movies with historical 
content. 
In English, no textbooks are used, allowing for a more 
adaptive curriculum. In American Literature, discussion of the 
historical context behind each novel is supported by the use of 
online research of original source documents. 


● Lesson plans and 
linked resources to 
teacher websites; 
Google classroom; 
YouTube; Example: 
Zachary Jones. 


● Higher level WL 
courses frequently use 
library to access 
multimedia sources 


● Lesson plans include 
resources and teacher 
websites contain links 
for students to connect 
with resources. 


● English lesson plans 
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Math projects require students to research topics beyond the 
regular curriculum.  AP Statistics solves problems using real 
data.  Students generate data themselves to analyze. 
Very few science labs come for the textbook. Students do at 
least one lab a week in all of their science classes. They often 
have to construct their own lab procedure and determine what 
kind of tools to use and what kind of data to collect. 
 
Chemistry has made a point of incorporating readings from 
popular science nonfiction books. This year both chemistry 
teachers used excerpts from an Oliver Sacks book and a book 
called The Disappearing Spoon by Sam Keane. All teachers 
use magazine and journal articles, especially physics and AP 
Environmental Science. Students read articles from National 
Geographic, The New Scientist, Scientific American etc. 
Some teachers also have students read dense, academic 
(challenging) readings from scientific journals.  I think the 
biology teachers assign an outside reading free read, so does 
AP Environmental Science. 
In VAPA, guest artists come in from the community. Students 
are required to visit studios during Open Studios. Students go 
to shows at the Museum of Art and History.Our Visual artist 
compete,and participate in local and national events. Our 
marching band,Jazz band and choir all perform and compete 
in local and National events as well. SCHS students are well-
represented each year at the California Summer School for 
the Arts. Our performing arts students work with Santa Cruz 
Shakespeare and our fall and spring performing arts 
productions experience high participation. and are excellent. 
Counselors help students to research for college visits. 
College Night and Career Fair. Over 100 college 
representatives present to our students at SCHS. SCHS has a 
regional partnership with CSU Monterey Bay, UCSC, and 
Cabrillo College. We have a robust county-wide ROP 
program. 
In SPED, TED talks generate profound class discussions. 
 


● Student projects, 
teacher lesson plans 


● Arts classrooms 


● Counseling 


● SPED classrooms 


Real World Experiences 
Indicator: All students have access to career awareness, exploration and preparation that may 
include such activities such as job shadowing, internships, apprenticeship programs, regional 
occupational programs, on-the-job training programs, community projects and other real world 
experiences and applications. 


Prompt: Evaluate the degree to which the opportunities for access and involvement in a variety 
of real world experiences are available and effective. 
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Findings Supporting Evidence 
WL: Higher level courses: Students prepare for job interviews 
in target language; Student participation services travel 
programs; regular presentation from Sol Abroad, Walking 
Tree travel; GSE (Global Student Exchange). 
ELAC Career panels. 
Embedded cross-cultural content. 
In Economics students thoroughly research a career  they are 
interested in using the Bureau of Labor and Statistics, the 
Census Bureau, America’s Career Infonet, and California 
Career Zone to find information ranging from projected career 
growth to meeting the goals for quality of life.   
Econ students research many aspects of personal finance, 
ranging from budgeting, cost of living, planning for their future, 
to responsible use of credit.  
In SPED, Individual Transition Plans utilize multiple 
intelligences to help student focus their efforts on careers and 
colleges. 
Santa Cruz County has a robust ROP program. 
GSE has a garden on the SCHS campus in which students 
are learning about sustainable organic agriculture. GSE 
students went to Ecuador and this upcoming spring, they’ll be 
going to Nicaragua. 
Many of our students participate in community service such as 
Art League, beach clean-ups, service to needy citizens.  
Teachers promote volunteerism by word and by example. 
Circle of Friends program is very strong at SCHS. 


● Student projects on 
display. 


● Lesson plans 


● student presentations 


● Guest lectures  


● Work Smart 
Assessment 


● Master schedule and 
class catalog 


 
 


 


 


ACS WASC Category C. Standards-based Student Learning:  
Instruction:  Summary, Strengths, and Growth Needs 


Review all the findings and supporting evidence and summarize the degree to which the criteria in 
Category C are being met. Include comments about the degree to which these criteria impact the 
school’s ability to address one or more of the identified critical learner needs.   


Summary: 


 Faculty at SCHS are very aware of the need for students to receive a relevant, standards-based 
educational experience. It’s evident that most classrooms are reflecting the efforts made by our 
teaching staff to make adaptations to instructional techniques and strategies to adapt to Common 
Core Standards and Next Generation Science Standards. There have been financial constraints 
that have impeded the progress of this change, most particularly, lack of aligned textbooks. 
Where there have been funds provided for groups of teachers to work together to adapt 







 58 


curriculum, it is clear in changes to instructional strategies in classrooms.  Students are 
increasingly being asked to self-evaluate, to have a greater responsibility for surfacing the 
knowledge in the classroom, and that is evident as well. For students to equitably access some of 
the higher level classes, there is a need for more support structures to be in place at the beginning 
of the school year and to communicate those supports to the parent community. The pace of the 
Excel schedule demands that students get up to speed very quickly, so the school community 
needs to be proactive. 


 
Prioritize the strengths and areas for growth for Category C. 


Category C:  Standards-based-Student Learning: Instruction:  Areas of Strength 


1. SCHS is working hard to identify and address the needs of struggling students. 
2. Our AVID program schedules students into intensive, honors, and AP English classes and 


supports students in advanced classes in other academic subjects. 
3. Counseling office has universal curriculum that provides all students with targeted help in 


preparing for post-secondary opportunities. 
4. Multiple instructional strategies are used across all curricular areas.  


 


 


Category C:  Standards-based-Student Learning: Instruction:  Areas of Growth 


 


1. Few options are available for the small percentage of students who would benefit from 
additional options aside from A-G curriculum. We see both a lack of classes that prepare 
students to meet the challenge of A-G courses and for classes that expose students to 
career pathways that do not require a 4-year degree. 


2. Access to effective tutors is an equity issue. Need for tutor training in teaching strategies. 
3. SCHS needs early identification of struggling students. We need more and more robust 


interventions for students to support them in accessing A - G curriculum. 
4. Our upper level honors and AP classes have class demographics that don’t closely reflect 


the demographics of the entire school population. 
5. SCHS needs more widespread use of effective collaborative student groups and other 


engagement strategies. 
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Category D:  Standards-based Student Learning:  Assessment and 
Accountability 


D1.  Using Assessment to Analyze Monitoring and Report Student Progress  
Criterion 


The school staff uses a professionally acceptable assessment process to collect, disaggregate, 
analyze, and report student performance data to the school staff, students, parents, and other 
stakeholders. 


Indicators with Prompts 


Professionally Acceptable Assessment Process 


Indicator: The school staff uses effective assessment processes to collect, disaggregate, analyze, 
and report student performance data to all stakeholders.  


Prompt:  Evaluate the effectiveness of the assessment processes. 


Findings Supporting Evidence 
Infinite Campus & Parent Portal 
All English teachers use IC gradebook and encourage 
students and parents to check portals; teachers use email 
feature of IC in order to communicate to stakeholders. 
Teachers meet with parents in person as needed. Some 
teachers in the department send a syllabus home which 
parent must sign acknowledging receipt of how to contact the 
teacher, of what will be taught over the course of the 
semester, and of what the expectations are for the course-
including how assignments will be graded.  
 
Math: Department uses effective assessment processes to 
collect, disaggregate, analyze, and report student 
performance data to all stakeholders. 
 
Science: 
Science used datawise (in a really minimal, pretty frustrated 
way) for a few years. The idea is that we would be able to 
collect data that could be easily and quickly assessed. We 
could use the data to determine what questions students miss 
the most often and why/how the questions were missed (what  
kinds of misconceptions have persisted). We could also use 
this data to identify if one teacher is doing really well with a 
topic, because then that teacher can share lesson ideas.  
However, datawise had constant technical difficulties, and 
people who were using it felt like they were drowning in 
paperwork, and really good data was never stored.  
 
We have, however, done some item analysis using both 


IC 
 
● Daily homework 


● Daily class work 


● Weekly assessments 
(tests/quizzes) 


● Infinite Campus 


● Benchmark Assessments 


● Final exams 


 
● SS department google 


doc (with results 
tabulated) 


 
● minuteshttps://drive.go


ogle.com/drive/folders/
0B8ayukKzj4LHTGhDZ
VN4S3pHMVk 


 
● Meeting Minutes 


 
 


● Infinite Campus 
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Datawise and other agreed upon tools. For instance, Karen 
and Stacey spent some time scrutinizing common questions 
on the midterm final. 
 
All teachers are using infinite campus to update students and 
their parents. Some teachers update it more frequently than 
others, but we all use it. Some of us also use the infinite 
campus messenger to quickly and easily update parents when 
students are doing badly. 
 
AP science teachers all use past year AP test questions and 
other college board approved assessment material when 
testing and assessing students. These are questions that 
have been vetted and analyzed by the college board. 
 
Common assessments are used in the biology course across 
three different teachers, and the two chemistry teachers have 
some common assessments.  
 
Social Studies: 
Social Studies teachers are engaged in the common practice 
of using progress reports and quarter grades to gather and 
analyze data about attendance, grades, gender and ethnicity. 
 
Social Studies teachers meet to discuss and develop 
strategies to better support student learning.  This included 
sharing best practices and types of formative assessment. 
 
Social Studies teachers use formative assessments to inform 
instructional best practices and effectiveness  
 
Social Studies teachers regularly update grades and missing 
assignments in Infinite Campus 
 
PE: 
There is ongoing formal and informal assessment. 
 
Assessment criteria is communicated to students. 
 
Evidence of students’ independent learning outside of class is 
part of assessment. 
 
Student progress is documented in a retrievable record-
keeping system. PE needs to develop additional means of 
collecting data and reporting to stakeholders. Department 
could also develop mopre consistency in assessments.  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


● PE: syllabi, infinite 
campus, student 
journals, written self-
assessments, written 
peer assessments, 
Fitness tests for 9th 
graders, student 
“sequence cards” in 
yoga class, outcomes 
of fitness testing, 
course evaluations and 
finals. 


 


● Health: 2012 
Curriculum-aligned with 
Common Core 
Standards: Best Health, 
2012; infinite campus 
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Student progress and achievement is communicated regularly 
to relevant stakeholders. 
 
Health: 
Our Unit Assessments in Health/9th Grade Core are aligned 
with National Health Education Standards and modified as 
needed to meet California State Standards. The department 
does a thorough job of collecting data but could find more 
ways to communicate with stakeholders.  
 
 
World Language: 


● WL teachers do data cycles to measure effectiveness 
of formative assessment.  Some level alike teachers 
have common assessments (formative and 
summative) and compare results.  This process has 
enabled teachers to compare which formative 
assessments are most effective 


● One WL teacher keeps written notes/results on various 
formative assessments and modifies lessons 
according to results. This process has proved helpful 
because writing down results immediately is a good 
reminder to change the lesson plan for the next day if 
necessary.  When planning the next day, the teacher 
refers to the notes and the next lesson is guided by 
this information.   


● Student self assessment at the end of week in Spanish 
1 (Hochler). Teacher modifies lesson plans for next 
week based on results. This process has been 
effective in that Ms. Hochler is aware of students’ 
perceived understanding of concepts. She modifies 
lesson plans accordingly and has seen improvement 
on  subsequent formative and summative 
assessments 


● When we meet semi-monthly in departments we share 
results of data cycles, share student work.   Meeting 
agendas are available on department website for 
others to view. Based on data cycle results and 
modifying instructions, we have seen improvement in 
student scores.  The department collaboration time 
allows us to discuss results and share successes and 
needs for improvement 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
World Language: 


● data cycle protocol 
(department website) 


● lesson agendas on 
teacher websites, 
lesson plan books 


● teacher websites 
(Hubbard, Ogimachi) 


● Data cycle results 


● Student work 


● PLC agendas 
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SPED: 
1. Progress Reports/ Quick Checks (These are proving to 


be effective to document a student’s strengths and 
weaknessess to ensure that the IEP is being followed 
and that studenst are making adequate progress).  


2. Teacher Feedback Forms 
3. IEP Meetings (These are a very effective means for 


the SPED teachers to check in with parents to discuss 
students needs and make any necessary changes.  


 
 
VAPA: For common assessments, the department uses 
rubrics with similar grading criteria. Formative assessments 
are an organic part of every class period in the arts. Teachers 
and students are constantly checking in as students work on 
their projects.  
 
 
 
 


 
 
 
 
 
 
 
SPED: 


● Forms provided to 
General Ed. for 
grade/progress checks 


● Teacher Feedback 
Forms (IEP meetings). 


● SEIS 


● IEP Goals Update. 


Monitoring and Reporting Student Progress 


Indicator: There are effective processes to keep district, board, parents, and the business and 
industry community informed about student progress toward achieving the academic standards, 
the college- and career-readiness standards, and the schoolwide learner outcomes. 


Prompt:  Evaluate the effectiveness of the processes that inform appropriate stakeholders 
(governing board members, teachers, students, parents, business/industry community) about 
student achievement of the academic standards, the college- and career-readiness standards, 
and the schoolwide learner outcomes. 


Findings Supporting Evidence 


Infinite campus: parents are able to view grades 


Progress reports: sent to home to notify parents of their 
students standing in the class at the mid-point of the term.  


Principal's newsletter: shares meaningful achievements of our 
students.  


Parent meetings 


4-year planning with parents and students 


We are not reaching out to business/industry 


ROP/leadership integrates community 


Counseling 


● What percentage of 
parents use/have 
access to parent 
portal? 


● How can we evaluate 
the effectiveness of 
parent portal 
data.There is a way to 
measure the “hits”, who 
is checking the grades. 


● ELAC binder 
●  PTA meetings 
● Blood drive,reached 


out to local businesses 
for prizes for honor roll 
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Teachers are not as informed as they could be about student 
achievement. Hard to know what/where to search. 


What do we do to inform students about the learner 
outcomes?-We currently cannot measure how effective this is 


VAPA: Students display artwork on and off campus, including 
participating annually in the Santa Cruz Art League show. At 
this show SCHS jewerly students win 100% of the awards 
while the majority of awards in other categories going to 
SCHS students as well.  


● Parents filling out 
evaluations for red and 
white fair. 


● Data about what 
graduate was accepted 
to which college(s). 


● Proposed senior exit 
interview reflecting on 
career at SCHS. 


● Teachers hand out 
syllabi to students for 
parents to sign. 


● Proposed parent’s 
survey at end of 4-year 
planning workshops. 


Parent/Community and Student Achievement 


Indicator: The school ensures that the parents and school community understand student 
achievement of the academic standards/schoolwide learner outcomes through the 
curricular/co‑curricular program. 


Prompt: Determine the adequacy and effectiveness of the school’s strategies to ensure that 
parents and school community understand student achievement of the academic 
standards/schoolwide learner outcomes through the curricular/co-curricular program. 


Findings Supporting Evidence 


4 year academic planning workshop.  


Bilingual calling (Spanish) for academic planning workshops. 


Infinite campus shows who/how many times grade is 
checked. 


Bilingual training for infinite campus use. 


Teachers have expectations/grading policies etc on syllabi. 


Latino parent meeting to support kids. 


Freshmen transition. Parent night on the evening after 
freshman orientation earlier in the day. This was the first time 
the event was held. One hundred parents attended, although 
a representative cross section of SCHS’ student 
demographics were not present. Furhter outreach is needed 
to make the event more inclusive.  


SC SOARS (outreach to Mission Hill Middle School). Current 
SCHS students make presentations to classes at the middle 
school.  


 


● Academic planning 
workshop with 
counselors/family 
invited.  (copies from 
counseling) 


● Calling and follow up 
(Mr. Solis has google 
doc). 


● Reports show the data 
of who and how many 
times people have 
logged on. 


● Planned for February 
bilingual training for 
using infinite campus. 


● Red and White fair. 
● Syllabi (teachers share 


with parents). Binder in 
Main Office contains all 
of them by semester. 


● Progress reports 
● ELAC Binder 
● 9th grade parent night 


after 9th grade 
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orientation 


 


 


Monitoring of Student Growth 


Indicator: The school has an effective system to monitor all students’ progress toward meeting 
the academic standards, the college- and career-readiness standards, and the schoolwide learner 
outcomes. 


Prompt: Evaluate the system used to monitor the progress of all students toward meeting the 
academic standards, the college- and career-readiness standards, and the schoolwide learner 
outcomes. 


Findings Supporting Evidence 


Add question to senior exit survey asking if they feel ready for 
university/career 


Yearly summary of what kids went to which 
colleges/vocational schools. 


Effectiveness of our program is high because we have a high 
counselor to student ratio compared to a lot of schools in 
California. 


● All juniors take PSAT 
on donation only 


● Everyone starts school 
A-G ready 


● IC:counselors have 
access to all students’ 
academic records 


● Progress 
reports/grades 


● Counselors assemble 
of the D and F list, 
contacting them about 
their academic 
progress 


● If students fall behind in 
credits/attendance 
arranging meetings 
with parents, and  


● Looking at alternative 
options 


 


 


Basis for Determination of Performance Levels 


Indicator: The school staff has determined the basis upon which students’ grades and their 
growth and performance levels are determined and uses that information to strengthen high 
achievement of all students. 


Prompt: Evaluate the impact and effectiveness of the basis for which students’ grades, their 
growth, and performance levels are determined. 


Findings Supporting Evidence 
  
Additional Online Instruction Prompts: Evaluate the effectiveness for determining if a student is 







Santa Cruz High School ACS WASC/CDE Self-Study Report 


 65 


prepared to advance to the next unit, course, or grade level. Evaluate how course mastery is 
determined and evaluate the “steps” or “gates” that are in place to prevent students from 
proceeding to the next unit if mastery has not been demonstrated. 
Evaluate the effectiveness of the procedures for grading student work whether it is done 
electronically or individually by the teachers. 
Evaluate how teachers ensure academic integrity and determine students are doing their own 
work in the online environment. Comment on the degree to which the results for state-mandated 
assessments and the high school exit exam are used in decisions about student achievement and 
advancement and improving the instructional program. 
Findings Supporting Evidence 
  


D2.  Using Assessment to Monitor and Modify Learning in the Classroom 
Criterion Criterion 


Teachers employ a variety of appropriate formative and summative assessment strategies to 
evaluate student learning. Students and teachers use these findings to modify the 
learning/teaching practices to improve student learning. 


Indicators with Prompts 


Appropriate Assessment Strategies 


Indicator: Teachers use appropriate formative and summative strategies to measure student 
progress toward acquiring a specific body of knowledge or skills such as essays, portfolios, 
individual or group projects, tests, etc. 


Prompt: Evaluate the effectiveness and appropriateness of the assessment strategies selected 
based on the programmatic goals and standards to determine student achievement. Evaluate the 
Evaluate the selection of and the use of proctors, the security systems for test documents, and the 
means to maintain the integrity of the assessments. 


Findings Supporting Evidence 
English: 
Discussions about summer reading: selections, assessments, 
etc. 
Compared reading quizzes. 
 
Evaluate essays prompts for effectiveness. 
 
In-class essays and unique prompts to discourage internet 
plagiarism. 
 
Take home prompts are designed so that students are unable 
to simply copy and paste internet resources. 
 
Math: 
Teachers proctor the SMI and SBAC exams and are there to 
enforce testing norms which ensures the integrity of the exam. 


● Google doc (Please 
refer to the English 
Dept. shared Google 
Drive folder for all 
evidence 


 
● Minutes 


● Essay prompts, Bean 
book 


● In-class essays 


 
● Prompts 


 
● SMI and SBAC 
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The testing is done online and is therefore secure. 
 
We have different test versions for test security. 
 
 
 
Science: 
The truth is, as good teachers, we are able to collect and use 
data without the software/hardware of datawise. We collect 
data every day, and we are well aware of what our students 
will struggle with. Usually grading/analyzing our unit tests and 
quizzes reveals “how it’s going”.  And whenever we can we 
share and collaborate to help each other around topics that 
students tend to struggle with. For example, Stacey struggled 
with periodic trends, but Karen’s students did well on this 
topic, and so Karen shared a lesson plan/lab with Stacey. 
 
As teachers we do formative assessments every day: Todd 
uses exit tickets almost daily. Kerry does something she calls 
“self-checks”; they are like practice quizzes. Stacey does a 
“bell question” to review the material from the day before. She 
calls on students randomly or has choral responses. Karen 
also does warm up questions and includes anonymous 
“thumb-o-meters”. During practice problems, we all walk 
around, circulating from student to student to make sure they 
understand. We sometimes cold-call on students. Kerry does 
concept maps.  Homework checks: we might quickly look 
through some of it and see how it is going, as a formative 
assessment, and we also encourage students to self-assess.  
Stacey asks students to discuss the question/topic in lab 
groups, and she walks around and eavesdrops to check in 
and encourage productive discussion.  
 
Several science dept. members collaborated over the summer 
to develop and implement new curricula aligned with NGSS.  
These activities and lessons are currently being piloted in our 
classes, and student work collected for review when PLC 
resumes. Stacey and Karen focused their work around a topic 
that Stacey feels the data usually demonstrates a lack of 
student understanding and the unit was reworked to address 
this. 
 
We spent PLC time last year developing tools for teaching 
and  assessing science writing skills (specifically writing 
effective scientific explanations).  We collected baseline data 
on students in this skill area, and recorded data in infinite 
campus. This process is ongoing and needs to be fleshed out 
further. 
 
BY THE WAY (We are not sure if we really should be 


● See teachers for 
physical tests. 


 
● Samples of student 


work on tests, labs, 
quizzes 


 
● Lesson plans and 


observations of classes 


 
● Samples of student 


work 


 
● Rubrics created in 


district 
PDhttps://drive.google.
com/drive/folders/0B8a
yukKzj4LHX3dhMlh5cU
JqZVU 


 
● Discussed at 


department meetings 
(meeting minutes) in 
2014-2015.  Evidence 
of nonproductive 
common assessments. 


 
 


● Student tests, rubrics, 
meeting minutes 
(discussing formative 
assessments) student 
work. 


 


● PE: skill tests, rubrics, 
peer observation 
checklists, self-
assessments, 
journal/fitness log 
assignments, event-
task projects, fitness 
concept application 
assignments and 
scores, student course 
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answering the prompt about security of tests because it 
seems incongruous with the rest of the criterion, but in case 
we are supposed to, here goes): We are concerned about the 
security of our testing materials because of the increased 
reliance on cell phones. It is very easy for students to take 
photos of the test to pass on to their friends or folks who are in 
the subsequent period. Though many of us have procedures 
in place to maintain the security of tests (keeping tests, 
rewriting tests every year, giving multiple versions of the test 
etc), our strategies are are no match for the powerful 
technology of cell phones. 
 
We are also aware that almost any question or lab answers 
can be found on-line, so using a lab as a formative 
assessment (or even a summative assessment) sometimes 
means we are just assessing their ability to Google our labs 
and the lab questions.  
 
Social Studies: 
The Social Studies department has adopted Common Core 
standards and participated in district professional 
development to incorporate Common Core skills-based 
assessment into our curriculum. 
 
The Social Studies department is not currently using common 
assessments for leveled courses because of the challenges 
posed by the accelerated schedule and because the needs of 
the classrooms are too disparate. 
 
We DO have a range of effective assessment strategies which 
work in line with the pedagogy of the individual teachers.  
Formative assessments include quizzes, small-group 
discussions, teacher check-ins and many others. Summative 
assessments include essays, tests, group project finales, 
class presentations, socratic seminars. 
 
PE: 
Multiple assessment strategies and tools are used (formative 
and summative) to monitor student learning; teachers 
continue to be reflective upon teaching and modify 
accordingly based upon assessment outcomes and alignment 
with current goals and standards.  
 
Health: 
Test Documents are used and retained in classroom of 


evaluations. 
 


● Health: 


● Scantrons 


● Special Education 
students submit ‘blue 
ticket’ to take 
assessment in 
supervised tutorial 
setting to meet 
accommodations.Test 
and answer documents 
submitted to teacher 
mailboxes for security. 


 
World Language: 


● Assessments 


● Rubrics 


● Sample lesson plans 


● CA World Language 
Teaching Standards 


SPED: 
● Binder/Portfolio 


● File for each student 
and their writing 
sample. 


● Files for each students 
work samples 


● Software 


● Online Software/P.O.’s 


 
● PE: Based on the data, 


current assessment 
strategies are effective 
and an increase in 
strategies and 
consistency is called for 
throughout the 
department.  
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administration only. Classroom is monitored for test setting 
security and integrity. 
 
World Language: 


● World language assessments are developed based on 
CA standards for foreign language teaching.  The 
content standards are assessed within the context of 
the modes of communication (as outlined in the 
Standards): interpersonal, presentational and 
interpretive 


● The department has common rubrics to assess 
speaking and writing, in both French and Spanish.  
These rubrics have allowed us to measure student 
success uniformly, even in different 
subjects/languages. 


● Spanish level alike teachers have developed some 
common assessments but they need to be modified. 
We have a new staff member who needs to be part of 
the assessment creation process.  One of our 
department goals is to develop more common 
assessments, specifically in Spanish 1 and 2. All levels 
of French and Spanish 3,4 and AP are single classes 
but we do have assessments across levels/languages 
that measure the communication modes, even though 
the specific content standards vary. 


● Although we plan lessons based on the standards, we 
do not specifically list each content standard by 
number in our lesson plans.   


 
SPED: 


1. Senior Transition Binders are an effective means to 
help our students gain employment.  


2. Classroom writing portfolio informs goal writing and 
demonstrates progress and reflects readiness 
progress toward mastery ELA common core.  


3. Work Samples 
4. 86% of SPED students are enrolled in general 


education English classes with the the support of 
Learning Ally and able to access grade level text. 


5. Need for digital literacy and progress monitoring of 
intervention. Implemented IXL to meet students needs 
in digital literacy. 


 
VAPA: Student artwork is the primary means of assessment 
in this department. Work is original which makes it difficult to 


 
 
 
 
 
 
 
 
 


● Health: The variety of 
assessment strategies 
in health are very 
effective as are the 
processes involved in 
maintaininmg the 
integrity of the 
assessments.  







Santa Cruz High School ACS WASC/CDE Self-Study Report 


 69 


cheat.  
 
 
 
 
 
 
 


Demonstration of Student Achievement 


Indicator: A range of examples of student work and other assessments demonstrate student 
achievement of the academic standards, the college- and career-readiness standards, and the 
schoolwide learner outcomes, including those with special needs. 


Prompt: Evaluate how student work and other assessments demonstrate student achievement of 
the academic standards, the college- and career-readiness standards, and the schoolwide 
learner outcomes. 


Findings Supporting Evidence 
All assessments made at SCHS are based upon the SLO’s, 
academic standards, and college readiness standards. 
Common Core linked assessments. 
 
Math: 
Math department ensures that all assessments demonstrate 
student achievement of the academic standards, the college- 
and career-readiness standards, and the schoolwide learner 
outcomes, including those with special needs. 
 
Science: 
As mentioned above we all give a variety of assessments 
which include projects, tests, quizzes, lab work, writing, in-
class practice and tickets out etc, allowing students to 
demonstrate their learning through a variety of modalities. As 
can be expected, some students meet our expectations and 
others don’t. 
 
Students who take our classes are prepared for college level 
classes. Most of our AP students do well on the AP tests with 
AP scores being generally higher than the national average, 
and a number of us have had students come back or write 
letters saying how well-prepared they were for their college 
classes. 
 
Social Studies Content standards are assessed in many of 
the following ways: 


● Journal writings and 
self-assessment 
activities. 


 
● Community service 


requirement (15 hrs per 
year, signed by 
superior) in 4 AVID 
classes. 


● AVID researches 
colleges and shares 
findings. 


● Students self-grade, 
peer-grade. 


 
● Common assessments 


with Common Core 


 
● Common core 


standards aligned with 
common final. 


 
● Rubrics/Assessments. 


● Samples of student 
work. 
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Presentation skills. 
Technologically ready/ Digital literacy/Chromebooks 
Reading critically 
Collaboration, group work.  
Productive discussion skills, Socraric Seminars. 
Citation 
 
PE: 
Assessment is based on mastery of learning expectations 
which are aligned with local, state and national standards, as 
well as schoolwide learner outcomes. 
 
Students can self assess and are aware of their own progress 
toward learning goals. 
 
Assessments address cognitive, psychomotor and affective 
domains, and are adapted and modified as necessary to allow 
and accommodate students with special needs. 
 
Health: 
Assessment is aligned with local, state and national 
standards, as well as schoolwide learner outcomes. 
 
Students can self assess and are aware of their own progress 
toward learning goals 
 
Assessments are adapted and modified as necessary to allow 
and accommodate students with special needs 
 
Students earn technology credit that applies to local 
community college 
 
SPED: 


1. In-Class Files of Student Work to determine present 
levels of performance and to develop effective goals.  


2. Career/Vocational Assessment (Career Development 
Specialist). Helps students find jobs that they would 
like or be good at.  


3. IEP Goals based on Cognitive Academic Assessments 
4. Individual Transition Plans (IEP)  


 
 
 


● Scores through the 
college board and 
letters collected by 
teachers from their past 
year students 


 
● Student work 


● Rubrics 


● Annotation of primary 
sources 


● Chrome Carts & 
Shared Google docs 
and presentations  


● Standards-based 
assignments 


● Teacher websites 


 
● PE:skill tests, rubrics, 


peer observation 
checklists, self-
assessments, 
journal/fitness log 
assignments, event-
task projects, fitness 
concept application 
assignments and 
scores, student course 
evaluations.  


 
● Health: 


● Rubrics, student 
projects, student 
notebooks, course 
syllabus, 
Comprehensive list of 
students qualifying for 
technology credit. 


 
SPED: 


● Files for each student 


● Career Assessments 


● SEIS, Test 
Results/Reports 


● ITP pages in SEIS 
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Additional Online Instruction Prompts: Evaluate the use of student work and other online 
assessments (formative and summative) that demonstrate student achievement of academic 
standards and the schoolwide learner outcomes. 


Findings Supporting Evidence 
Few classes use online tests that demonstrate student 
achievement.  
 
Some classes use online resources to formatively assess 
student work. 
 
Lack of access to technology and training makes it hard for 
SCHS teachers to use online assessments. 
 
 


● SMI, All freshmen 
assessed on their 
reading online (SRI) 


Curriculum-Embedded Assessments 


Indicator: The school regularly examines standards-based curriculum-embedded assessments in 
English language and math, including performance examination of students whose primary 
language is not English, and uses that information to modify the teaching/learning process. 


Prompt: How effective are the standards-based curriculum-embedded assessments in English 
language and math and across other curricular areas as students apply their knowledge? 


Findings Supporting Evidence 
highly effective (math department) 
 
Needs improvement, but currently working on more 
collaboration/common assessments (English department) 
EL support in English classes. 
 
Explicit lessons in how to unpack essay prompts.  
Very effective: all of the students in first period AP Literature 
addressed the prompt. 
Pre-writing (one-pagers, essential questions, journal entries, 
notes, study guides etc.). 
 
As a result of examining summative assessments, we have 
determined that teaching students how to comprehend 
unknown vocabulary.  
 
Math: 
Some final exams are in Spanish.  


● Data team 
assessments (pre and 
post performance 
assessments) 


● Math website 


● Benchmark 
assessments with ELD 
class. 


 
 
 
 


● Modify and 
adaptations: length of 
essay, time allotted, 
meeting time with 
teacher 
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Multiple representations of test questions, ie: graphs, tables, 
pictures, charts.  
 
Teachers modify teaching after looking at tests - add openers 
to work on.  
 
Science: 
Reviewing content specific vocabulary. 
A variety of assessments, including project-based 
assessments are utilized.  
Tests including diagrams, labeling, graphing, sequencing, and 
other items that do not emphasize language. 
 
Social Studies: 
Writing assessments have been distributed among 
departments. Social Studies has been given the task of  
developing expository writing skills. 
 
The social studies department has developed common writing 
standards for each grade level. 
 
Two members of the Social Studies department are attending 
meetings with Enid Lee to develop curriculum that is relevant 
and accessible to all students.  
 
PE: 
Various components of the physical education curriculum 
allow for the integration of English language and math skills in 
lessons as well as assessments. 
 
Health: Health effectively integrates English language and 
Math skills into the assessment process.  
 
SPED: 


1. LRT Meetings 
2. ELL students must have an ELD goal included in IEP 
3. Scholastic Reading Inventory 


 
Homework Analysis: 
During our Staff Development Day in January of 2015, the 
staff embarked on a detailed analysis of how teachers and 
departments assigned and utilized homework. With 
descrepencies in the frequency in how homework is weighted 


● English handouts. 


 
● Student work. 


 
● Exams (math). 


 
● Samples of tests, 


projects, and other 
assessment tools. 


 
● District seminar in 


2014. 


 
● PLC minutes 


 
 


● Monthly meetings and 
meeting notes or film. 


 
● PE: Fitness journals, 


written analysis of 
alignment and 
biomechanics (yoga 
notebooks) 


 
SPED: 


● Redesignation 
Meetings (agendas) 


● ELD goals provided to 
General Education 
Teachers 


 
● Health: Research 


papers, group projects, 
rubrics, tests, journals, 
controversial issue 
papers.  


 
 
Homework Survey: Teacher 
surveys. Compiled data that 
provdes a view of how the 
school utilizes/emphasizes 
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and assigned by classes/teachers, it was illustrative to 
consider how to balance out the workload. A theoretical max 
of 3 hours per night between all classes was used as the 
basis to discuss how to make home work less of a burden to 
our students (and less of a punitive exercise).  
 
There has yet to be any addiditonal work done to fully realize 
the changes that may be suggested as a result of analyzing 
the data. It is not our intention to eliminate homework but to 
use it more effectively to engance our student’s learning.  
 
 
 


homework.  


Student Feedback 


Indicator:  Student feedback is an important part of monitoring student progress over time based 
on the academic standards, the college- and career-readiness standards, and the schoolwide 
learner outcomes. Interviews and dialogue with representative students inform the degree to 
which learning experiences are relevant in preparing students for college, career, and life. 


 


 


Prompt:  Using interviews and dialogue with students, evaluate the extent to which students 
understand the expected level of performance based on the standards and the schoolwide learner 
outcomes in relation to preparation for college, career, and life. Evaluate the effectiveness of the 
student-teacher interaction and monitoring of student progress based on student feedback. 


Findings Supporting Evidence 
 
Returning graduates provide anecdotal evidence as to their 
level of preparation for college or career as a result of their 
studies at SCHS. 
 
Teachers, counselors, and classified staff were asked to 
interview two students each to determine the effectiveness of 
the program at SCHS. Not all staff were able to complete the 
interviews and important information was derived from these 
interviews. Conversations lasted anywhere from 15 to 30 
minutes. Students were very appreciative of the opportunity to 
share their thoughts and ideas.  
 
Admin discussions with students have promise as initial 
conversations have been highly effective. Three Gov/Econ 
classes were visited with question and answer sessions 
ranging from 30-45 minutes. Students were able to reflect 
back on their 4-year career at SCHS and share how well the 


 
● Discuss the class in 


retrospect. 


● Interview 
notes/transcripts from 
these conversations. 


● Comment sheets from 
12th grade students. 
Notes taken by Social 
Studies teacher as 
conversation 
proceeded.  
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academic program met their needs.  
 
Informal conversations between classes about future/college- 
readiness. 
 


Modification of the Teaching/Learning Process 


Indicator:  Assessment data is collected, analyzed, and used as the basis to make decisions and 
changes in the curricular and instructional approaches to ensure students are prepared for success 
in college, career, and life. 


Prompt:  Evaluate the effectiveness of how assessment data is collected, analyzed, and used as 
the basis to make decisions and changes in the curricular and instructional approaches. 


Findings Supporting Evidence 
Look at grades by class and make necessary changes 
-Almost entire class failed an assessment, teacher allowed 
students to use text to make test corrections. 
 
Math: 
Final exams: although we have been collecting assessment 
data from our common finals for many years, we currently do 
not have an effective, department-wide process (nor allotted 
time) to analyze and review data in a meaningful way. 
 
Formative Assessments. 
 
Data Cycles in PLC’s.  
 
Science: 
We agree that we all do this effectively, as demonstrated by 
the number of students completing our courses successfully 
and moving onto higher levels of science coursework. 
 
As we mentioned above, individually, we use formative 
assessments on a daily basis, including strategies such as 
free-writes, exit cards, thumb-o-meters, quizzes, quick 
checks, and modify our instruction on an ongoing basis based 
on the results of these assessments.   
 
We also encourage students to do self checks and personal 
assessments, providing office hours for kids who find that they 
are struggling with these self assessments. 
 
When possible, if students are generally struggling with a 
topic, we conscientiously work in extra practice, new ways to 


● Tests with corrections 


 
● Math department has 


analyzed results 
(Datawise and Excel 
spreadsheets) in the 
past. 


 
● Department reports 


student performance to 
students and parents 
on Infinite Campus, as 
well as progress 
reports and report 
cards. 


 
● Classroom 


observations 


● IC student grades 


 
● Social Studies dept 


google doc with results 
tabulated 


 
● SS meeting 


minuteshttps://drive.go
ogle.com/drive/folders/
0B8ayukKzj4LHTGhDZ
VN4S3pHMVk 
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explain/describe the topic, addressing of misconceptions etc. 
When the majority of students are successful with practice 
problems, tickets out etc, we are able to move forward while 
also doing what we can to support kids who still don’t 
understand. We have worked for the last few years to 
coordinate with UCSC to bring in tutors and other support 
systems.  
 
Collectively, we collaborate on topics in our content areas. 
 
Social Studies: 
Social Studies teachers are engaged in the common practice 
of using progress reports and quarter grades to gather and 
analyze data about attendance, grades, gender and ethnicity. 
 
Collection of the data helped us identify populations that need 
additional support. 
 
Social Studies teachers meet to discuss and develop 
strategies to better support student learning.  This included 
sharing best practices and types of formative assessment. 
 
PE: 
Multiple assessment strategies and tools are used (formative 
and summative) to monitor student learning. Teachers 
continue to be reflective upon teaching and modify 
accordingly based upon assessment outcomes. 
 
Students are able to articulate relevance and transfer of 
learning. 
 
There is ongoing formal and informal assessment. 
 
Health: 
9-12 grade Health teachers met to align assessments to CA 
state and Common Core Standards. 
 
World Languages: 


● Pre/post quizzes give us information about the 
effectiveness of a strategy used between the pre and 
post quiz.  This  method has given us direct feedback 
about these strategies.  


● Teachers take note of results of many formative 
assessments and modify lessons accordingly.  We 


 
● PE:Course evaluation 


worksheets, student 
journals, fitnessgram 
testing, unit pre-tests 
and post-tests, student 
self-assessments 


 
● Health: 


● District Health teacher 
collaboration-2014- 
created common 
formative assessments 
for Health Units: 
Nutrition/Fitness, 
Substance Abuse, 
Sexual Health, Mental 
Health 


 
World Language: 


● data cycle reports 


● teacher websites with 
notes on formative 
assessment results 


● lesson plans/agendas 
SPED: 


● Assessment Reports 
and IEP Goals 


● Data collection 


● Accommodations and 
Modification in the IEP. 


● Leads to intervention 
with students (SST) 
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have noticed student improvement based on these 
modified lessons.  Examples of formative assessments 
in WL are: white boards, choral response, exit 
questions, variety of speaking activities, concentric 
circle speaking activities, Kahoot, verb conjugation 
games, and more. 


 
SPED: 


1. Assessment data drive the IEP goals 
2. Classroom Observations  
3. Universal Design for Learning 
4. D and F list 
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D3.  Using Assessment to Monitor and Modify the Program Schoolwide Criterion 


The school, with the support of the district and community, has an assessment and monitoring 
system to determine student progress toward achievement of the academic standards, the college- 
and career-readiness standards, and the schoolwide learner outcomes. The system drives the 
school’s program to continually improve and to allocate resources to effectively meet student 
needs. 


Indicators with Prompts 


Assessment and Monitoring Process 


Indicator: The following stakeholders are involved in the assessment and monitoring process of 
student progress: district, board, staff, students, parents, and the business and industry 
community. 


Prompt: Evaluate the impact of stakeholder involvement in assessing and monitoring student 
progress. Include district, board, staff, students, parents, and the business and industry 
community. 


Findings Supporting Evidence 
  


Additional Online Instruction Prompt: Evaluate how the school ensures that all online students 
have access to state-mandated tests and that results are reported to all stakeholders. 


Findings Supporting Evidence 
N/A N/A 


Schoolwide Modifications Based on Assessment Results 


Indicator: The school uses assessment results to make changes in the school program, 
professional development activities, and resource allocations, demonstrating a results-driven 
continuous process. 


Prompt: Comment on the overall effectiveness of how assessment results have caused changes in 
the school program, professional development activities, and/or resource allocations, 
demonstrating a results-driven continuous process. Examine examples and comment on the 
overall effectiveness of changes in the online opportunities, professional development of the staff, 
and the resource allocations to support student achievement and their needs. 


Findings Supporting Evidence 
Shared best practices during professional development 
Faculty brought in various I-Search assignments and created 
a common assessment, after looking at student work and 
identifying areas of need. 
 
Science: 
Content literacy training was delivered to the staff for several 
years, as a result of the analysis of CAHSEE test scores at 
the district level. 
 


● Common assessment 


 
● Social Studies 


Department minutes 
from 2014-2015 


 
SPED: 


● Read 180 


● RTI Class/ Math Plus 
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Non-college track classes have been eliminated from the 
SCHS science department, as they were often found to be 
“dumping grounds” for upperclassmen trying to do the bare 
minimum to graduate.  
 
The entire science department attended NGSS trainings last 
year and many of us were paid to do over-the-summer 
collaboration to rework units in conjunction with the trainings.  
 
The school has consistently worked to get academic tutors for 
our struggling students. Currently, we have a few volunteers 
from UC Santa Cruz who are able to work one-on-one with 
students in various classes or in the library during lunch and 
after school. Special Ed teachers find these tutors to be very 
effective as these tutors have high levels of proficiency in 
subjects that these students need help. Wait time for students 
who need help is also reduced.  
 
Social Studies: 
As a department we are in the middle of the discussion about 
using assessment data to make changes in departmental 
expectations.  We are looking to create a clear three-year 
cumulative student skills plan so each teacher will be 
confident in the skills students bring from the year before. 
 
SPED: 


1. Scholastic Reading Inventory (need pre/post data) 
2. SMI, Repeat Intro to Algebra students (refer to RTI 


coordinator) 
3. Low Homework Completion rate. mandatory study hall 


was implemented. 
4. Review of old Goals revealed misalignment with 


common core standards 
5. Site data collection of schoolwide A-G readiness 


 
 


● Mandatory Study Hall 


● Common Core Goal 
Writing for SPED - PD. 
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ACS WASC Category D. Standards-based Student Learning: 
Assessment and Accountability:  Summary, Strengths and 


Growth Needs 


Review all the findings and supporting evidence and summarize the degree to which the criteria in 
Category D are being met. Include comments about the degree to which these criteria impact the 
school’s ability to address one or more of the identified critical learner needs.   


Summary: 


 We do a good job at common assessments and rubrics as well as informing stakeholders.  
We can improve upon systems, which monitor their A-G, college/career readiness. 


 
Prioritize the strengths and areas for growth for Category D. 


Category D:  Standards-based-Student Learning: Assessment and Accountability:  Areas of 
Strength 


1. Science: common assessments are department-wide in biology across 4 different teachers 
and among 2 different chemistry teachers. 


2. Special Ed: Does a lot of student monitoring, specific goals per student in every area of 
need academically and socially/emotionally.  Uses a variety of interventions to guide 
students in their learning. The bedrock of teaching at SCHS. Interacts with all teachers 
and departments to ensure a successful experience in mainstream classes.  


3. Math: RTI specialist and math + intervention class. Students are getting the one-on-help 
they need, especially those in the ower level math classes who need more individualized 
attention that the regular classroom teacher can provide. This is helping SCHS attend to 
the problem of students who arew not progressing through the math curriculum at a 
timely pace.  


4. Widespread use of Infinite Campus to communicate with stakeholders information on 
grades, assignment completion and attendance.  


 


 


Category D:  Standards-based-Student Learning: Assessment and Accountability:  Areas of 
Growth 


 


1. SCHS needs to put in a more comprehensive program to monitor student’s progress and 
their college and career readiness. There is a small subset of students who are doing very 
well and who are seen as the example of all SCHS students.  We need to move more of 
our students to higher levels of achievement and seek more creative and less traditional 
means to create an intrinsic motivation for students to do well.  


2. Teachers need to make more extensive use of data derived from formative and 
summative assessments to drive and modify instruction. This has been mentioned in both 
the previous 6 and three year WASC reports and is still an area in need of improvement. 
Many teachers use formative assessments and more need to do so. However, information 
derived from these assessments is usually not recorded. Very few of the teachers at SCHS 
have documented evidence of how information derived from formative assessments are 
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used to modify instruction, either within the lesson or the subsequent one. Students may 
not getting all the information they need to keep pace and achieve their best. A formative 
assessment bank is in the process of being created to help teachers choose among best 
practices shared by other teachers at SCHS.  


3. Of students who did not meet the A-G readiness, it was found that our primary deficiency 
is in the  “C” category (math). More work needs to be done to make sure this improves. 
Too many students are languishing in the Intro To Algebra class, some taking more than 
one year to complete the class. This delays entry into the necessary A-G math courses 
students need to graduate A-G ready.  


4. More common assessments are needed for English, World Language. 
5. More departments need to be using D and F lists as a tool to assess student progress and 


to determine what is affecting student achievement and what interventions are needed. A 
detailed look at the D/F lists from classes in 2014-15 school year show that earlier 
interventions would allow more students to stay on pace to graduate.  


 


Overall Chapter Summary: Bottom line, teachers at SCHS need to be more active in their use of 
data to inform instruction. Everyone gives tests, in both traditional and alternative formats. But 
there is little data to show how the results of these assessments are utilized to modify instruction. 
Teachers are certainly reflecting on their practice and making changes in their classes as 
neeeded. But without determined data collection and proper documentation as to what’s working 
to improve student achievement, there is little to say which of these modifications was 
responsible for positive changes in student outcomes.  
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Category E:  School Culture and Support for Student Personal and 
Academic Growth 


E1.  Parent and Community Engagement Criterion 


The school leadership employs a wide range of strategies to encourage family, business, 
industry, and community involvement, especially with the learning/teaching process. 


Indicators with Prompts 


Regular Parent Involvement 


Indicator: The school implements strategies and processes for the regular involvement of family, 
business, industry, and the community, including being active partners in the learning/teaching 
process for all programs. The school involves non-English speaking parents, special needs, and 
online students. 


A. Prompt :  Evaluate the strategies and processes for the regular involvement of the family, 
business, industry, and the community, including being active partners in the 
learning/teaching process for all programs. Comment on the effectiveness of involving 
parents of non-English speaking, special needs, and online students. 


Findings Supporting Evidence 
Each semester, career panels are sponsored by the counseling 
office in cooperation with Santa Cruz County’s Your Future Is 
Our Business. Members of the Santa Cruz business 
community are invited as panelists to field pre-recorded 
questions in the 11th grade US History classes. Students are 
surveyed in their classes as to their interests in various 
careers.   
SCHS offers a variety of applied arts and ROP classes where 
all students are engaged in dynamic, hands-on classroom and 
shop experiences. Often, these classes (especially the ROP) 
are taught by experienced teachers who work in the field, e.g., 
the Construction Tech, Bike Performance, and Web Design 
classes. These classes are diverse, and English Learners and 
special needs students are encouraged and supported in them. 
Parents are represented on our Site Council, and play an 
active role in advising school administration on funding for 
supplemental programs. Most funding requests are in support 
of English Learners, and the parent reps on the Site Council 
provide significant input to the funding process. 
SCHS is fortunate to have a positive partnership with its PTA. 
The PTA has generously supported our school by funding the 
15 extra classroom minutes for our Math Academy;  our 
teachers who staff the after school homework club; providing 
teacher grants; matching the “unit budget” for classroom 
supplies; funding for Chromecarts, LCD projectors, computer 
lab, etc. While this list is far from complete, it should be noted 
that monthly PTA Campus Workdays have resulted in a clean 


● Counseling Office rosters of 
panelists 


● US  History Class Rosters and 
agendas 


● Sheri Williams, ROP 
Counselor 


● Applied arts class rosters  


● IC grades 


● ROP Class websites, student 
work examples, rosters 


http://schsdigitalmedia.com/ 
http://www.ropgraphicdesign.blogspot.
com/ 
http://ropvideoproduction.blogspot.co
m/ 
http://ropwebdesign.blogspot.com/ 
http://ropdigitalphotography.blogspot.c
om/ 


● Minutes, agendas, sign in 
sheets from Site Council, 
ELAC and PTA  meetings 


● BU contact log 


● AP Kopald’s list of referred BU 
students 


● AVID teachers 


● Emails of AVID tutor hours 
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and attractive school. 
Barrios Unidos, a SC County organization dedicated to 
nonviolence and the reduction of gang violence in the schools, 
has been a long standing partner with SCHS, for more than 15 
years. Originally brought in as a resource for students who had 
been identified as potentially gang involved, Barrios Unidos 
has since evolved into a cultural resource, working with our 
(mostly latino) students on Mondays & Fridays. 
Santa Cruz High’s close proximity to UC Santa Cruz allows us 
to have college tutors available to students. These tutors are 
used in AVID classes, in our general ed programs, and 
homework club. The UCSC Ed 180 students, who are studying 
to become teachers, also volunteer in Science, Spanish, and 
Math classes. 
SCHS involves the community in the learning/teaching process 
with invited guest speakers in AVID, ROP, Health, and Science 
classes, including nutritionists, Triangle Speakers, biologists, 
etc. We also refer students and families to free community 
resources for mental health services such as Youth Services. A 
Transition Counselor advises and assesses special needs 
students on their career interests and goals, as well as their 
post-secondary plans. 
Our School Community Coordinator provides a valuable 
service to our ELAC parents, contacting them about school 
events and activities and assists with translation of the school 
newsletter.   
To ensure that parents fully understand their students’ 
Individualized Educational Plans (IEPs), a District SpEd 
interpreter is involved in the IEP processes. 
 
 
 
 


● Documentation for Seal of 
Biliteracy 


● Class agendas 


● Note taking forms 


● Binder of resources in 
Counseling  


● Senior Transition Binder in 
SpEd 


● Timesheet for SCC 


● SCC Binder 


● Phone logs 


● IEP Meeting Notice and 
Signature (SEIS) 


 
 
 


- 
Use of Community Resources 


Indicator: The school uses business, industry, and community resources to support students, such 
as professional services, business partnerships, guest speakers, job fairs, field trips to local 
employers, and evaluation of student projects and classroom presentations. 


B. Prompt : How effective is the school use of community resources to support students? 
Findings Supporting Evidence 


SCHS effectively seeks out and utilizes our community 
resources to support students: Barrios Unidos on campus 
Mondays and Fridays; tutoring by UCSC students offered to 
underperforming students; AVID guest speakers from 


● Documentation from 
BU staff 


● UCSC Math tutor in 
library 4th period and 
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community; AVID service learning projects; professional 
development equity work with Enid Lee; UC community 
engagement grant - partnership with BSU, MESA and UCSC 
and Second Saturday Network (community organization); 
Guest speakers for ROP classes; workability and transition 
partnership project. 


  


homework club 
● Cornell Notes 
● Student presentations 
● Equity cohort meeting 


attendance 
● Sign in sheets for 


Saturday events; 
agendas, minutes from 
meetings 


● ROP counselor 
 


 


E2. School Environment Criterion 


The school is a) a safe, clean, and orderly place that nurtures learning and b) has a culture that is 
characterized by trust, professionalism, high expectations for all students, and a focus on 
continuous school improvement. 


Indicators with Prompts 


Safe, Clean, and Orderly Environment 


Indicator: The school has existing policies, regulations and uses its resources to ensure a safe, 
clean, and orderly place that nurtures learning, including internet safety. 


A. Prompt: Comment on the effectiveness of a) the existing policies and use of resources to 
ensure a safe, clean, and orderly place that nurtures learning, and b) all aspects of the school 
with respect to safety regulations including effective operating procedures for internet safety. 


Findings Supporting Evidence 
School safety has been improved with fences in all campus 
entrances, reducing misuse of campus grounds during nights 
and weekends and cuts down on traffic and littering.Campus 
grounds and lawns well maintained, efforts of maintenance 
and groundskeepers keeping environment clean and safe. 
PTA Campus beautification days bring monthly 
improvements. 
The district has increased the campus security personnel to 
handle discipline and enforce current district safety policies 
concerning behavior and attendance.Picture ID badges have 
been issued to all district personnel for campus safety. 
Teachers participate in online safety training. 
Internet filters control access to websites on the entire school 
network. Campus wide wi-fi has improved access to online 
resources to support learning and relevance. Internet use 
policy forms signed by students and sent home. 
 
 


● Cleaner campus, new 
gates; Clean and safe 
campus, before and 
after photos 


● The hiring of an 
additional full time 
security person 


● District personnel are 
wearing ID badges 


● Teachers complete 
online safety modules 


● New school and visitor 
wifi logins available. 
Internet research in 
classrooms, 
teachers/students 
connecting with online 
curriculum 
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Teachers participate in online safety training. 


 


 


● Teachers complete 
online safety modules. 


 


High Expectations/Concern for Students 


Indicator: The school demonstrates caring, concern, and high expectations for students in an 
environment that honors individual differences and is conducive to learning. 


B. Prompt: Evaluate the school’s work to ensure the effectiveness of an atmosphere of caring, 
concern, and high expectations for students in an environment that honors individual differences 
and is conducive to learning. 


Findings Supporting Evidence 
Santa Cruz values and celebrates the diversity of our 
students. Our environment promotes and honors our students’ 
individual differences and tolerance is an evident quality and 
source of pride for us. AVID classes promote a college-
targeted experience for first-generation students and are 
paired with Intensive, Honors and AP English classes to 
provide access to rigorous and challenging coursework. 
Through the Rainbow Alliance, Barrios Unidos, Latino and 
Black Student Unions student organizations, cultural and 
diversity activities are organized for all students to participate, 
e.g., Black grad, Latino grad, and LGBTQ Events/Dance. 
There is a variety of student clubs and students have the  
ability to create new clubs. 
We effectively demonstrate high expectations for student 
success with a master schedule that offers a predominance of 
A-G classes, and all students are expected to meet the A-G 
requirements in them. Our schedule also accommodates the 
diverse needs of ninth grade math students by offering year-
long 9th-grade Algebra & Math Academy. Ninth graders also 
participate with their parents in the counselor-led 4-year 
Academic Planning Conferences, where they map out their 
academic pathways in the fall of their first year.  For the past 
four years, all juniors are encouraged to take the PSAT. 
The band and choir programs accepts many different kinds of 
students, including those brand new to music and with special 
needs. 
The counseling department serves all students through 
holding SST meetings, arranging with Special Ed teachers to 
mainstream students with special needs, and/or scheduling 
students specifically so they are able to work or take classes 
at other sites or college-level classes. Teachers who have 
concerns about students use “Causes of Concern” referrals to 


● Master class schedule, 
enrollment, course 
descriptions & syllabi 


● Club rosters and sign 
ins 


● Photos, invitations, club 
lists 


● Club set up paperwork 


● Class syllabi 
demonstrating A-G 
fulfillment  


● Class schedule; 
placement test 


● Four year plans 


● Referral forms; 
counselor records 
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counselors.  
   
 


Atmosphere of Trust, Respect, and Professionalism 


Indicator:  The school has an atmosphere of trust, respect, and professionalism.  


C. Prompt:  To what degree is there evidence of an atmosphere of trust, respect, and 
professionalism? 


Findings Supporting Evidence 
Students working with teachers at lunch and during prep 
periods, Teachers stop instruction to address inappropriate 
language.  
Our counseling department is welcoming so that students feel 
safe to go to counselors during class time. Students who are 
underperforming, needing emotional support, etc. are referred 
to counselors. 
There is a variety of student clubs which provides an 
atmosphere of trust where students are able to assemble in 
groups, according to their interests, which are recognized by 
the Associated Student Body (ASB). Students are given 
opportunities to have their voices heard through surveys and 
through meetings with leadership. Students with special 
needs are mainstreamed into regular, general education 
classes. 
Teachers feel respected and supported by administration, and 
teachers invited to participate on different committees and in  
professional development opportunities. 


● Observations 


● Confidential records 


● Meeting minutes; 
Leadership teacher, 
Lindsay Behr, has list 
of all clubs 


● Senior surveys and 
student interviews 


● Physics, Biology, etc.  
rosters 


● Notes from Karen after 
class visits, staff 
meetings provide time 
for staff concerns and 
voices, emails between 
staff and administration 


 
 
 


 


E3. Personal and Academic Support Criteria 


All students receive appropriate academic support and intervention to help ensure school, 
college, and career success. Students with special talents and/or needs have access to a system of 
personal support services, activities, and opportunities at the school. These are enhanced by 
business, industry, and the community. 


Indicators with Prompts 


Adequate Personalized Support 


Indicator: The school has available adequate services, including referral services, to support 
students in such areas as health, career, and personal counseling and academic assistance, 
including an individualized learning plan.  


A. Prompt: Evaluate the availability and the adequacy of services, including referral 
services, to support students in such areas as health, career, and personal counseling and 
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academic assistance, including an individualized learning plan. 
Findings Supporting Evidence 
SCHS has wide array of services including: 
Academics (assistance), Career, and Social and Personal 


● Academic planning 
workshops (all 9th 
graders, appointment 
letter sent home to 
parents)   


● Career Zone/Locker- 
9th grade core student 
take assessment 


● College visitors on 
campus and  


● Personal visits to 
colleges (counseling 
has list of college 
visitations) 


● Career/College week 
(college presentations 
in Social Science and 
English, college shirt 
day where teachers 
wear T-shirts of their 
preferred college) 


● Substance abuse (7 
Challenges)/mental 
health referral (google 
doc from MFT Intern) 


● Tier One Intervention 
meetings (Bi-weekly 
counseling meeting 
notes)  


● Student Study Teams 
(Counselor Google 
calendar) 


● IEP (case managers 
have IEP’s, Infinite 
Campus has locked 
case manager) 


● 504 plans (folder from 3 
counselors, google 
doc) 


● Teacher academic 
referral (Google doc 
referral form) 
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● PTA  


● Community 
partnerships (Cabrillo 
College presentations, 
college night, list of 
colleges attended, 
fliers, emails) 


● Mandatory Study Hall 
(Google doc by 
teachers/admin/counsel
ors) 


● Peer tutoring 


● ELAC academic 
workshops (minutes) 


● ELAC career 
presentation in Spanish 
(Nov and Dec agenda, 
minutes, counselor has 
career contact log) 


● Math Plus (1st and 4th 
period) 


● Homework club 
(Library, sign in sheet) 


● Student Survey 


Additional Online Instruction Prompts: Comment on the availability and adequacy of the 
academic counseling, college preparation support, personal counseling, and health services 
provided for the students involved in online instruction. 
Findings Supporting Evidence 
Cyber High to support credit recovery 
 
 


● Documentation, 
electronic sign in 


Direct Connections 


Indicator: The school demonstrates direct connections between academic standards and 
schoolwide learner outcomes and the allocation of resources to student support services, such as 
counseling/ advisory services, articulation services, and psychological and health services, or 
referral services. 


B. Prompt: Evaluate the ways that there are direct connections between academic standards and 
schoolwide learner outcomes and the allocation of resources to student support services, such as 
counseling/advisory services, articulation services, and psychological and health services, or 
referral services. 


Findings Supporting Evidence 
Progress toward meeting SLOs in Academic Support Tutorials ● Daily tutorial logs and  
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while working on general education assignments and 
standards. 
Special Needs students in mainstream classes work towards 
meeting core curricular standards which include working on 
communication, problem solving, self-motivation,and self-
awareness.  
Many SCHS students work in the greater Santa Cruz 
community (meeting SLO by being employed); special needs 
students accept volunteer jobs to learn job skills.  
Math Plus classes and/or Intro to Alg. and Math Academy 
students to help support students on both ends of continuum 
meet SLOs. 
AVID courses help support first generation prospective 
college attendees. The homework club and Mandatory Study 
Hall help to support SLOs. 
Some SCHS students attend community college and/or 
specialized programs. 
English Learners are supported in a small ELD class, and our 
ELAC has become more active over the last five years. 
Allocations of resources:   
Academic Support Tutorial classes 
Academic and Individual Counseling 
School Psychologist support services 
District Nurse/Health Clerk support services 
Social Worker Interns 
Barrios Unidos 
Youth services (access to counselors off and on campus) 


            teacher records and      
observations. IC, IEP 


● IEP 


● Spec.Ed teachers 
observations, student 
IEP goals 


● Senior Transition 
Binders, employer work 
ratings, and Career 
Development Specialist 
documentation/charts/ 


            feedback/letters of          
recommendation                    


● Documentation will vary 
by general ed. 
department 
(participation points, 
self-evaluation, class 
presentation, hands-on 
group projects, 
students teaching one 
another). 


● IC, teacher 
observations, student 
referral lists, 8th grade 
recommendations from 
middle school 
counselors, Case 
managers for SPED 
students for 
recommendations for 
Math Plus class and/or 
Intro to Alg., letters of 
recommendation from 
middle school AVID 
teachers and notice 
given to teachers at 
beginning of year to 
recommend students 
who may be 
appropriate. 


● Bilingual School 
Community coordinator 
notebook/log 


● ELAC parents, phone 
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lists 


● Referral lists and 
documentation in IEP 


● Student files 


● Support staff notes 


Support and Intervention Strategies Used for Student Growth/Development 


Indicator: Strategies are used by the school leadership and staff to develop and implement 
personalized approaches to learning and alternative instructional options which allow access to 
and progress in the rigorous standards-based curriculum. Examples of strategies include: level of 
teacher involvement with all students, a curriculum that promotes inclusion, processes for regular 
review of student and schoolwide profiles, and processes and procedures for interventions that 
address retention and redirection. 


C. Prompt: Evaluate the effectiveness of the types of strategies used by the school leadership and 
staff to develop and implement personalized approaches to learning and alternative instructional 
options which allow access to and progress in the rigorous standards-based curriculum. 


Findings Supporting Evidence 
School administration has been effective in implementing 
personalized approaches to enhance learning and which allow 
access to the rigorous standards-based curriculum: 
Mandatory study hall; Math Plus class (school day 
intervention); Homework club-post intervention; AVID tutorials; 
Attendance affects grades data; Spanish tutors-peer student 
tutors and, retired teacher, Yolie Diego in the library; ROP 
classes; SRI, SMI, Read 180, Academic Support Tutorial 
class; Push in support/instructional technicians 


● Mandatory Study Hall 
Rosters 


● Attendance for Math Plus 


● Sign-in log 


● AVID teachers 


● Attendance data 


● Seal of Biliteracy - list in 
counseling office 


● Attendance, on-line work  


● ROP course descriptions, 
coursework online 


● Math Plus and Read 180 
teachers 


● RSP Case managers 
(RM73), DiCarlo Dunn 
(rm.87)   


Additional Online Instruction Prompt: Provide evidence that the processes and strategies are 
effective for incoming students with regard to orientation or induction and the ongoing 
monitoring and support of the students to ensure all have a full opportunity for academic 
success. 
Findings Supporting Evidence 
Infinite Campus: Parents, students, and teachers access 
SRI, SMI results online for determining correct placement for 
incoming students; our World Languages department offer 
placement exams in order to ensure correct placement, 
incoming students desiring to become a part of the SCHS 


● IC for SMI, SRi results 


● Copy of placement 
exams 


● Red & White Fair 
Program 
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Math Academy take a placement test. 
During the spring prior to their 9th grade, middle school 
students and their parents have multiple opportunities to hear 
about SCHS programs. Beginning in early February, students 
and parents are invited to the Red & White Fair, where they 
hear about SCHS programs-visiting and hearing from all of 
our departments; our counselors visit feeder and private 
schools to assist students with making appropriate course 
selections; we offer an 8th grade Math Night where students 
and their parents learn about the pathways at SCHS.  
Prior to the start of the school year, incoming 9th graders are 
teamed with 11th and 12th graders in our Link Crew 
orientation; parents and their 9th graders are invited to an 
orientation two days prior to the start of the school year to 
have questions answered. 
During the fall of the 9th grade, parents and their students 
attend Academic Planning Workshops, hosted by the 
counselors, to develop their 4-year pathways.    
IEPs are reviewed with 9th graders and their parents. 


● Counselor visitation 
schedules to middle 
schools 


● Math Night Information 
Sheet 


● Course Request forms 
in Counseling Dept. 


● Link Crew Information 


● Academic Planning 
Workshop Information 
Sheets 


● IEPs 


Support Services and Learning 


Indicator: The school leadership and staff ensure that the support services and related activities 
have a direct relationship to student involvement in learning, e.g., within and outside the 
classroom, for all students, including the EL, GATE, special education, and other programs. 


D. Prompt: Evaluate the extent to which the school leadership and staff ensure that the support 
services and related activities have a direct relationship to student involvement in learning, e.g., 
within and outside the classroom. Evaluate the processes that are used to identify under-
performing or struggling students and the interventions to address these identified student 
learning needs. 


Findings Supporting Evidence 
SMI data, grades, and teacher recommendation are all used  
to identify students for appropriate support, e.g. Math Plus 
and Read 180; Progress report D and F checks in English and 
Math result in summer school referrals. English Learners are 
enrolled into transitional English class, where they are 
supported to learn English. All senior are checked for whether 
they have met all of the requirements for graduation and if 
they are on target for graduation, through our annual senior 
checks, completed by the counselors. Those who are deficient 
in credits are notified by the counselors. 
 
 


● Data, 
recommendations 


● Rosters 


● IC queries 


● Rosters 


● Letters sent home 


Additional Online Instruction Prompt: Evaluate the extent to which the support services and 
related activities have a direct relationship to student involvement in learning with respect to 
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equity of access, availability of computers and internet. 
Findings Supporting Evidence 
Each department has Chromebook carts, our library has a 
computer lab, funded by our PTA.  
Learning Ally accounts for Special Ed, Bookshare for the 
entire school 
Academic Support Tutorials have access to computers 
   -IXL software 
Improved wi-fi, campus wide; improved website  
Some teacher allow cellphones as learning tools  


● Department calendars 
for cart use  


● Library calendar 


● Use of accounts 


Equitable Support to Enable All Students Access to a Rigorous Curriculum 


Indicator: Through the use of equitable support all students have access to a challenging, 
relevant, and coherent curriculum. Schools regularly examine the demographics and distribution 
of students throughout the class offerings (e.g., master class schedule and class enrollments) and 
the availability of additional support such as extra class time, tutoring, or types of alternative 
schedules available for repeat or accelerated classes (e.g., summer, class periods beyond the 
traditional school day). 


E. Prompt: After studying the accessibility of a challenging, relevant, and coherent curriculum 
and from examining the demographics and distribution of students throughout the class offerings 
(e.g., master class schedule and class enrollments), evaluate the impact of the types of 
alternative schedules available for repeat or accelerated classes (e.g., summer, class periods 
beyond the traditional school day) on student achievement. 


 


Findings Supporting Evidence 
The SCHS schedule is determined by student course requests. 
The Excel schedule allows for students to repeat classes  
during the same school year. Some remedial classes may be 
completed online or during the summer. 
The Excel schedule also allows students to accelerate their 
completion of desired classes by taking two sequential classes 
in the same school year, e. g., math, language, etc. 
Cabrillo, UCSC, ROP, and pre-approved online courses 
Math Academy, special projects for AP Art, Independent study 
for PE. 
We have tutorial classes and accommodations (IEP’s and 504 
plans) to allow students extra time to complete assignments. 
 
 


● Counseling 


● Rosters 


● Summer 
Bridge/Counseling 


● Infinite Campus 


 
 


Co-Curricular Activities 


Indicator: School leadership and staff link curricular and co-curricular activities to the academic 
standards, the college- and career-readiness standards, and the schoolwide learner outcomes 
along with an effective process for regularly evaluating the level of student involvement in 
curricular/co-curricular activities and student use of support services. 
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F. Prompt: Evaluate the extent of the availability and link of curricular and co-curricular 
activities for all students to the academic standards, the college- and career-readiness 
standards, and the schoolwide learner outcomes. How effective are these efforts? 


Findings Supporting Evidence 
9th grade planning workshops; all students have access to A-
G classes; available resources to help students meet A-G 
standards. 
Co-curricular activities include: Mock Trial, Band, Theater, 
choir involvement. 
A significant number of SCHS participate in a variety of 
sports offered. 
The Counseling Department offers College Night for students 
and their parents. 


● Counseling 


● Schedule Counseling 


● Rosters for Mock Trial, 
Band, Theater, Choir, 
etc. 


● Rosters from Athletic 
Director, Erik Redding 


● Counselors 


Additional Online Instruction Prompt: Evaluate the school’s processes to address the needs of 
socialization for the students and involvement in the school. Provide evidence about the 
effectiveness of the students’ involvement in school and community activities, such as clubs, 
yearbook, newsletter, newspaper, field trips, volunteer work, service projects, college courses, 
etc. 


Findings Supporting Evidence 
Clubs, yearbook, newsletter, field trips, volunteer work, 
service projects, college courses, etc. address the needs of 
socialization for the students and for involvement in the 
school.  


● Lindsay Behr, Activities 
Director, 


●  Ron Salinas, Yearbook 
Advisor 


● PTA Newsletter 


● Principal’s and AP 
Secretaries 


● Counseling Department 


 


 


ACS WASC Category E. School Culture and Support for Student 
Personal and Academic Growth:  Summary, Strengths 
and Growth Needs 


Review all the findings and supporting evidence and summarize the degree to which the criteria in 
Category E are being met. Include comments about the degree to which these criteria impact the 
school’s ability to address one or more of the identified critical learner needs.   


Summary: Santa Cruz High School has worked to grow the inclusive and support systems at our site, so 
that all students feel welcome, represented and that they have opportunities for academic success.  


  


 
Prioritize the strengths and areas for growth for Category E.  
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Category E.  School Culture and Support for Student Personal and Academic Growth:   
Areas of Strength 
Santa Cruz High School offers rigorous courses to all students, as all of our classes are A-G. In general, 
we offer rich, rigorous courses and a variety of activities and clubs.  
 
1.  A central area of growth we have identified is the lower number of underrepresented students taking 
higher level classes. In addition, a large number of hispanic students were enrolled in and repeating lower 
level math classes. In order to address these issues, we are taking the following steps: 


a. Math Plus supports students enrolled in Algebra who have not successfully completed pre-
requisites.  


b. There has been an increase of special education and underrepresented students in A-G courses, 
more specifically in intensive, honors and AP classes.  


In special education, one of our special education teachers is going to co-teach an Algebra 1 class in 
order to provide support to both special and general education.  


c. We have achieved this by growing our AVID program which provides targeted, systematic 
support for students who need it via tutorials, UCSC tutors, trained teachers and tools for 
clarifying and making accessible challenging coursework. 


 
2. We have increased the number of student organizations on campus. 
      a.  Our clubs and student groups represent the diversity of our students from the Rainbow Alliance to  
           the Latino Student Union to Interact, many student identities, cultures and interests are 
           represented.   
      b.  Additionally, our leadership class has gotten involved in several outreach programs, including a  
           holiday food drive and volunteering time at our feeder middle school to help eighth grade students  
           transition to high school 
     c.  All AVID student are required to complete community service every year of high school; this 
          culminates in a senior year service learning project, in which students volunteer, research and  
          present about an issue or need in their community. 
 
3.  Academic planning workshops have been revised in order to deliver information in a more efficient and 
accessible manner, including offering Spanish language workshops for parents and students who feel 
more comfortable with Spanish. The workshops are also now led by our counselors, so they can get to 
know our students from the beginning of their high school experience.  
 
4.  We have increased our enrollment in ROP, as well as blended learning classes. In these classes, 
students are enrolled in an actual class and then complete projects and presentations online. We have 
articulation agreements with Cabrillo College and we are adding another, for Web Design, this year.  
 
5.  We have increased the number of project-based A-G classes, such as World History and Engineering. 
Students are actively working on creating projects that range from presentations, children’s books, model 
furniture and videos.  
 
6.  We have increased our community outreach and our community services.  


a. Our school has a part-time school community coordinator who has worked to significantly 
increase ELAC participation.  


b. We have part-time social workers, social programs for at-risk students, etc.  
c. We have increased collaboration with the UCSC Community Engagement grant with AVID, 


MESA, BSU and Special Education. This means that we have UCSC tutors working with students 
who need one-on-one support. 
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Category E.  School Culture and Support for Student Personal and Academic Growth:   
Areas of Growth  
Santa Cruz High School offers rigorous courses to all students, as all classes are A-G. However, white 
females are the most successful in these courses. We need to address the achievement gap for other 
students, particularly hispanic students, in terms of success in A-G courses.  
 


1. We need to increase the enrollment of underrepresented students in intensive, honors and AP 
courses, as well as the success rate of these students in these courses.  


 
2. While Algebra students are being helped by Math Plus, math is also functioning as a gatekeeper 


for many of our underrepresented students. This is because students are required to have a C in 
Pre-Algebra in order to move on to Algebra. Students sometimes take Pre-Algebra three times 
with the same teacher and the same textbooks. These students feel frustrated and demoralized 
and often end up with behavior issues. These students need to be in a class where the curriculum 
is adjusted to their incoming level, with safety and support in the form of AVID, tutors, Math Plus, 
etc.  


 
3. We really need to hear from our students and our classified employees about why students are 


not successful. Both of these groups need to be heard from.  
 


4. Mandatory study hall. Teachers are referring students who need to complete work, however, we 
need to clarify to students why they have been sent and what work they need to do. 
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Chapter	5:	School	Wide	Action	Plan 


 


Area	For	Improvement	(Goal	#1) 


By	2019,	there	will	be	a	20	percent	increase	in	enrollment	of	Hispanic	students	in	Intensive,	Honors	and	AP	
classes,	as	measured	by	enrollment	data.	80%	of	these	students	will	pass	the	class	with	a	C	or	better. 


Rationale: 


After	reviewing	the	data	as	well	as	the	strengths	and	areas	for	growth	in	each	of	the	focus	group	areas,	it	is	
evident	that	we	need	to	create	more	opportunities	for	equity	in	challenging	classes	across	racial	groups	
and	thus	removing	the	de-facto	segregation	that	exists	on	our	site. 


Aligned	Critical	Learner	Needs	and	Schoolwide	Learner	Outcomes 


Critical	Learner	Need	#2:		Increase	the	percentage	of	underrepresented	students	who	enroll	and	succeed	
in	upper	level	courses.		Increase	the	A-G	Completion	rate	of	graduating	seniors. 
Critical	Learner	Need	#3:		School-wide,	systematic	interventions	need	to	be	in	place	to	support	students	
who	are	not	achieving. 
Schoolwide	Learner	Outcome:	SCHS	students	will	be	highly	motivated	students	who	learn	to	use	skills	to	master	subject	
area	content 


Aligned	LEA	Goals 


SCCS	Goal	1: 
All	students	will	be	prepared	to	successfully	access	post-secondary	college	and	career	opportunities.	 
SCCS	Goal	3:	 
We	will	eliminate	achievement	gaps	that	currently	exist	between	demographic	groups	within	the	SCCS	
school	community. 


LCAP	Identified	needs 


● Increased	LCAP	targeted	populations	in	AP	classes	
● Increase	the	percentage	of	the	LCAP	targeted	populations	who	are	college	ready	


Means	of	Assessing	Progress 


● enrollment	data	
● grades	


Means	to	Monitor	and	Report	Progress 
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● review	enrollment	data	every	quarter	
● monitor	grades	for	these	students	every	quarter	
● progress	report	at	staff	meetings	and	professional	development	


Who	is	Responsible 


● counseling	department	
● honors,	intensive	and	AP	teachers	
● administration	


Steps/Timeline 


Spring	2015 During	Professional	Development	and	staff	meeting	time,	staff	will	review	current	
enrollment	and	achievement	data	of	Hispanic	students	in	these	classes.	 


Fall	2016 The	school	will	advertise	the	practical	benefits	of	taking	honors,	intensive	and	AP	classes.		
We	will	incorporate	the	new	College	Board	promotional	materials	with	our	own	materials	
to	advertise	honors,	intensive	and	AP	classes.	 


2016-2018 Teachers,	counselors	and	administrators	will	actively	recruit	students	to	take	these	classes.	
Teachers	will	identify	students	and	refer	names	to	the	counseling	department.		The	
counselors	will	meet	with	these	students	and	encourage	them	to	enroll	in	these	classes.		
Honors,	Intensive	and	AP	courses	will	be	emphasized	during	Four	Year	Academic	Planning	
Conferences. 


2018-2019 Continue	above	steps.	 
 


Bi-annually,	
beginning	in	
2016-17 


Review	enrollment	and	achievement	data	and	report	to	all	stakeholders. 


2016-2018 Determine	what	support	structures	need	to	be	put	in	place	and	implement	them. 


End	of	every	
quarter	
beginning	in	
Fall	2016 


Exit	interviews	with	the	recruited	students	regarding	their	perception	of	the	class,	
appropriateness	of	their	placement	and	their	progress	in	the	class. 


Resources 


● School-wide	student	information	program	(the	district	is	transitioning	to	Illuminate)	
● College	Board	materials	including	posters,	website	and	other	reference	and	information	


materials	
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● Exit	interviews	from	students	regarding	placement	and	progress	through	the	class.	
● Professional	Development	time	


 


Area	For	Improvement	(Goal	#2) 


By	Spring	of	2019,	the	school	will	develop	a	systematic	means	to	collect	and	analyze	student	data	to	inform	
instruction	and	school	programs.			This	data	will	be	used	by	all	teachers	to	modify	instruction	both	short	
and	long	term	to	support	higher	levels	of	student	achievement.			We	will	see	a	decrease	in	the	number	of	Ds	
and	Fs	by	2019. 


Rationale: 


After	reviewing	the	current	data	and	recommendations	from		previous	WASC	reports,	as	well	as	the	
strengths	and	areas	for	growth	in	each	of	the	focus	group	areas,	it	is	evident	that		the	school	needs	an	
efficient	and	systematic	means	to	analyze	data	consistently	and	school-wide.		This	was	an	area	for	
improvement	in	our	previous	full	visit	and	our	three-year	revisit.		As	teachers	are	in	the	process	of	
transitioning	to	the	new	California	State	Standards,	local	data	is	a	significant	tool	to	measure	the	
effectiveness	of	the	new	curriculum	and	the	methods	by	which	it	is	being	taught.	 


Aligned	Critical	Learner	Needs	and	Schoolwide	Learner	Outcomes 


Critical	Learner	Need	#1:		Collect	and	use	local	data	from	formative	and	summative	assessments	to	
determine	student	success	and	to	inform	instruction. 
Critical	Learner	Need	#3:		School-wide,	systematic	interventions	need	to	be	in	place	to	support	students	
who	are	not	achieving 
Schoolwide	Learner	Outcome:	SCHS	students	will	be	highly	motivated	students	who	learn	to	use	skills	to	
master	subject	area	content,	and	use	feedback	to	self-evaluate	and	improve	their	work. 


Aligned	LEA	Goal 


SCCS	Goal	3: 
We	will	eliminate	the	achievement	gaps	that	currently	exist	between	demographic	groups	within	the	SCCS	
student	community. 
SCCS	Goal	4: 
We	will	develop	a	highly	collaborative,	professional	culture	focused	on	supporting	effective	teaching. 


LCAP	Identified	need 


● Teachers	will	be	highly	qualified	to	meet	the	needs	of	LCAP	identified	populations.	
● Implement	state	standards	to	meet	the	needs	of	LCAP	identified	populations	
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Means	of	Assessing	Progress 


● department	data	protocols	
● data	cycle	results	
● assignment		grades	and	semester	grades	
● D	and	F	lists	
● Math	Plus	Intervention	class	data		


Means	to	Monitor	and	Report	Progress 


● departments	analyze	student	progress	based	on	data	reports	that	are	analyzed	during	department	
professional	development		


● monitoring	of	D	and	F	lists	at	every	quarter	
● teacher	conferences	with	D	and	F	students		


Who	is	Responsible 


● teachers	
● counselors	
● administration	


Steps/Timeline 


Spring	2016 Departments	generate	D	and	F	lists	for	individual	classes	and	assess	the	extent	to	which	
homework	may	be	a	factor.	 


Ongoing,	
starting	in	
2016 


Departments	use	data	cycles	to	analyze	the	effectiveness	of	formative	assessment	
strategies.	 


Ongoing,	
starting	in	
2016 


Teachers	do	peer	observations	twice	annually.		The	observation	form	has	been	modified	
to	emphasize	formative	assessment	strategies	and	the	School-wide	Learner	Outcomes. 


Ongoing,	
starting	in	
2016 


Teachers	will	record	results	of	formative	assessment,	formally	and/or	informally	and	will	
periodically	upload	measurably	effective	strategies	to	the	formative	assessment	bank. 


Resources 


● professional	development	time	
● formative	assessment	bank	
● classroom	observation	forms	
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● release	time	for	peer	observations	
● data	cycle	reports	
● department	data	protocols	
● student	self	evaluations	and	rubrics	


 


Area	For	Improvement	(Goal	#3) 


By	2019,	students	at	Santa	Cruz	High	will	be	significantly	involved	in	the	decision	making	process	at	Santa	
Cruz	High.	Students	will	contribute	their	voice	to	organizational	decisions	including	the	development	and	
revision	of	the	School-wide	Learner	Outcomes,	input	about	the	Critical	Learner	Needs	and	other	decision-
making	processes.	 


Rationale: 


Through	the	self-study	process,	it	became	clear	that	students	lack	significant	input	in	the	decision-making	
process	at	the	school.		Currently,		the	school	has	a	student	representative	on	the	Site	Council	,	a	leadership	
class	that	organizes	activities,	and	the	Student	Senate	club.		Aside	from	these	specific	student	groups,	most	
students	do	not	have	a	voice	in	planning	and	organization	of	school	activities,	curriculum,	or	development	of	
the	mission	statement	and	the	School-wide	Learner	Outcomes.		We	seek	to	create	a	more	intrinsic	level	of	
student	motivation	that	will	contribute	to	higher	academic	achievement.	This	goal	is	linked	to	Goal	#1	
because	educational	literature	indicates	that	giving	students	more	input	in	school-wide	decisions	will	
empower	them	in	all	areas	of	their	education	and	ultimately	improve	student	achievement.	 


Aligned	Critical	Learner	Needs	and	Schoolwide	Learner	Outcomes 


Critical	Learner	Need	#1:		Collect	and	use	local	data	from	formative	and	summative	assessments	to	
determine	student	success	and	to	inform	instruction. 
Critical	Learner	Need	#2:		Increase	the	percentage	of	underrepresented	students	who	enroll	and	succeed	
in	upper	level	courses.		Increase	the	A-G	Completion	rate	of	graduating	seniors. 
Critical	Learner	Need	#3:		School-wide,	systematic	interventions	need	to	be	in	place	to	support	students	
who	are	not	achieving. 
Schoolwide	Learner	Outcome:	SCHS	students	will	be	self	aware,	respectful,	responsible	individuals	who	
connect	learning	to	themselves,	the	community	and	the	environment;		will	demonstrate	understanding	of	
diverse	points	of	view	and	experience. 
Schoolwide	Learner	Outcome:	SCHS	students	will	be	communicators	who	convey	information	in	written	
and	visual	form	and	speak	with	clarity	of	meaning.	 


Aligned	LEA	Goal 


SCCS	Goal	#2: 
SCCS	will	create	positive,	engaging	school	environments	that	promote	the	development	of	cognitive	skills	
and	the	social	emotional	well-being	of	all	students. 
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SCCS	Goal	#6: 
SCCS	will	maintain	strong	communication	and	partnerships	with	its	diverse	community. 


LCAP	Identified	need 


The	school	climate	and	culture	will	promote	student	engagement	among	LCAP	targeted	populations. 


Means	of	Assessing	Progress 


● increased	involvement	in	leadership	activities		
● questionnaires	distributed	in	classrooms		
● suggestion	forms	
● minutes	of	student	group	meetings	
● greater	student	participation	on	school-wide	committees		


Means	to	Monitor	and	Report	Progress 


● analyze	data	from	student	questionnaires	
● student	attendance	at	Student	Advisory	Committee	meetings	
● percentage	of	student	participation	in	questionnaires	
● staff	meeting	minutes	showing	student	attendance	
● project	completion	summaries	filed	with	principal	and	district	office	


Who	is	Responsible 


● students	
● administration	
● teachers	


Steps/Timeline 


Monthly	
ongoing,	
starting	in	
Fall	2016 


Establish	a	student	advisory	committee	that	will	meet	at	least	monthly. 


Monthly	
ongoing,	
starting	in	
Fall	2016 


Students	respond	to	questionnaires	regarding	targeted	issues	one	week	prior	to	Student	
Advisory	Committee	meetings.	Initially	there	will	be	an	open-ended	questionnaire	asking	
students	to	determine	a	range	of	projects	that	could	be	taken	on.		The	student	committee	
will	then	choose	the	top	3-5	projects	with	the	planned	completion	of	1	or	2	of	these	projects	
over	the	course	of	the	school	year.	 


Ongoing,	 Student	representatives	will	be	periodically	invited	to	staff	meetings	for	certain	prescribed	
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starting	in	
2016 


discussions. 


Ongoing,	
starting	in	
Spring	2017 


Upon	completion	of	each	project,	notification	will	go	out	to	the	school	community	and	the	
district	office	to	share	our	student	accomplishments. 


Resources 


● Survey	design	program	
● 10-15	minutes	of	class	time	once	a	month	
● Time	allotted	for	student	participation	during	staff	meetings	


 
Follow-Up	Process	for	Ongoing	Improvement 
As	we	plan	our	ongoing	follow-up	process,	we	want	to	maintain	the	interdepartmental	dialogue	
that	was	instrumental	in	guiding	our	self	study	process.		We	intend	to		structure	our	professional	
development	over	the	next	6	years	to	more	effectively	continue	this	cycle	of	school	improvement.	
To	this	end,	at	our	bi-monthly	professional	development	meetings,	we	will	alternate	between	
department	PLC	and	inter-departmental	PLC	work.	The	overarching	goal	of	this	professional	
development	work	will	be	to	implement	the	Schoolwide	Action	Plan.		We	want	to	continue	to	
improve	the	level	of	staff	commitment	to	the	Self	Study	process	and	the	ongoing	quest	to	improve	
student	achievement.	 
 
LCAP	Alignment 
The	2015	district	LCAP	identified	needs	are	consistent	with	the	School-wide	Action	Plan	Areas	for	
Improvement.		The	LCAP	goals	support		the	analysis	of	data	that	informed	the	school’s	Self	Study,	
particularly	the	data	indicating	the	need	for	academic	support	for	historically	underserved	
student	populations.		In	the	past	year,	this	need	has	led		to	the	implementation	of		the	Response	to	
Intervention	program	and	the	Math	Plus	intervention	class,	staffing	for	Homework	Club	and	the	
Read	180	program.		LCAP	has	also	funded	instructional	coaches	to	support	teachers	in	their		
implementation	of	the	new	state	standards	in	Math,	Science,	ELD	and	Special	Ed.	Several	
Professional	Development	seminars	have	been	offered	as	a	result	of	LCAP	identified	needs.		These	
include	PD	focusing	on	formative	assessment	and	Equity	Training	with	Enid	Lee.		All	of	these	LCAP	
funded	programs	are	aligned	with	our	three	WASC	Goals.		 
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